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                GRADE 8 

                ELA CCGPS UNIT PLAN:   2nd  9 WEEKS

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.


	READING FOCUS : Literary 

THEME:   Georgia Authors



	EXTENDED TEXT: The Lighthouse, Eugenia Price   OR

                                “The Member of the Wedding,” Carson McCullers (original novella edition, 1946)*

* “The Member of the Wedding” was recommended by several members of our 8th grade review committee because of its strong literary standing, resonant coming-of-age themes for grade 8, and successful inclusion in the grade 8 Georgia authors curriculum in the past. Please read the text carefully and decide whether you would like to teach it in your class. All the activities in this unit can be successful taught substituting the Price text, which is also a wonderful example of rich Georgia authorship. “The Member of the Wedding” deals with classical coming-of-age themes including romance and identity, and it also deals frankly with the racial divisions extant in the time this novella (1946). McCullers is a Georgia treasure, and “Member” a classic text, but please choose the text that will work best for your own students. 
SHORT TEXTS (mixture literary and informational): 

“Everyday Use” by Alice Walker (short story)

 “Everything That Rises Must Converge” by Flannery O’Connor (short story)

“Flounder” by Natasha Trethewey (poem)

“Before You Knew You Owned It” by Alice Walker (poem)

“Of the Wings of Atlanta” and “Of the Dawn of Freedom” from The Souls of Black Folks by W.E.B. DuBois (essay)

“Eulogy for the Martyred Children” by Dr. Martin Luther King, Jr. (speech)

SUPPLEMENTAL MATERIALS: 

 The Member of the Wedding, Fred Zimmerman, dir. (film, 1952)

“I Have a Dream” by Dr. Martin Luther King, Jr. (audio OR video, 1963)

The Color Purple (clips), Stephen Spielberg, dir. (film, 1985)

Driving Miss Daisy, Bruce Beresford, dir. (film, 1989)

             How to Read a Film (video clips) by James Monaco (film)

	WRITING FOCUS: Informative/Explanatory



	ASSESSMENT TASKS (These writing prompts will serve as the assessments for this unit.)

Informative/Explanatory writing should focus on why literary and rhetorical choices are made by the author, and how those choices are intended to affect or impact the reader based solidly in text evidence; argumentative/opinion writing must advance a specific claim or claim(s) and provide strong and logical support, based solidly in text, for claims.

	1.  Literary analysis, The Member of the Wedding.  Identify and evaluate the author’s theme and purpose through an examination of literary elements such as setting, plot, characterization, diction, tone, syntax, imagery, and figurative language. Why did McCullers make the choices she did, and how were those choices intended to impact readers? Remember to examine the protagonist Frankie’s attitude, problems, and character traits before the story’s climax (the wedding) and then examine those elements after that climax in an attempt to identify the theme. If you can identify the ways in which Frankie/Frances changes and the lessons she learns you can understand much of the author’s message. Use examples from the text to support conclusions about the author’s theme and purpose.

2.  We have read a poem by Georgia author Alice Walker and her short story “Everyday Use.” Using words and phrases from the texts, show how Walker used figurative language and imagery to affect readers. Identify, evaluate, and paraphrase examples of figurative language from each text to show what it you think it meant literally, and then explain how the figurative expression of the idea was more powerful. Explore the author’s intended effect as you perceived it.

3.  The word “stereotype” is defined as, “A widely held but fixed and oversimplified image or idea of a particular type of person or thing.” Stereotypes are the assumptions that are often made about people because of the way they look, where they live, what they do for a living, etc. Citing evidence from at least two of the visual texts we have considered (The Member of the Wedding, The Color Purple, and Driving Miss Daisy) write an essay exploring how stereotypes of race and gender in the South have changed and evolved over time. 

4.  (One of the four writing assessments may be in the alternative genre focus. This is an argumentative prompt.)  Using one of Du Bois’s essays and one of King’s speeches, compare and contrast each writer’s appeal for racial equality and justice. Consider the political and cultural climate of each one’s time period and decide who presents the stronger argument with respect to the audience/reader of the respective era. Examine the strategies each man uses to engage and persuade his reader and refer to these specifically to support your claim. 



	NARRATIVE/RESEARCH/ROUTINE WRITING

	NARRATIVE

1.   In the extended text, The Member of the Wedding, Frankie Addams is isolated and alienated from the girls her age in town. Her only friends are Berenice, the housekeeper, and John Henry, a neighbor cousin who is half her age. Consider a time in your life when you lacked the experience and knowledge to deal with a particular problem. To whom did you turn for help—a parent, grandparent, teacher, coach, older sibling, or someone else? Why did you choose that person to guide you and help you resolve your conflict? In recounting your narrative, use dialogue to relate conversations between yourself and the other person to enhance the story. 
2.  In Dr King’s “I Have a Dream” speech, he speaks of hope for a near-future America where people are judged solely on “the contents of their character” rather than physical attributes such as skin color. Precisely what does he mean by this statement? What are the personal characteristics that you take pride in, or aspire to? How will these attributes help you succeed in life? How will you develop them and work to make them stronger and more pronounced? What are some characteristics that you now possess that you would like to phase out as you grow older? Why do you want to let go of them?



	RESEARCH CONNECTION(S) 

Georgia Authors

W.E.B. Du Bois and the Atlanta Compromise

Civil Rights activism and activists

The 1963 March on Washington, D. C.

The Atlanta Temple Bombing



	ROUTINE WRITING Notes, summaries, process journals, and short responses across all genres 

· Compare written and film versions of texts

· Create short response/reflection based on personal connection to text

· Record predictions; review textual clues and reflect on accuracy (exit strategy)

· Compare historic and contemporary socio-cultural roles across race, ethnicity, gender, and class

· Rewrite a passage or scene in a modern or post-modern setting

· Rewrite a prose passage into a script with direction and dialogue

· Write correspondence between two or more characters (student pairings)




	PLANS FOR ASSESSMENT  1: integrating reading selections from the unit into a writing task

	Literary analysis, The Member of the Wedding.  Identify and evaluate the author’s theme and purpose through an examination of literary elements such as setting, plot, characterization, diction, tone, syntax, imagery, and figurative language. Why did McCullers make the choices she did, and how were those choices intended to impact readers? Remember to examine the protagonist Frankie’s attitude, problems, and character traits before the story’s climax (the wedding) and then examine those elements after that climax in an attempt to identify the theme. If you can identify the ways in which Frankie/Frances changes and the lessons she learns you can understand much of the author’s message. Use examples from the text to support conclusions about the author’s theme and purpose.



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION: How can context and background knowledge improve my reading experience? 

	TASK:  Pre-reading 

	Standards: 

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis o what the text says explicitly as well as inferences drawn from the text.

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Have students begin a double-entry journal notebook recording notes on each day’s information.

· Introduce and clarify appropriate literary terminology: syntax, tone, purpose, figurative language (metaphor, simile, hyperbole, etc.), diction. 

· Share PowerPoint or Webquest providing background on Carson McCullers and the historical context of The Member of the Wedding

· Activate background knowledge on the political and cultural climate of the Southern states during the mid-twentieth century.

· Have students use computer stations for research overview of WWII America (especially the South)

· Share images of twentieth century African American art by prominent Black artist Romare Bearden (or similar)

· Show opening scene from film adaptation of The Member of the Wedding (1952, Fred Zimmerman, dir.)

· Conclude with a whole-class or smaller group discussion that includes predictions about the text (students will record observations/predictions in journal



	ESSENTIAL QUESTION:  How do word choice and connotation work to assist the reader in making inferences (judgments, or “reading between the lines”) and more clearly comprehend the author’s purpose and meaning?

	TASK:   Reading, exploration of literary terms 

	Standards: 

ELACC8RL3.  Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

ELACC8RL4.  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8L4.     Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

ELACC8L5.     Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

ELACC8L6.     Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

Instruction:

· Model/provide explicit instruction for effective note-taking

· Provide overview/examples of textual evidence-gathering: http://classweb.gmu.edu/WAC/EnglishGuide/Critical/finding.html and/or http://academic.cuesta.edu/acasupp/as/309.HTM 

· Assign group literary circles and allow for read-alouds of first few pages of part 1

· Conduct peer note-checks before assigning reading homework. Notes will focus on (but not necessarily be limited to) exposition/setting/plot, character/characterization, literary devices, figurative language, contemporaneous cultural references, and new vocabulary

· Allow for print/electronic exploration of new vocabulary for definition and pull mentor text sentences for conventional usage and connotative/denotative usage (don’t forget synonyms and antonyms!)

Homework:  

· Finish reading part 1and continue notations with particular attention to McCullers’s literary strategies. 

· Students are to use newly acquired background knowledge of diction, syntax, imagery, figurative language, tone, style, etc. in daily notations

· Announce that these elements will form the basis of tomorrow’s class discussion.



	ESSENTIAL QUESTION:  What is a writer’s purpose in using flashback and flash-forward?  

	TASK:   Plot structure study 

	Standards:

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8RL3.  Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

ELACC8RL6.  Analyze how differences in the points of view of characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as suspense or humor.

ELACC8L4.     Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

ELACC8L6.     Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

ELACC8L9.     Draw evidence from literary or informational texts to support analysis, reflection, and research. 

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

Instruction: 

· Conduct whole-class or small group discussion of previous day’s reading including notations and literary terms

· Direct teaching of textual plot devices: exposition, conflict, rising action (climax, falling action, and resolution to come later)

· Introduce and model completion of plot/narrative structure graphic organizer

· Direct teaching of the six types of text structure (chronological, sequential, spatial, cause/effect, problem/solution, compare/contrast)

· Conduct whole-class discussion of McCullers’s use of flashback and flash-forward in part 1

· Conduct literary circle read-alouds of beginning of part 2

Homework:  

· Finish reading chapter 1 in part 2 of text

· Work to fill in plot/narrative structure graphic organizer on conflict and rising action (not necessarily complete)

· Locate and note specific text structures in what has been read thus far



	ESSENTIAL QUESTION:  What is sentence fluency and sentence variety? 

	TASK:   Illustrate terms, search text, diagram sentences (branch or bubble type), echo writing

	Standards:

ELACC8RL3.  Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

ELACC8L5.     Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

ELACC8L6.     Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

Instruction:

· Check and discuss narrative structure and text structure assignment from previous day’s reading.

· Discuss text narrative thus far. Continue filling in plot/narrative structure for rising action.

· Direct teaching of sentence structure/variety/fluency (simple, compound, complex, compound-complex).

· Model sentence diagramming (branch or bubble).

· Review literary concepts to be analyzed in assessment writing:  diction, syntax, tone, figurative language, imagery, motif, symbol, and theme. Ensure appropriate note-taking.

· Conduct literary circle groups for read-alouds and discussions/notations of beginning of chapter 2 in part 2

Homework:

· Read through end of chapter 2 in part 2. Continue notations as appropriate

· Locate in the text and write down 2 examples of each sentence type. Diagram one of each type.

· Using mentor text sentences as examples compose one student original of each type of sentence.



	ESSENTIAL QUESTION:  How can verbs function as other parts of speech?  What is the difference between transitive and intransitive verbs?

	TASK:   Identify and understand gerunds,  participles, and infinitives

	Standards:

ELACC8L1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular sentences.

ELACC8L6. Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Check and discuss sentence structure assignment from previous day.

· Discuss plot developments in text thus far. Continue filling in plot/narrative structure graphic organizer for rising action.

· Introduce and clarify verbal forms and functions (gerunds, participles, infinitives).

· Introduce and clarify the differences between transitive and intransitive verbs with specific attention/review of direct subject and direct/indirect object.

· Pull mentor text sentences to demonstrate verbal forms and functions.

· Conduct literary circle groups for read-alouds and discussions/notations of beginning of chapter 3 in part 2.

Homework:

· Finish reading part 3 in chapter 2 of text. Continue notations as appropriate.

· Locate in the text and write down sentence examples that include gerunds, participles, and infinitives (min. 3 of each verbal type).  Note how each verbal type functions in the sentence.

· Using mentor text sentences as examples, compose one student original of sentences that use each type of verbal.

· Compose 2 each of sentences that use transitive verbs. Note the direct subject and direct object in each sentence.



	ESSENTIAL QUESTION:  How does visual text differ from written text?

	TASK:   Viewing visual text

	Standards:

ELACC8RL7.  Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

Instruction:

· Ensure that students have text notation journals on hand for comparison of written and visual texts.

· Whole-class discussion of the concept of interpretation and adaptation of written texts into visual texts, and how the latter remains faithful to or departs from an original written text. 

· Discuss stylistic choices film makers engage in (e.g. altered chronology, character composites, plot deletions or additions, use of symbolic color, costumes, sets, etc.)

· Distribute and model fill-in of graphic organizer for textual comparisons



	ESSENTIAL QUESTION:  How does my personal experience relate to the events in this text? 

	Task: Narrative writing exercise 

	Standards: 

ELACC8W3:  Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences. 

a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically. 

b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters. 

c. Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events. 

d. Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events. 

e. Provide a conclusion that follows from and reflects on the narrated experiences or events.

Instruction: 

· Guide students in constructing a response to the following prompt: 

In the extended text, The Member of the Wedding, Frankie Addams is isolated and alienated from the girls her age in town. Her only friends are Berenice, the housekeeper, and John Henry, a neighbor cousin who is half her age. Consider a time in your life when you lacked the experience and knowledge to deal with a particular problem. To whom did you turn for help—a parent, grandparent, teacher, coach, older sibling, or someone else? Why did you choose that person to guide you and help you resolve your conflict? In recounting your narrative, use dialogue to relate conversations between yourself and the other person to enhance the story.



	ESSENTIAL QUESTION:  What are the reasons for common differences between visual and written texts?

	TASK:   Brainstorming for mini-writing assessment

	Standards:

ELACC8RL7.  Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.

ELACC8W2.   Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W9.   Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

Instruction:

· Provide additional consultation of How to Read a Film by James Monaco (can be excerpts from the book or clips from the accompanying film). Students to have notation journals ready for text reference and discussion.

· Whole-class discussion to identify and clarify one or two differences and similarities between the visual and written versions of The Member of the Wedding.

· Student pairings for “think/pair/share” activity for further development of ideas relevant to the writing task.



	ESSENTIAL QUESTION:  What are some strategies for analyzing visual text?

	TASK:   Mini-writing assessment on visual vs. written text

	Standards:

ELACC8RL7.  Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by the director or actors.

ELACC8W2.   Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W9.   Draw evidence from literary or informational texts to support analysis, reflection, and research.

Instruction:

· Additional consultation of How to Read a Film by James Monaco (can be excerpts from the book or clips from the accompanying film). Students to have notation journals ready for text reference and discussion.

· Whole-class discussion to identify and clarify one or two differences and similarities between the visual and written versions of The Member of the Wedding.

· Student pairings for “think/pair/share” activity for further development of ideas relevant to the writing task.

Writing prompt for mini-writing assessment on visual vs. written text: Compare and contrast McCullers’s use of flashback and flash-forward in the written text to director Zimmerman’s use of chronologically linear narrative structure in the film. Why do you think each chose her or his respective narrative structure? Which version is more successful at heightening the narrative suspense? Which version does a better job focusing on humorous events and situations? Be sure to support your opinions with plenty of textual evidence from both versions of the text.


	ESSENTIAL QUESTION:   How can I succeed on the assessment for this unit? 

	TASK:   Pre-writing writing

	Standards: 

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8W5:  With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of

Language standards 1–3 up to and including grade 8.)

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

· Place the prompt for this culminating writing task (see above) on chart paper or smart board

· Lead students in a thorough deconstruction of all parts of the prompt so that they thoroughly understand what they will be asked to do in the assessment

· Examine the vocabulary of the prompt and share student models of good work

· Provide worksheets and copies of the 7th grade standards to students and engage them (in teams, pairs, or whole groups) in determining what they expect to see on a rubric for this assignment

· Provide students with a copy of the actual rubric you will use, or modify it in class based on the feedback from discussion

· Review the grammatical concepts included in this study (phrases and clauses) and make sure they are meaningfully included in the rubric 

· Have students return to their groups and brainstorm a check-list of peer review items; that is, what should you check your paper for before the final edit to make sure it meets the requirements of the rubric (for example, check sentence fluency to make sure you have employed diverse and interesting sentence construction; check for passive voice; check that all items are backed up by evidence and that evidence is properly cited, etc.) 


	ESSENTIAL QUESTION:  How can I effectively demonstrate what I have learned in this text study? 

	TASK: Writing Assessment 

	Standards:

ELACC8W2.  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W5.   With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:

· Whole-class discussion of finished text.

· Assign and clarify purpose of literary analysis essay (character? theme? etc.). 

· Model and discuss the concept of a strong thesis statement.

· Model and discuss “power writing/power sentences” for paragraph organization—main idea, primary supporting sentences, secondary supporting sentences.

· Distribute and explain use of graphic organizers for pre-writing (idea gathering) and paragraph planning.

· Allow class time for planning and draft writing in response to the assessment prompt: 

Literary analysis, The Member of the Wedding.  Identify and evaluate the author’s theme and purpose through an examination of literary elements such as setting, plot, characterization, diction, tone, syntax, imagery, and figurative language. Why did McCullers make the choices she did, and how were those choices intended to impact readers? Remember to examine the protagonist Frankie’s attitude, problems, and character traits before the story’s climax (the wedding) and then examine those elements after that climax in an attempt to identify the theme. If you can identify the ways in which Frankie/Frances changes and the lessons she learns you can understand much of the author’s message. Use examples from the text to support conclusions about the author’s theme and purpose.




	PLANS FOR ASSESSMENT  2: integrating reading selections from the unit into a writing task

	We have read a poem by Georgia author Alice Walker and her short story “Everyday Use,” as well as Flannery O’Connor’s “Everything that Rises Must Converge.”  Using words and phrases from the texts, show how Walker and O’Connor used figurative language and imagery to affect readers. Identify, evaluate, and paraphrase examples of figurative language from each text to show what it you think it meant literally, and then explain how the figurative expression of the idea was more powerful. Explore the author’s intended effect as you perceived it.



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION:  How can background and context improve my reading experience?

	TASK:   Pre-reading:  Activating background knowledge. Reading:  introduction of new texts.

	Standards: 

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Share PowerPoint or Webquest to activate background information on Alice Walker and Flannery O’Connor.

· Provide computer stations for students to conduct brief research of Walker’s website: http://alicewalkersgarden.com/ .

· Read poem aloud as whole class activity.

· Lead students in a whole class discussion of figurative and literal language use, clarifying the differences between each (literal language involves words and phrases that are taken at face value, and do not deviate from their original meaning and purpose; figurative language uses words and phrases that exaggerate or alter the original meaning of words and phrases, and may involve analogies or exaggeration.) Recommended resources: http://www.sturgeon.k12.mo.us/elementary/numphrey/subjectpages/languagearts/figuresofspeech.html ; http://languagearts.mrdonn.org/figurative.html 

· Identify and discuss Walker’s use of figurative language in the poem.

· Read first half of “Everyday Use.” in class:  silent reading or literary circles.

Homework:  

· Finish “Everyday Use,” continuing appropriate notations as in part 1 of unit. 

· Instruct students to pay attention to and note Walker’s use of figurative language.



	ESSENTIAL QUESTION:   What are the differences between figurative and literal language?

	TASK:   Exploring figurative and literal language through student-generated visual texts. 

	Standards: 

ELACC8RL4.  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL5:  Integrate multimedia and visual displays into presentations to clarify information, strengthen claims and evidence, and add interest. 

ELACC8L5:    Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

Instruction:

· Conduct  a guided discussion of previous day’s reading, including note checks.

· Distribute activity sheets for identifying figurative language: http://teacher.scholastic.com/scholasticnews/magazines/edition56/pdfs/SN56-033009-REPRO-2.pdf and guide students in completion.

· Divide class into pairs or small groups (3-5 students per group) and have them work together to identify a few examples each of figurative and literal language use. 

· Provide paper and crayons or colored makers and guide students in creating artwork that depicts some of the examples they have located in the texts. Be sure to explain that students are not being judged on how well they create art, but instead on how purposeful they are in interpreting the language into visual representations.

· Bring students together for an informal presentation and discussion of finished visual texts. Allow students to display their finished art around the classroom or in the hallway.



	ESSENTIAL QUESTION:   How does one author’s use of figurative language compare to another? 

	Task:  Pre-reading:  making predictions.  Reading new text.

	Standards:

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Provide visual image of original dust jacket graphic art and allow a student to read the title aloud to the class.

· Ask students to brainstorm together regarding the meaning of the title. What does it mean for things to converge? 

· Conduct in-class reading of beginning of O’Connor’s text “Everything that Rises…” (whole-class or literary circle read-aloud or individual silent reading. Ensure appropriate notes are taken in journal notebooks. Read first 1/3 of text).

· Instruct students to identify figurative language as they read and make appropriate notations.

Homework: 

· Instruct students to continue reading second third (middle section) of story, take appropriate notes, paying special attention to figurative language.



	ESSENTIAL QUESTION:   How does the use of active and passive voice affect a writer’s purpose?

	TASK:  Examining active and passive voice in texts.

	Standards: 

ELACC8RL1:  Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

ELACC8RL4.  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RL6.  Analyze how differences in the points of view of characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as suspense or humor.

ELACC8L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. (b. Form and use of active and passive voice. 

Instruction:

· Conduct collaborative discussion on homework reading and figurative language in text. 

· Conduct in-class dramatic read-aloud of final text portion Introduce and clarify the differences between active and passive voice. Ensure appropriate notes are taken.

· Engage in whole class discussion of the possible strengths and weakness in using one voice over another.

· Students will search written texts for examples of each type of voice.

· Students will form break-out groups to discuss example sentences, paying particular attention to how a writer uses each type for purpose.

· Provide students with a series of sentences written in passive voice and instruct them to rewrite them into active voice.

· Students will engage in a discussion of how tone, mood, or purpose changes when sentences are revised into active voice.



	ESSENTIAL QUESTION:   What better suits a writer’s craft and purpose: using figures of speech vs. literal language?

	TASK:   Further exploration of figurative and literal language.

	Standards: 

ELACC8RL4.  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL5:  Integrate multimedia and visual displays into presentations to clarify information, strengthen claims and evidence, and add interest. 

ELACC8L5:    Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

Instruction:

· Continue discussions about the uses of figurative vs. literal language.

· Whole-class reading of “Before You Knew You Owned It” by Alice Walker.

· Teacher to lead students in identifying examples of figurative language in the poem.

· Pull mentor text examples of each type of language used and project onto smart board or distribute as printed handouts.

· Divide class into two groups. One group will work collaboratively to rewrite figurative language into literal language; the other group will convert literal language into figures of speech. Each group will discuss how the two interpretations of each of the sentences are strengthened or weakened according to authorial purpose.



	ESSENTIAL QUESTION:   How can I incorporate figurative language into my writing?

	TASK:   Mini-writing assessment on student-generated figures of speech.

	Standards: 

ELACC8W3:  Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive detail, and well-structured even sequences. a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically. 

b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters. 

c. Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events. 

d. Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events. 

e. Provide a conclusion that follows from and reflects on the narrated experiences or events.

ELACC8RL1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:

· Students will work in pairs to brainstorm for writing task.

· Each student in each group will write a brief narrative on an agreed-upon idea. One will incorporate figurative language; the other will stick to literal language.

· Have each pair trade writings and examine/discuss.

· The students will rewrite each other’s narrative, converting figurative language into literal language and vice-versa.



	ESSENTIAL QUESTION:   What are the ways in which subjects and verbs must agree?

	TASK:  Review subject-verb agreement. 

	Standards: 

ELACC8L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ELACC8L2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

ELACC8L3:  Use knowledge of language and its conventions when writing, speaking, or listening.

Instruction:

· Lead class in a review of subject-verb agreement in number, tense, and mood. http://owl.english.purdue.edu/owl/resource/599/01/ and/or http://www.youtube.com/watch?v=YlTosux9JJA&feature=player_embedded#! 

· Provide activity sheet for exercises in correct subject-verb agreement and have students work individually or in pairs to complete.

· In pairs, have students generate 3 examples of noun-verb (subject-verb) agreement errors that are common in vernacular English among their peers.

· Compare the charts to find the most common purposeful mis-uses of language.

· Invite students to consider why these mis-uses have been adopted and what they are meant to convey. 



	ESSENTIAL QUESTION:   How can I succeed on the assessment for this unit? 

	TASK:   Pre-writing writing

	Standards: 

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8W5:  With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of

Language standards 1–3 up to and including grade 8.)

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

· Place the prompt for this culminating writing task (see above) on chart paper or smart board

· Lead students in a thorough deconstruction of all parts of the prompt so that they thoroughly understand what they will be asked to do in the assessment

· Examine the vocabulary of the prompt and share student models of good work

· Provide worksheets and copies of the 7th grade standards to students and engage them (in teams, pairs, or whole groups) in determining what they expect to see on a rubric for this assignment

· Provide students with a copy of the actual rubric you will use, or modify it in class based on the feedback from discussion

· Review the grammatical concepts included in this study (phrases and clauses) and make sure they are meaningfully included in the rubric 

· Have students return to their groups and brainstorm a check-list of peer review items; that is, what should you check your paper for before the final edit to make sure it meets the requirements of the rubric (for example, check sentence fluency to make sure you have employed diverse and interesting sentence construction; check for passive voice; check that all items are backed up by evidence and that evidence is properly cited, etc.) 


	ESSENTIAL QUESTION:  How can I effectively demonstrate what I have learned in this text study? 

	Task: Writing Assessment 

	Standards:

ELACC8W2.  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W5.   With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:

· Whole-class discussion of finished text.

· Assign and clarify purpose of literary analysis essay (character? theme? etc.). 

· Model and discuss the concept of a strong thesis statement.

· Model and discuss “power writing/power sentences” for paragraph organization—main idea, primary supporting sentences, secondary supporting sentences.

· Distribute and explain use of graphic organizers for pre-writing (idea gathering) and paragraph planning.

· Allow class time for planning and draft writing in response to the assessment prompt: 

Writing prompt:

     We have read a poem by Georgia author Alice Walker and her short story “Everyday Use.” Using words and phrases from the texts, show how Walker used figurative language and imagery to affect readers. Identify, evaluate, and paraphrase examples of figurative language from each text to show what it you think it meant literally, and then explain how the figurative expression of the idea was more powerful. Explore the author’s intended effect as you perceived it.




	PLANS FOR ASSESSMENT  3: integrating reading selections from the unit into a writing task

	     The word “stereotype” is defined as, “A widely held but fixed and oversimplified image or idea of a particular type of person or thing.” Stereotypes are the assumptions that are often made about people because of the way they look, where they live, what they do for a living, etc. Citing evidence from at least two of the visual texts we have considered (The Member of the Wedding, The Color Purple, and Driving Miss Daisy) write an essay exploring how stereotypes of race and gender in the South have changed and evolved over time. 



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION:   How does a writer creatively use characters’ speech to offer socio-cultural or socio-economic contrast?

	TASK:    Exploring characters’ speech and speech patterns.

	Standards: 

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis o what the text says explicitly as well as inferences drawn from the text.

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Initiate whole class discussion on how people can be stereotyped by the way in which they communicate.

· Share PowerPoint with images of people from various socio-cultural/socio-economic backgrounds and have students make guesses regarding how each person might communicate. Discuss why they might think a person would speak in a particular way.

· Begin first half of film viewing:  Driving Miss Daisy. Instruct students to pay close attention to the individual diction and speech patterns of each character.

· In notebooks or journals, have students written down how and why various characters speak the way they do.  Instruct them to make comparisons of characters’ speech within a single text (e.g. Dee’s use of more formal English to Mama’s use of vernacular in “Everyday Use,” or Miss Daisy’s Southern figures of speech to Hoke’s vernacular in Driving Miss Daisy,” etc.). Does one type of speech afford more clarity than another? Why or why not? Do characters “come alive” better and/or seem more authentic? Why or why not?



	ESSENTIAL QUESTION:   Does a writer’s use of vernacular and dialect afford better authenticity or perpetuate stereotypes? Can it do both?

	TASK:   Exploring socio-cultural stereotypes though speech and speech patterns. 

	Standards: 

ELACC8RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) wit diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2:  Analyze the purpose of information presented in diverse media and formats (e.g. visually, quantitatively, and orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.

ELACC8SL6:  Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

Instruction:

· Whole-class read-aloud of poem “Flounder” by Natasha Trethewey and discuss poet’s use of vernacular in the poem’s italicized dialogue. 

· Continue viewing of Driving Miss Daisy. Interrupt as necessary for discussions of plot and character, with emphasis on individual characters’ dialect.

· Learning stations set up around the room for group exploration done in rotations:

1. LS1:  Matching speech patterns to a visual image.  Have various photographs clipped from magazines showing a diverse range of people of different ages and socio-cultural backgrounds (e.g., a very young child, an older African American, a cowboy, a rural farmer, a teenager, a business person, a famous rock, rap, or country musician, a radio DJ, etc.). On separate slips of paper, have vernacular phrases or bits of dialogue that match up to each picture (e.g. baby talk for a toddler, Appalachian vernacular for the cowboy or farmer, African American Vernacular English (AAVE), teen slang, overly formal English, etc.) Students will work together to match the vernacular speech with the visual image.

2. LS2:  Slips of paper with mentor text dialogue spoken by characters in the written and visuals texts (e.g., AAVE spoken by Mama in “Everyday Use” or the characters in The Color Purple, Southern/Appalachian dialect spoken by characters in “Everything that Rises Must Converge,” or Driving Miss Daisy, etc.). Students will work together to rewrite the characters’ into Standard American English (SAE).

3. LS3:  Slips of paper with mentor text sentences, phrases, or dialogue written in SAE. Students will work to rewrite these into modern slang or vernacular.

· Whole class discussion of the activity.



	ESSENTIAL QUESTION:   Do stereotypes and stereotyping continue to impact me?

	TASK:    Written reflection on stereotyping and cultural generalizations.

	Standards: 

ELACC8W3:  Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences. 

a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically. 

b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters. 

c. Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events. 

d. Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events. 

e. Provide a conclusion that follows from and reflects on the narrated experiences or events.

ELACC8W4:  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

Instruction:

· Finish viewing Driving Miss Daisy.

· In notebooks or journals, have students write a short response to one or both of the following prompts. Instruct them to incorporate appropriate, creative dialogue into the narrative:

1. Have you ever been subjected to cultural stereotyping? What were the circumstances? How did you react? What did you learn from the experience?

2. Have you ever subjected someone to cultural stereotyping? What were the circumstances? How did that person react? What did you learn from the experience?



	ESSENTIAL QUESTION:   How can characters’ actions and experiences translate into a different setting and context?

	TASK:    Mini writing assessment:   scene rewriting.

	Standards: 

ELACC8W3:  Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences. 

a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically. 

b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters. 

c. Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events. 

d. Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events. 

e. Provide a conclusion that follows from and reflects on the narrated experiences or events.

ELACC8W4:  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

Instruction:

· Divide class into smaller groups and guide students to work collaboratively to rewrite a scene or passage from a visual or written text into a different setting/context (e.g., the bus-riding passage from “Everything that Rises Must Converge,” one of Dee’s confrontations with Mama and Maggie in “Everyday Use,” or a scene from one of the films). 

· This writing task may be written in prose or script form. If written in prose, the passage must include appropriate dialogue; if scripted, it must include stage direction.

· Instruct students to use character speech/dialogue appropriate to the time and setting.



	ESSENTIAL QUESTION:   What is epistolary writing, and how does an author use it effectively for characterization and motivation? 

	TASK:    Writing character correspondence.

	Standards: 

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis o what the text says explicitly as well as inferences drawn from the text.

ELACC8RL2.  Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

ELACC8SL1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2.  Analyze the purpose of information presented in diverse media and formats (e.g., visual, quantitative, oral) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 

ELACC8SL3.  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

ELACC8W3:  Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive detail, and well-structured event sequences.

ELACC8W4:  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

Instruction:

· View the excerpted clips from The Color Purple that focus on letters written between Celie and the sister, Nettie, from whom she has been long separated.

· Using as an example the correspondences between Celie and Nettie in The Color Purple, provide students with background knowledge on epistolary writing, including letter-writing and journal entry writing.

· Divide class into pairs, and have each pair work collaboratively to produce a series of short letters between characters within a text (e.g. between Dee and Maggie in “Everyday Use,” or between Frankie and Jarvis in The Member of the Wedding, etc.). 

· Alternately students can write entries in a “secret diary” or journal from a character’s point of view. 



	ESSENTIAL QUESTION:   How do media work to overcome or perpetuate stereotypes?

	TASK:  Examining modern media for evidence of stereotypes.

	Standards: 

ELACC8RI1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RI3:  Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI8:  Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

ELACC8W7:  Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple answers.

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Instruction:

· Provide a range of media (audio/visual, print, electronic) resources for examination of cultural stereotypes (movie/TV clips, short magazine articles, political cartoons, news stories, opinion pieces, etc.).

· Teacher will lead class in a discussion of how and why some examples work to shatter stereotypes and some work to perpetuate them.

· Have students choose one media artifact that they found particularly provocative.

· Have students write a précis on the rhetoric of the piece (whether visual or texual), identifying the methods used to make the message impactful.



	ESSENTIAL QUESTION:  How can I identify the perpetuation of cultural stereotypes in media?

	TASK:   Detecting stereotypes (or the elimination thereof) in web media. 

	Standards: 

ELACC8RI1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RI3:  Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI8:  Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

ELACC8W7:  Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple answers.

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Instruction:

· Teacher will lead a discussion/review of previous day’s findings regarding stereotypes in media.

· Teacher will provide computer workstations for individuals or pairs to explore web media and examine for evidence of cultural stereotypes. 

· Teacher will provide vetted and pre-approved web links for exploration/examination.

· Students will identify and record examples of stereotype perpetuation and elimination.

· Class will reconvene to discuss findings.



	ESSENTIAL QUESTION:   How can I succeed on the assessment for this unit? 

	TASK:   Pre-writing writing

	Standards: 

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8W5:  With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of

Language standards 1–3 up to and including grade 8.)

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

· Place the prompt for this culminating writing task (see above) on chart paper or smart board

· Lead students in a thorough deconstruction of all parts of the prompt so that they thoroughly understand what they will be asked to do in the assessment

· Examine the vocabulary of the prompt and share student models of good work

· Provide worksheets and copies of the 7th grade standards to students and engage them (in teams, pairs, or whole groups) in determining what they expect to see on a rubric for this assignment

· Provide students with a copy of the actual rubric you will use, or modify it in class based on the feedback from discussion

· Review the grammatical concepts included in this study (phrases and clauses) and make sure they are meaningfully included in the rubric 

· Have students return to their groups and brainstorm a check-list of peer review items; that is, what should you check your paper for before the final edit to make sure it meets the requirements of the rubric (for example, check sentence fluency to make sure you have employed diverse and interesting sentence construction; check for passive voice; check that all items are backed up by evidence and that evidence is properly cited, etc.) 


	ESSENTIAL QUESTION:  How can I effectively demonstrate what I have learned in this text study? 

	Task: Writing Assessment 

	Standards:

ELACC8W2.  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W5.   With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:

· Whole-class discussion of finished text.

· Assign and clarify purpose of literary analysis essay (character? theme? etc.). 

· Model and discuss the concept of a strong thesis statement.

· Model and discuss “power writing/power sentences” for paragraph organization—main idea, primary supporting sentences, secondary supporting sentences.

· Distribute and explain use of graphic organizers for pre-writing (idea gathering) and paragraph planning.

· Allow class time for planning and draft writing in response to the assessment prompt: 

Writing prompt:

The word “stereotype” is defined as, “A widely held but fixed and oversimplified image or idea of a particular type of person or thing.” Stereotypes are the assumptions that are often made about people because of the way they look, where they live, what they do for a living, etc. Citing evidence from at least two of the visual texts we have considered (The Member of the Wedding, The Color Purple, Fried Green Tomatoes, and Driving Miss Daisy) write an essay exploring how stereotypes of race and gender in the South have changed and evolved over time.




	PLANS FOR ASSESSMENT  4: integrating reading selections from the unit into a writing task

	(One of the four writing assessments may be in the alternative genre focus. This is an argumentative prompt.)  Using one of Du Bois’s essays and one of King’s speeches, compare and contrast each writer’s appeal for racial equality and justice. Consider the political and cultural climate of each one’s time period and decide who presents the stronger argument with respect to the audience/reader of the respective era. Examine the strategies each man uses to engage and persuade his reader/listener and refer to these specifically to support your claim.



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION:   How can historical context enhance my experience of a text?

	TASK:    Pre-reading.  Gathering and activating background knowledge

	Standards: 

ELACC8RI1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RI2   Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text. 

Instruction:

· Share PowerPoint or Webquest providing background on Du Bois and King and the historical context of each writer. Short video clips of King are available and appropriate.
· Activate background knowledge on the political and cultural climate of the Southern states during Reconstruction and the early and mid-twentieth century.

· Share images of Southern Reconstruction and Civil Rights protests.

· Have students use computer stations for research overview of Southern post-Civil War Reconstruction, the Atlanta Compromise, the foundation of the NAACP, the American Civil Rights movement/Civil Rights legislation.

· Conclude with a whole-class or smaller group discussion that includes predictions about the texts (students will record observations/predictions in journal

 

	ESSENTIAL QUESTION:   How is language used to persuade?

	TASK:    Reading Du Bois’ essays and analyzing rhetoric and rhetorical strategies.

	Standards: 

ELACC8RI3:   Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI4:   Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RI5:   Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

Instruction:

· Introduce and clarify appropriate literary terminology: rhetoric and rhetorical strategies:  Logos (appeal to logic); ethos (appeal to ethics or character); and pathos (appeals to emotion, needs, or values).  http://owl.english.purdue.edu/owl/resource/588/04/ and/or  http://www.virtualsalt.com/rhetoric.htm#Litotes 

· Reading of Du Bois’ texts (can be whole-class, smaller group read-aloud, or individual silent reading—or different reading activities for each of the two essays). Teacher may wish to read the first essay together, and use a different strategy for the other.

· Students will work in pairs or small groups to identify rhetorical strategies and record them on a graphic organizer with divisions of the three types of appeals.



	ESSENTIAL QUESTION:   How do specific rhetorical strategies enhance the power of a speech?

	TASK:  Reading King’s “Eulogy for the Martyred Children” and listening to and/or viewing King’s “I Have a Dream” speech. Comparing audience and rhetorical strategies.

	Standards: 

ELACC8RI3:   Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI4:   Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RI5:   Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

Instruction:

· Through a PowerPoint presentation or using historical video clips, activate background knowledge on the Civil Rights movement with particular emphasis on the Birmingham Church bombing.

·  Whole-class or smaller group reading of King’s “Eulogy for the Martyred Children.”

· Teacher-led discussion of the audience listening to this speech (attendees of a funeral).

· Students will work in pairs to identify and clarify King’s rhetorical strategies in this speech, specifically listing what type(s) of appeals he makes and how they are focused, and how audience affects rhetorical strategies.



	ESSENTIAL QUESTION:   How do allusions work to support a writer’s claims?

	TASK:   Analyzing Du Bois’ and King’s Biblical allusions. 

	Standards: 

ELACC8RI1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8RI3:   Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI4:   Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RI5:   Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

Instruction:

· Introduce and clarify the term “literary allusions,” ensuring that students are taking appropriate notes.

· Discuss specifically the concept of a speaker/writer referring to sacred texts such as the Bible, and how those allusions work to reinforce/strengthen a writer/speaker’s purpose and help him/her reach the intended audience.

· Have students work individually, in pairs, or in small groups to identify and understand the Biblical allusions in Du Bois’ and King’s texts, and how they work to strengthen purpose and target audiences. (Note, this activity works well as a jigsaw, and if employing this method, students should reconvene as a whole class to report findings. 



	ESSENTIAL QUESTION:  How does contemporary media impact my life and choices?

	TASK:   Further exploration of rhetoric and rhetorical strategies.

	Standards: 

ELACC8RI1:  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8RI3:   Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories.

ELACC8RI4:   Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RI5:   Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

Instruction:

Provide and share a range of multimedia texts that employ persuasive speech (e.g., political/campaign speeches, TV news reports (be sure to include sound bites as well as longer examples), news report parodies such as The Onion, The Daily Show, or The Colbert Report, TV/radio commercials, editorials from a newspaper’s or magazine’s op-ed pages, etc. as appropriate. Ensure that students take appropriate notes.

Guide students in an exploration of persuasive speech and rhetorical strategies. Help them identify intended audiences for each type of text.

Students will work together as a whole class to identify distinct strategies, purpose, and the effectiveness of the strategies.



	ESSENTIAL QUESTION:   How can I integrate newly acquired knowledge into an organized, structured, student-led group discussion?

	TASK:   Socratic Seminar on rhetoric and rhetorical strategies. 

	Standards: 

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) wit diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC8SL2:  Analyze the purpose of information presented in diverse media and formats (e.g. visually, quantitatively, and orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.

ELACC8SL3:  Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

ELACC8LS4:  Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.

ELACC8SL6:  Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

Instruction:

·  Introduce to the class the concept and guiding rules of a Socratic Seminar:  http://www.nwabr.org/education/pdfs/PRIMER/PrimerPieces/SocSem.pdf 

· Divide class into appropriately sized groups and give clear, relevant instruction regarding expectations for this activity.

· Allow students adequate classroom time to meet and discuss the informational texts, the lessons learned from examining and employing rhetorical strategies, and decide who will go in what order at the round table.

· Encourage student input into the prompts used for the discussion.



	ESSENTIAL QUESTION:   How do historical and political events impact my life now?

	TASK:  Field trip: The State Capitol, Atlanta, Georgia; The King Center/Sweet Auburn Historic District, Atlanta Georgia. (Recommend this activity as a collaborative effort with Social Studies/Georgia History content area.)

	Standards: 

ELACC8RI7:    Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.

ELACC8RI8:    Delineate ad evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

ELACC8SL2:   Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g. social, commercial, political) behind its presentation.

ELACC8SL3:   Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Instruction:

· Through a visual presentation or web research, activate background knowledge on the King Center for Nonviolent change and the Georgia state legislative and executive branches before field trip departure.

· Play audio or visual media of King’s “I Have a Dream” speech.

· Instruct students to work individually or in pairs to take appropriate notes on various media presentations and personal observations during field trip. 

Homework:

· Introduction of narrative writing prompt: 

·  In Dr King’s “I Have a Dream” speech, he speaks of hope for a near-future America where people are judged solely on “the contents of their character” rather than physical attributes such as skin color. Precisely what does he mean by this statement? What are the personal characteristics that you take pride in, or aspire to? How will these attributes help you succeed in life? How will you develop them and work to make them stronger and more pronounced? What are some characteristics that you now possess that you would like to phase out as you grow older? Why do you want to let go of them?

· Begin pre-writing activities (idea-gathering and paragraph planning) and come to class prepared to write initial draft.



	ESSENTIAL QUESTION:   How do my personal characteristics shape me as a person? Are there things I would like to change? Why, and how would I go about initiating personal change?

	TASK:   Narrative writing exercise. 

	Standards: 

ELACC8RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

ELACC8RI4:  Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.
ELACC8W2:  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4:   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

ELACC8W5:  With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of

Language standards 1–3 up to and including grade 8.)

ELACC8L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

ELACC8L2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing

Instruction:

Students will work individually and collaboratively to write, peer-edit, and revise personal narrative. This activity should be spread across several days. 

	ESSENTIAL QUESTION:   How can I succeed on the assessment for this unit? 

	TASK:   Pre-writing writing

	Standards: 

ELACC8RI2:  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

ELACC8W5:  With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of

Language standards 1–3 up to and including grade 8.)

ELACC8W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC8SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics and texts, building on others’ ideas and expressing their own clearly.

· Place the prompt for this culminating writing task (see above) on chart paper or smart board

· Lead students in a thorough deconstruction of all parts of the prompt so that they thoroughly understand what they will be asked to do in the assessment

· Examine the vocabulary of the prompt and share student models of good work

· Provide worksheets and copies of the 7th grade standards to students and engage them (in teams, pairs, or whole groups) in determining what they expect to see on a rubric for this assignment

· Provide students with a copy of the actual rubric you will use, or modify it in class based on the feedback from discussion

· Review the grammatical concepts included in this study (phrases and clauses) and make sure they are meaningfully included in the rubric 

· Have students return to their groups and brainstorm a check-list of peer review items; that is, what should you check your paper for before the final edit to make sure it meets the requirements of the rubric (for example, check sentence fluency to make sure you have employed diverse and interesting sentence construction; check for passive voice; check that all items are backed up by evidence and that evidence is properly cited, etc.) 


	ESSENTIAL QUESTION:  How can I effectively demonstrate what I have learned in this text study? 

	Task: Writing Assessment 

	Standards:

ELACC8W2.  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

ELACC8W4.   Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC8W5.   With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.

ELACC8RL1.  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:

· Whole-class discussion of finished text.

· Assign and clarify purpose of informational analysis essay (rhetorical strategies). 

· Model and discuss the concept of a strong thesis statement.

· Model and discuss “power writing/power sentences” for paragraph organization—main idea, primary supporting sentences, secondary supporting sentences.

· Distribute and explain use of graphic organizers for pre-writing (idea gathering) and paragraph planning.

· Allow class time for planning and draft writing in response to the assessment prompt: 

Using one of Du Bois’s essays and one of King’s speeches compare and contrast each writer’s appeal for racial equality and justice. Consider the political and cultural climate of each one’s time period and decide who presents the stronger argument with respect to the audience/reader of the respective era. Examine the strategies each man uses to engage and persuade his reader/listener and refer to these specifically to support your claim. 
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