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Defining the Self-Determined Model of Instruction (SDLMI)

Lesson 1: Introduction to Self Determination — Defining Terms

Title: Intro to Self-Determination
Target Level: K-12- adjust as needed for grade level

State Standards: Align to appropriate grade level standard
Objectives:

- Define self-determination

- Explain why self-determination is important to your life

- Define related terms: goals, goal setting, problem-solving
Materials needed:

- Anchor Chart for terms

- Intro to Self-Determination assessment checklist-attached
Time Frame: One class period (15-minute lesson)
Lesson Procedure:

1. Begin by asking the class what they would do if they wanted extra recess or free time. How would

they make this happen? Let them share their solutions and then tell them all they just set a goal and
found a way to solve the problem of earning extra recess time. “The lesson today is all about goals
and how to reach those goals through problem-solving and goal setting.”

Define self-determined. Being self-determined means acting or causing things to happen in your life.
Write term on an anchor chart.

Explain why SD is important to kids’ lives.
Making decisions on things that impact your daily life: what to wear, what to eat, games
to play, making friends, choice of books or activities, where to work, college and career
goals, etc.

Define goal. A goal is something you work toward to make happen. It is the aim of your effort.

Ask students to brainstorm goals. List a few on the anchor chart and lead a discussion on why we
need to set goals and how this will positively impact their lives.



6. Define goal setting. Goal setting is the process of deciding what you want and making a plan to
obtain it. Write the definition on the anchor chart. Make modification to verbiage depending on
grade level.

7. Define problem-solving. Problem-solving is the process of finding solutions to difficult issues. Write
the definition on the anchor chart and lead a discussion on how we problem solve every day.

8. Ask a few questions to check for understanding before moving students into small groups. They are
to discuss and define goals, goal setting, problem-solving, and self-determination in their small
groups. The teacher will rotate through the groups with the assessment checklist to ensure all
students understand the terms, asking clarifying questions as needed.

Specific Options for Differentiating this Lesson: Customize according to grade and developmental level
of students.

Evaluation: Introducing Self-Determined Learning Model of Instruction Checklist; see attached
Extending Understanding:

Address questions such as:

What are the benefits of being self-determined at school and at home?

What are some goals you want to obtain soon?

What happens if you cannot complete one of the steps in your goal?
What is your next step when a problem arises?

Q0 oTo



Introducing Self-Determined Learning Model of Instruction Checklist

Ask students the following questions and place a check mark in each box that each student answers correctly.

Student Define Self- Explain why Self- Define goals Define goal Define
Determination Determination is setting problem-
important to your solving

life



Lesson 2: Introduction to Self-Determination — Defining Additional Terms

Title: Intro to Self-Determination- defining additional terms
Target Level: K-12- adjust as needed for grade level

State Standards: Align to appropriate grade level standard
Objectives:

- Review why self-determination is important to your life and terms from LP 1: goal, goal setting, and
problem-solving

- Define related terms: Problem, Barrier, Action
Materials needed:
- Anchor Chart for terms from lesson one
- Intro to Self-Determination assessment checklist LP2-attached
Time Frame: One class period (15 minute lesson)
Lesson Procedure:
1. Begin the class with a review of the terms from lesson one: goal, goal setting, and problem-
solving using the anchor chart from lesson one. Ask the students if they remember the problem

they were trying to solve in the first lesson (extra recess time, free time).

2. Tell the students that this lesson is going to teach them more about setting goals. Ask them why
goal setting is important and how it impacts their lives.

3. Define problem. (The last lesson discussed problem-solving as the process of finding solutions to
difficult issues.) A problem is something that keeps people from getting what they want. For
example, a problem for getting a driver's license might be passing the state driver's test if you
cannot read the test. Add this term to the anchor chart or create a new one for the new terms.

4. Ask students to brainstorm some problems they have encountered recently and discuss what
they did to solve them.

5. Define Barrier and add to the anchor chart. A barrier is something that stands in the way of
getting what you want; something that blocks your progress. For example, | want to succeed

in math class, but | do not know how.

6. Ask students to brainstorm some barriers they have experienced this year so far.



7. Define Action and add to the anchor chart. An action is something you purposefully do to help
you reach your goal or solve a problem. Connect ACTION back to GOAL from the review of terms
from LP 1. (Goal: something you work toward to make happen. It is the aim of your effort.) Help
the students relate action to meeting goals.

8. Ask afew questions to check for understanding before moving students into small groups. They
are to discuss the terms from the day’s lesson (problem, barrier, action) while the teacher
monitors their discussions and clarifies as needed. The teacher will use the assessment checklist
to be sure all students understand and use the terms correctly and reteach terms as needed.

Specific Options for Differentiating this Lesson: Customize according to grade and developmental level
of students.

Evaluation: Introducing Self-Determined Learning Model of Instruction Checklist 2; see attached
Extending Understanding:

Address questions such as:

What are some problems you think you might have this year? Next year?

What are some actions to help you solve those problems or get through a barrier?
c. How are goals and actions connected?

T



Introducing Self-Determined Learning Model of Instruction Checklist 2

Ask students the following questions and place a check mark in each box that each student answers correctly.

Student Define Problem Define Barrier Define Action Explained the difference
between a goal and
action



The Phases of SDLMI

Lesson 3: SDLMI Phase 1 — Introduction to Phase 1 Questions

Title: SDLMI Phase 1: Introduction to Phase 1 Questions
Target Level: K-12- adjust as needed for grade level
State Standards: Align to appropriate grade level standard

Objectives:
- Review Phase 1 Questions.

- Review a short-term goal example, taking the goal through Phase 1 questions.
- Using a short-term goal example, answer Phase 1 questions.
Materials needed:

- Anchor Chart with Phase 1 questions prewritten or an enlarged copy of the Phase 1 graphic
organizer (see attached)

- List of all school activities or clubs available for students

- Checklist: Answering Phase One Questions (see attached)

- Optional independent assessment: Phase One graphic organizer
Time Frame: One class period (15-minute lesson)

Lesson Procedure:

Note: The following lesson input can also be modified by using the example on page 27 of the SDLMI if
more appropriate for your students.

1. Begin by stating, “Cable TV, satellite, Hulu, Netflix, and other ways to watch TV make so many
channels available for people to watch these days. How many of you know every single one of
those channels? None of us do. That is way too many channels to know! Just like we don’t
know all of the channels on TV without looking at the guide, we don’t know all of the activities
that our school has to offer for you all to participate. The TV guide is like our list of clubs and
there is a lot to choose from at our school.

2. “Today we are going to use this list of school clubs and the questions on the anchor chart to help
us learn more about a club we might want to join.”

3. Read the 4 questions on the anchor chart.



What do | want to learn?

What do | know about it now?

What must change for me to learn what | don’t know?
What can | do to make this happen?

a0 oo

"These questions are important because they will help us go from a general starting point to a
specific goal, and once we have a goal, we can set out to accomplish that goal. Do you
remember the definition of GOAL? Look back at our anchor chart from last week and review
that vocabulary as we get started.” The teacher will review the vocabulary terms from the
introductory lessons 1 and 2, reviewing the terms written on the anchor charts. (Terms to
review: goal, goal setting, problem-solving, problem, barrier action.)

Explain that the class will use a general goal as an example today to practice. We want to find
out about school clubs and find one to join. The class will use questions from phase 1 of SDLMI
to go through the 4 steps. Be sure to emphasize throughout the lesson that the questions will
help students form a process to create a goal. Check for understanding throughout with
guestions to keep the students engaged.

The teacher reads the list of clubs to the students. “Okay, | like to draw, and we have an Art
Club, so that sounds like a good place to begin. An art club might be fun.” Model completing the
“I’'m good at....section on the graphic organizer.

Think aloud as you go through the questions.

“Question 1 is about what | want to learn. We know | want to join a school club, and we just
looked at the list and chose Art Club, this is what we want to learn.” The teacher models by
writing “I want to learn about Art Club at my school” in the arrow for question 1.

“Question 2 is asking ‘What do | know about it now?’ Well, | don’t really know much about the
club other than that it is about art, so that is what | will write in the arrow for question 2.” The
teacher models by writing “I know the Art Club is about art.”

“Question 3 is asking ‘What must change for me to learn what | don’t know?’ | don’t know
much about the club, but | need a place to start to learn more. | guess | should find out more
about the club, and that is what | need to write in the arrow for number 3.” The teacher models
by writing “l need to learn more about Art Club” in number 3.

"Question 4 states ‘what can | do to make this happen?' Let's look back at number 3. We wrote
that we would learn more about the Art Club. But how? | really don't know who is in charge of
the Art Club. | wonder if that information is on the school website. What about classmates in the
club? I guess | could ask around and see if anyone | know is in the club. So, a next step would be
to learn more about Art Club by reading about it and talking to others." The teacher models and
writes "l will learn more about Art Club by reading about it and talking to others."

"Guess what? We now have a goal! Our goal is to learn more about the Art Club to see if we
want to join. We will learn more by reading about it and speaking to others." Model writing this
goal in the goal circle at the top of the graphic organizer.



5. Ask afew questions to check for understanding before moving students into small groups. Have

the students work in pairs and repeat the process above. They will select a club they want to use
for the activity and discuss the four questions in Phase 1 of the SDLMI process listed above. The
teacher will rotate through the groups with the assessment checklist to ensure all students
understand the questions and can answer them, asking clarifying questions as needed. They can
discuss and write in the graphic organizer or just discuss, whatever time allows.

Optional independent assessment step: Repeat the process again on their own. The student
chooses a club of interest from the list and writes the answers to the 4 phase 1 questions on the
graphic organizer. Be sure to point out the additional questions at the bottom (I am good at....
and Who can help me reach my goal?) and have them complete as well.

Specific Options for Differentiating this Lesson: Customize according to grade and developmental level
of students. Higher learners could write the answers to the questions rather than just answering them

aloud.

Extending Understanding:

o

Address questions such as:

Why is it important to answer yourself questions like “what do | want to learn?” when setting a
goal?

If you don’t have the tools to make a change in order to accomplish a goal, what would you do?
What happens if you cannot answer one of the questions in these steps for your goal?

What do you think would be your next step in accomplishing a goal?

10



Practice- Answering Phase One Questions

Goal: Get information on a school club of interest
Ask students the following questions and place a check mark in each box that each student answers correctly.

Student What do Il want  What do Il know What must change What can | do to
to learn? about it now? for me to learn what make this
I don’t know? happen?

11



I'm good at:

Who can help me reach my goal?
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Lesson 4: SDLMI Phase 2 — Introduction to Phase 2 Questions

Title: SDLMI Phase 2: Introduction to Phase 2 Questions

Target Level: K-12- adjust as needed for grade level

State Standards: Align to appropriate grade level standard

Objectives:

- Review Phase 2 Questions.

- Review a short-term goal example, taking the goal through Phase 2 questions.
- Using a short-term goal example, answer Phase 2 questions.

Materials needed:

- Anchor Chart with Phase 2 questions prewritten or an enlarged copy of the Phase 2 graphic
organizer (see attached)

- Checklist: Answering Phase Two Questions (see attached)
- Optional independent assessment: Phase Two graphic organizer

Time Frame: One class period (15-minute lesson)
Lesson Procedure:

Note: The following lesson input can also be modified by using the example on page 28 of the SDLMI if
more appropriate for your students.

1. Begin by stating, “What would do you guys think would happen if we never set any goals? Think
about it.....what if we walked through every day just letting whatever happens happen and
never doing anything, never taking any action? Do you think you would like that? Would you
have any control over your life?” Allow for a few minutes of discussion. "No, if we take no action
in our lives, we are not going to accomplish much or feel very happy about where life is heading.
Setting goals and working to achieve those goals is very important for each one of us to be
happy and fulfilled in our lives."

2. “Today we are going to continue working on our goal from yesterday. We created a goal
through our list of questions, and now we are going to create a plan, so we can take action on
that goal.” The teacher calls on a student to read the goal that was created the day before.

3. Read the 4 questions on the anchor chart.

a. What can I do to learn what | don’t know?
b. What could keep me from taking action?
¢. What can | do to remove these barriers?
d. When will | take action?

13



“These questions are important because they will help us move closer to finding out about Art
Club and making a decision on joining the club. The class will use questions from phase 2 of
SDLMI to go through the 4 steps. Be sure to emphasize throughout the lesson that the questions
will help students form a process to take action on a goal. Check for understanding throughout
with questions to keep the students engaged.

Think aloud as you go through the questions.

“Question 1 is about what we can do to learn what we don’t know. We know that we want to
learn more about Art Club and we decided we would do that by learning more about it. We can
read about it and ask others, but let us make that more specific. Where can we read about it? Is
there information about clubs on the school website?" Allow for student input and suggestions.
"Yes, there is information on the school website and in the office. What else can we do?" Allow
for student input. "What about you guys? Do you have any friends in the Art Club? Or can you
ask around to see if anyone knows about it?" Allow for student input. "Okay, great. We have a
few ways we can learn about what we don't know and we can add that to our anchor

chart.” The teacher models by writing “I can read about Art Club from school materials online
and in the office. | can also ask friends at school if they know anything about Art Club.” in the
arrow for question 1.

“Question 2 is asking ‘What could keep me from taking action?’ It might be hard to look

up information online if | don’t have a computer at home. | might also not be able to find a
friend that knows anything about Art Club, so that is what | will write in the arrow for question
2.” The teacher models by writing “No computer at home; Friends don’t know about Art Club.”

“Question 3 is asking ‘What can | do to remove these barriers?’ Do you remember what barrier
means?” Teacher elicits student response and refers to the anchor chart with vocabulary terms
to review. “Ok, so how do we figure out how to solve our problems in question 2? Hmmmmm,
no computer at home.....Many of you guys might have this problem. Or you may have a
computer at home, but your brother is on it and won't let you use it.” Ask students for a
solution. “Yes, we could use the computer at school! What about the next barrier? What if you
cannot find a friend who knows about the Art Club?” Elicit responses. “I think | would start by
asking a teacher.” The teacher models by writing “I can look for information when | am at
school and ask a teacher about the club” in number 3.

“Question 4 states ‘When will | take action?’ Does anyone know why setting a date to start is so
important?” Elicit responses. “This helps us get started. | think | can get started on this
tomorrow so that is what | will write for number 4.” The teacher models and writes the date on
arrow 4.

"Not only do we have a goal, but we also have a plan on how to problem solve in case we run
into a barrier. We also know when we are going to get started. This means we are ready to start
working on our plan and move on to phase 3."

Ask a few questions to check for understanding before moving students into small groups. Have
the students work in pairs and repeat the process above. They will discuss the four questions in
Phase 2 of the SDLMI process listed above using the club they identified in the previous lesson.

The teacher will rotate through the groups with the assessment checklist to ensure all students

14



understand the questions and can answer them, asking clarifying questions as needed. They can
discuss and write in the graphic organizer or just discuss, whichever time allows.

4. Optional independent assessment step: Repeat the process again on their own. The student
writes the answers to the 4 phase 2 questions on the graphic organizer.

Specific Options for Differentiating this Lesson: Customize according to grade and developmental level
of students. Higher learners could write the answers to the questions rather than just answering them
aloud.

Extending Understanding:
Address questions such as:

b. Why is it important to answer yourself questions like “what do | want to learn?” when setting a
goal?

If you don’t have the tools to make a change in order to accomplish a goal, what would you do?
What happens if you cannot answer one of the questions in these steps for your goal?

d. What do you think would be your next step in accomplishing a goal?

o T
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Practice- Answering Phase Two Questions

Goal: Learn more about the club of choice
Ask students the following questions and place a check mark in each box that each student answers correctly.

Student

What can | do to
learn what 1 don’t
know?

What could keep
me from taking
action?

What can | do to
remove these
barriers?

When will | take
action?

16



How do | achieve
my goal?
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Lesson 5: SDLMI Phase 3 — Introduction to Phase 3 Questions

Title: SDLMI Phase 3: Introduction to Phase 3 Questions

Target Level: K-12- adjust as needed for grade level

State Standards: Align to appropriate grade level standard

Objectives:

- Review Phase 3 Questions.

- Review a short-term goal example, taking the goal through Phase 3 questions.
- Using a short-term goal example, answer Phase 3 questions.

Materials needed:

- Anchor Chart with Phase 3 questions prewritten or an enlarged copy of the Phase 3 graphic
organizer (see attached)

- Checklist: Answering Phase Three Questions (see attached)

- Optional independent assessment: Phase Two graphic organizer
Time Frame: One class period (15-minute lesson)

Lesson Procedure:

Note: The following lesson input can also be modified by using the example on page 29 of the SDLMI if
more appropriate for your students.

1. Begin by stating, “Do you remember yesterday that we worked on goal setting and taking
action? We also said that setting goals and working to achieve those goals is very important for
each one of us to be happy and fulfilled in our lives. Earlier today we worked on learning more
about Art Club according to our plan and now we need to think about whether we or not we
achieved our goal.”

2. The teacher calls on a student to read the goal that was created in phase 1. “Let’s think about
that goal and look at our next steps.”

3. Read the 4 questions on the anchor chart.

What actions have | taken?

What barriers have been removed?

What has changed about what | don’t know?
Do | know what | want to know?

oo oo
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“These questions are important because they will help us make a decision on joining the Art
Club.” The class will use questions from phase 3 of SDLMI to go through the 4 steps. Be sure to
emphasize throughout the lesson that the questions will help students form a process

to evaluate the goal and see if they achieved the goal or if they need to revise the goal. Check
for understanding throughout with questions to keep the students engaged.

Think aloud as you go through the questions.

"Question 1 is asking about the actions | have taken. We planned in Phase 2 to learn more about
Art Club through information at school, the internet, and asking others. Did we do this? Yes, we
learned about the club from all these different places and we know a lot more know that when
we started. We learned that the Art Club meets once a week, it is where you can learn more
about art, make art, and have fun with others who also like art. The art teacher is in charge

of the club. Sometimes the club takes field trips and there is no cost to join. So, we can add that
to our anchor chart.” The teacher models by writing “I looked for information online and asked
others about Art Club.” in the arrow for question 1.

“Question 2 is asking ‘What barriers have been removed?’ We can also add any new barriers
here if we had any problems. We removed our barriers by following our plan in Phase 2. We
used the school computer, asked our friends for information about the club and asked a

few teachers to get the details we needed, so that is what | will write in the arrow for question
2.” The teacher models by writing “Used school computer, asked friends and others

for information about the club.”

“Question 3 is asking “What has changed about what | don’t know?” Look back at Phase 1 and
what we were trying to learn. Who can tell me what we started out to learn?” Elicit responses.
“Very good, we wanted to learn about Art Club to see if that was a club we might want to join.
Have we learned about it? Yes. We researched and learned many details.” The teacher models
by writing “I learned what the club is about, how often it meets, how much it costs, and who is
in charge” in number 3.

“Question 4 states ‘Do | know what | want to know?’ Let’s think about that. We know many
things about Art Club. Raise your hand if you think we know enough about it to make a
decision on joining the club. Most of you raised your hand for yes, and | agree that we know
enough to make a decision. The teacher models and writes ‘Yes, | know enough about Art Club
to decide if | want to join it’ on arrow 4.

"Fantastic job!! We just worked our way through the goal-setting process from start to finish.
We set a goal, problem solved when needed, and completed our goal. How do you feel about
this? Do you feel good? Now we can decide if we want to join the club. Raise your hand if Art
Club sounds like a club you want to join. If you raised your hand for yes and you want to join the
club, your work is done and you join the club. If you did not raise your hand because Art Club did
not sound like fun for you, you go back to Phase 1 and set a new goal.”

Ask a few questions to check for understanding before moving students into small groups. Have
the students work in pairs and repeat the process above. They will discuss the four questions in
Phase 3 of the SDLMI process listed above using the club they identified in the previous lesson.

The teacher will rotate through the groups with the assessment checklist to ensure all students

19



understand the questions and can answer them, asking clarifying questions as needed. They can
discuss and write in the graphic organizer or just discuss, whichever time allows.

4. Optional independent assessment step: Repeat the process again on their own. The student
writes the answers to the 4 phase 3 questions on the graphic organizer.

Specific Options for Differentiating this Lesson: Customize according to grade and developmental level
of students. Higher learners could write the answers to the questions rather than just answering them
aloud.

Extending Understanding:
Address questions such as:

a. Why is it important to answer yourself questions like “what do | want to learn?” when setting a
goal?

If you don’t have the tools to make a change in order to accomplish a goal, what would you do?
What happens if you cannot answer one of the questions in these steps for your goal?

d. What do you think would be your next step in accomplishing a goal?

o T
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Practice- Answering Phase Three Questions

Goal: Learn more about the club of choice
Ask students the following questions and place a check mark in each box that each student answers correctly.

Student

What actions have |
taken?

What barriers have
been removed?

What has changed
about what | don’t
know?

Do | know what |
want to know?

21



Have | reached my
goal?

Now what do | do?
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Academic Skills

Lesson 6: SDLMI Phase 1 — Academic Skills

Title: SDLMI Phase 1: Academic Skills
Target Level: K-12- adjust as needed for grade level and developmental level of student

State Standards: Align to appropriate grade level standard
Objective(s):

- Identify a goal to help improve an academic skill
Materials needed:

- Copies of the sample SDLMI Student Questions Phase 1 —Set a Goal-worksheet (see attached or
SDLMI manual p 30)

- Copies of SDLMI Phase 1 Questions and Phase 1 Graphic Organizer. Both are attached and contain
the same questions. Use whichever is more appropriate for the student.

- Copies of the SDLMI Teacher Objectives and Educational Supports- Phase 1- Set a Goal (see attached
or p 43 of SDLMI manual)

- SDLMI Phase 1 anchor chart from the prior lesson
Time Frame: 10 minutes (one-on-one or small group)
Lesson Procedure:

1. Begin by stating, "I want everyone to stand up at your seat. Listen carefully to my instructions.
Take one step forward if you are at school today. Take one step forward if you can learn
something new. Take one step back if you can't hear when there is too much noise in the room.
Take one step back if you can't pass a test without being taught what's on it. Is everyone
standing right where they started? Yes! Now you can sit down. | wanted you to see that if you
take steps forward to accomplish a goal for school work, if you don't have a plan in place to stop
distractions you can quickly take steps back away from being successful at school. We have been
working on learning about goals, how to set goals, problem-solving when we run into a barrier
with our goal, and how to adjust our goal when needed. Today we are going to set an academic
goal- a goal that has to do with improving our school work- to be more successful at school.

2. Read the 4 questions on the previous anchor chart and review the questions quickly, stating that
the students will be using the questions they already know to help them create an
academic goal.

23



What do | want to learn?

What do | know about it now?

What must change for me to learn what | don’t know?
What can | do to make this happen?

a0 oo

The teacher may also need to review the vocabulary terms from the introductory lessons 1 and
2, reviewing the terms written on the anchor charts. (Terms to review: goal, goal setting,
problem-solving, problem, barrier action.)

"We are going to practice setting an academic goal with an example already created before we
work on doing this ourselves." The teacher projects sample (p 30) Phase 1 goal setting
worksheet and says, "Take a look at this student example and number 1. Rafael wanted to learn
to pass my English and Math class so he doesn't have to go to summer school and he can move
on to the next grade. How do you think he decided on this goal?" Allow time for the student to
answer and discuss. "His teacher helped him decide this was a good goal for him based on her
interests and her strengths. We will use those same things to help us create your goals."

“Number 2 was about what he already knew about passing classes in order move to the next
grade. Rafael said he knew that if he fails more than one class, he will have to go to summer
school for 2 semesters.

Number 3 asked what needed to change or what did Rafael need to learn in English in Math in
order to pass. The teacher helped him with the best way to pass. The final question asked what
needed to be done to make this happen and Samara and her teacher practiced the skill
together.” Ask the students if there are any other things the teacher could do to

help Rafael with this new skill and allow time for discussion. Add a few questions to check for
understanding before moving on.

“Now we are going to work on setting our own academic skill goal. Everyone look at your
Phase 1 paper and let’s think of a few things we are good at doing.” If using the graphic
organizer, the student can list these in the bottom bubble. If using the worksheet (p43), have
the student list them on the back. Assist the students in coming up with a few skills you know
they can do well. Have them identify specific strengths, needs, preferences, interests, etc.

“I also want you to think about who do you have that you can rely on to help you? We will look
at this again after we set our goal to see if we need to add anyone to this list.”

The teacher will refer to the list of strengths or skills the student wrote and help them figure out
what they want to learn or improve on to help with academics and write it in number 1. The
teacher will do this with number 2 (What do | know about it now?) and number 3 (What must
change for me to learn what | do not know?). Assist the students in identifying barriers in their
environment and what may need to be changed to answer these 2 questions.
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7. “Now that we know what we want to learn to do, what we already know, and how to learn
more about it, we can now figure out our goal.” The teacher helps the student restate as
an actionable goal in number 4 (What can | do to make this happen?)

8. “Great job! You just set an academic goal for school! Let’s quickly think back to who we listed
that can help us reach your goal. Is there anyone we want to add now that we know what goal
we are working on? “Allow time for the students to think and add any names. “Next time we are
going to work on taking action to make this really happen.”

The teacher can use the optional Teacher Objective and Educational Supports page to guide the student
through each question in Phase 1.
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The Self-Determined Learning Model of Instruction:
Student Questions — Phase 1 — Set a Goal

Name Rafael Date 10-3
(Date Phase 1 Began)

School XXXXXXXXXXX

What is my goal? @ What class do you want to improve?
X English
X Math
O Social studies
O Science
O Other

@& Please answer the questions below.

1. What do I want to learn or improve on in (English & Math) class?
I want to learn how to pass all my classes so I don’t have to go to

summer school and miss vacation with my family, and so I can move

1l

2. What do I know about it now in (English & Math) class?
I have to pass my classes or I’ll have to go to summer school. If I fail

on to the next campus.

More than one class, I have to go to summer school for 2 semesters. I

Couldn’t go on vacation with my family or move on to the next campus.

L

3. What must change for me to learn what I don’t know in
(English & Math) class?
I need to find out what I have to do for each class and use a planner to

Keep up with assignments. I need to learn to do time management. |

need to attend tutorial. I might need to drop one after-school activity.

1l

@ K—t
4. What can I do to make this happen? lﬂl \|'|/ I?
I will learn to use my planner to record all assignments and due dates ° '
. : : B B
and use a daily “To Do’ list to be sure. I will pass all my classes and |||T 56 ’r,'{

be promoted. ivi, % fﬂ

@& [ have listed a specific, measurable activity for student question 4 .
This is my goal in English & Math class, the activity I will be working on during Phase 2 and

Phase 3.
End of Phase 1 |l:> Go on to Phase 2



The Self-Determined Learning Model of Instruction:
Student Questions — Phase 1 — Set a Goal

Name Date

(Date Phase 1 Began)
School

What is my goal? @ Let’s try to identify something that
you want to learn or improve on.

@ Please answer the questions below.

1. What do I want to learn or improve on?

1l S

2. What do I know about it now? ~ -

g

3. What must change for me to learn what I don’t know?

g

e &
s ¥ 8
'Ill n lll a

& A

H Y3

4. What can I do to make this happen?

@ [ have listed a specific, measurable activity for student question 4 . This is my goal, the
activity I will be working on during Phase 2 and Phase 3.

End of Phase 1 &:> Go on to Phase 2



The Self-Determined Learning Model of Instruction:
Teacher Objectives and Educational Supports — Phase 1 — Set a Goal

Teacher Name: Date

(Date Phase 1 Began)
Student Name:

& Please mark (v') any Educational Supports that you used.

What is my goal? — Educational Supports

1 1.1 Student assessment of interests, abilities, and instructional
needs

1.2. Awareness training

1.3 Choice-making instruction

1.4 Problem-solving instruction

1.5 Decision-making instruction

1.6 Goal-setting instruction.

OoOoood

& Please mark (v') any Teacher Objectives that you met or targeted.

Student Question 1: What do I want to learn? — Teacher Objectives

[0 1.1 Enable students to identify specific strengths and instructional needs
[ 1.2 Enable students to communicate preferences, interests, beliefs and values
[ 1.3 Teach students to prioritize needs

U

Student Question 2: What do I know about it now? — Teacher Objectives

[0 2.1 Enable students to identify their current status in relation to the instructional need
[0 2.2 Assist students to gather information about opportunities and barriers in their

environments

Student Question 3: What must change for me to learn what I don’t know? — Teacher
Objectives

[0 3.1 Enable students to decide if action will be focused toward capacity building,
modifying the environment, or both
[ 3.2 Support students to choose a need to address from the prioritized list

U

Student Question 4: What can I do to make this happen? — Teacher Objectives

[0 4.1 Teach students to state a goal and identify criteria for achieving goal.

End of Phase 1 Go on to Phase 2



I'm good at:

Who can help me reach my goal?

Education Improvement Act. The conten
ames, commercial products, o
ith Disabilities Educ




Lesson 7: SDLMI Phase 2 — Academic Skills

Title: SDLMI Phase 2: Academic Skills

Target Level: K-12- adjust as needed for grade level and developmental level of student
State Standards: Align to appropriate grade level standard

Objective(s):

- Create an action plan to achieve the goal set in phase 1

Materials needed:

- Copies of the sample SDLMI Student Questions Phase 2 —Take Action-worksheet (see attached or
SDLMI manual p 30)

- Copies of SDLMI Phase 2 Questions and Phase 2 Graphic Organizer. Both are attached and contain
the same questions. Use whichever is more appropriate for the student.

- Copies of the SDLMI Teacher Objectives and Educational Supports- Phase 2- Take Action (see
attached or p 44 of SDLMI manual)

- SDLMI Phase 2 anchor chart from the prior lesson
Time Frame: 10 minutes (one-on-one or small group.)

Lesson Procedure:

1. Begin by stating, “Have you ever been working on a project and run into a problem that made
you stop working on it?” Allow students to respond. “What did you do? Did you give up and stop
working on it?” Allow students to respond. “Did you think about how to solve the problem and
get back to work?” Allow students to respond.

2. "Do you remember how we have been working on setting a goal to help us with our academic
skills? Today we are going to work on taking action on our goal that we previously created.
Sometimes taking action means we have to also think about problems and barriers we might
encounter that could make our goal hard to reach.”

3. Read the 4 questions on the prior Phase 2 anchor chart and review the questions quickly, stating
that the students will be using the questions they already know to help them with their job skills

goal.
a. What can | do to learn what | don’t know?
b. What could keep me from taking action?
c. What can | do to remove these barriers?
d. When will | take action?
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The teacher may also need to review the vocabulary terms from the introductory lessons 1 and
2, reviewing the terms written on the anchor charts. (Terms to review: goal, goal setting,
problem-solving, problem, barrier action.)

“We are going to continue practice working with an academic-related goal with an example
already created before we work on doing this ourselves.” The teacher projects sample (p 33)
Phase 2 Taking Action worksheet and says, “Take a look at this student example and number
5. Rafael was asked what he could do to learn what he didn’t know. His goal from phase 1 was
to work on passing English and Math. He needed to work on the skills of finding out what to do
for each class, use a planner to keep up with assignments, time management, go to tutoring,
and dropping one after-school activity.

"Number 6 asks about problems or barriers. What are some barriers that could keep Rafael from
passing his classes? He identified that forgetting to use the planner and "To-Do" list every day
would be a problem. Other issues could be sleeping late, missing tutoring, watching too much
TV, and not doing his work. Those are all barriers that could keep Rafael from accomplishing his
goal. Can you guys think of any other issues that could possibly happen if you were trying to
pass classes?" Allow for student discussion.

“Let’s look at number 7. It asks what we can do to remove these barriers or fix those

problems. He decided he would keep his planner in his backpack and always use it, go to bed
earlier, use an alarm clock, find a study friend, and set a reward for accomplishing the

goal. Those are good ideas for the potential issues from number 6. What about the other issue
of spending too much time on afterschool activities?” Allow for students to come up with
solutions. “Good suggestions. Keep in mind that we are all different, so we may have different
solutions to similar problems.”

“Number 8 asks about taking action. Rafael stated that he was going to take action on January
8%, when he returns to school from the holidays. He added using a planner to his daily schedule
to help him remember to practice. What could you guys do to help you remember to practice
something every day?” Allow for student response. Add a few questions to check for
understanding before moving on.

“Now we are going to work on creating a plan of action for our new skill goal. Everyone look at
your Phase 1 paper as a reminder of our skill/goal. Read your goal to yourself and then look at
Phase 2 worksheet.” The students can use either the worksheet or graphic organizer.

“Number 5 is really just asking us to rewrite our goal from Phase 1. Everyone take a minute and
rewrite our goal from number 4 on the Phase 1 sheet.” Provide a moment for students to finish
writing their goal.

“Number 6 wants us to think about problems we might encounter when working on our goal.”

The teacher takes a few minutes to discuss possible issues/barriers with each student specific to
their goal and allows time for them to write the possible barriers.
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8. “Number 7 is asking how we can work through those problems or remove those barriers.” The
teacher takes a few minutes to discuss possible solutions with each student specific to their
identified barriers and allows time for them to write the solutions.

9. “Number 8 is asking for a time frame for when you will start. Look back at number 5 and think
about when you think it makes sense for you to start.” Provide a few minutes to consider and
provide support for each student as they write their response.

10. “Wow, a lot of hard work has taken place today! You guys not only have a goal, but you also
have a plan of action. This is great! Someone once said, “A goal without a plan is just a wish.”
That is not the case here....you guys have both a goal AND a plan. Our next step is to evaluate

our progress and see if we need to make any adjustments but that is for another day. Awesome

job!”

The teacher can use the optional Teacher Objective and Educational Supports page to guide the student

through each question in Phase 2.
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The Self-Determined Learning Model of Instruction:
Student Questions — Phase 2 —Take Action

1DPH BBBB5DIDHIBBBBBBBBBBBBBBBBBB " DiH BBBBB BBBBBBBBBBBBBB
" DiiH 3KDVH  %HJDQ

6FKRRO BBB[L[LLLLL[[BBBBBBBBBBBBB

What is my plan? @ /HIV IKLQN DERXI KRZ IR DFKLHYH HiKH
JRDO KDl \RX VHIi

&Pl ease answer the questions

5. What can I do to learn what I don’t know?
, FDO PHHI ZLIK ERIK WHDFKHUV IR 1LOG RXW ZKDW , OHHG IR GR IR EULOJ XS

P\ JUDGHV , FDQ JR iR IIXIRULDOV IRV H[WUD KHOS ZLIK IKH PRV LPSRUIDOW
ZRUN , Z100 XVH P\ SODQQHU DQG 37R *R” OLWi HYHU\ GD\

1L

6. What could keep me from taking action?
JRUJHINLQJ IR XVH KH SODQQHU DQG 37R =R” OLVIl VOHHSLQJ 0DWH DQG PLWLQJ
IXIRULDOV_79 IULHQGV_QRI GRLQJ P\ ZRUN JHIILQJ ERUHG VSHQGLQJ IRR
PXFK ILPH RQ DIWHUVEKRRO DFILYLILHV

g

7. What can I do to remove these barriers?

- HHS P\ SIDQQHU LQ P\ EDFNSDFN DQG DOZD\V XVH Ll *RWR EHGE\  SP
$QG XVH DQ DIDUP FORFN )LQG D IULHQG IR VIXG\ ZLIK 6HIl D UHZDUG IRU P\VHOI
.|, SDW IIKH LUV ZHHNV , FDQ JR IR P\ IDYRULHH UHVIDXUDOW

8. When will I take action? @
O\ ILUVW GD\ EDFN # -DOXDU\ '

& End of Phase 2. Il will start working or

End of Phase 2 &> Go on to Phase 3
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