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                GRADE 10 

                ELA CCGPS UNIT PLAN:   1st  9 weeks
This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.


	READING FOCUS: Literary

THEME:  Moral Courage and Endurance: A Necessity for Change


	ONE EXTENDED TEXT FROM AMERICAN OR WORLD LITERATURE:  Cry, The Beloved Country by Alan Paton
SHORT TEXTS FROM AMERICAN OR WORLD LITERATURE: 

1.  “Marriage is a Private Affair” by Chinua Achebe, short story   

2. “No Witchcraft for Sale,” Doris Lessing, short story of cultural alienation

     http://www2.hoover.k12.al.us/schools/hhsfc/teachers/mhamley/preib/ls/Documents/Short%20Stories/No%20Witchcraft%20for%20Sale%20story.pdf
3. The Things They Carried by Tim O’Brien, selected short story:

     -  “On the Rainy River”

     http://missulmer.wikispaces.com/file/view/On+the+Rainy+River.pdf
4. “A Private Experience,” Chimamanda Ngozi Adichie, short story on cultural differences

     http://www.guardian.co.uk/books/2008/dec/28/chimamanda-ngozi-adichie-short-story
SHORT INFORMATIONAL TEXTS INCLUDING PRIMARY AND SECONDARY SOURCE DOCUMENTS FROM U.S. AND WORLD HISTORY: 

1. Long Walk to Freedom by Nelson Mandela, excerpts of autobiography

    http://archives.obs-us.com/obs/english/books/Mandela/Mandela.html
2. “The Perils of Indifference” by Elie Wiesel, speech (Millennium  Lectures, 1999) 

     http://www.historyplace.com/speeches/wiesel.htm
3.  “Indian Removal Act of 1830”

      http://www.uintahbasintah.org/papers/removalact.pdf
4.  Andrew Jackson’s Speech to Congress on Indian Removal

     http://www.nps.gov/museum/tmc/MANZ/handouts/Andrew_Jackson_Annual_Message.pdf
5. “Letter from a Birmingham Jail,” Dr. Martin Luther King, excerpts
     http://web.cn.edu/kwheeler/documents/letter_birmingham_jail.pdf
SUPPLEMENTAL MATERIALS: 

POEMS

“If We Must Die” by Claude McKay

http://www.poets.org/viewmedia.php/prmMID/15250
“For My People” by Margaret Walker

http://www.poetryfoundation.org/poetrymagazine/poem/11053
“The Great City” by Walt Whitman

http://www.sojust.net/poems/whitman_great_city.html
“History is a Heavy Matter” by Gcina Mlophe

http://www.poetryinternational.org/piw_cms/cms/cms_module/index.php?obj_id=19039
“I Cannot Think of All the Pains” by Mzolisi Nyezwa

http://www.poetryinternational.org/piw_cms/cms/cms_module/index.php?obj_id=5470
“Invictus”

http://www.poemhunter.com/poem/invictus/
“For You to Understand” by Joyce Mbanjwa-

http://www.poetryinternational.org/piw_cms/cms/cms_module/index.php?obj_id=13261
Additional Short Informational Texts:

1. “Moral Courage” by Robert F. Kennedy, quote from the “Day of Affirmation” speech (South Africa 1966)

     http://en.wikiquote.org/wiki/Robert_F._Kennedy
2. “Sophiatown: Recalling the Loss”                              

     http://www.southafrica.info/about/history/sophiatown50.htm
3. “Nelson Mandela and the Soul of Sophiatown”

      http://www.sabotagetimes.com/people/nelson-mandela-and-the-soul-of-sophiatown
4. Apartheid in Practice

    http://www.pbs.org/newshour/extra/teachers/lessonplans/world/safrica_apartheid.pdf
5. Analysis of Cry, The Beloved Country
    http://www.ctd.northwestern.edu/docs/ctd/English_-_Lit___Comp.pdf
6. “We Shall Overcome Speech” by Lyndon B. Johnson (1965)

     http://www.historyplace.com/speeches/johnson.htm
7. “We Shall Overcome Speech” by Martin Luther King, Jr. (1968)

     http://www.kman.me/we-shall-over-come
    Video:  http://www.youtube.com/watch?v=130J-FdZDtY 

Visual/Other Texts:

Film:

Cry, The Beloved Country, 1995, film adaptation of the novel

Cry Freedom, 1987 excerpts from the biography of Steve Biko, martyr to the cause of liberation

Soweto Uprising, 2008, documentary of the day thousands of students staged protests against the educational reforms. 

Other Texts:

June 16th – Youth Day – Soweto Uprising

http://www.southafrica.info/about/history/soweto-150606.htm
Songs:

“N’kosi sikelel’ iAfrica” (South Africa National Anthem in Xhosa), 1997 merged version 

http://www.youtube.com/watch?v=PKQ5zF6WA9o
Lyrics: http://www.lyrics007.com/Miriam%20Makeba%20Lyrics/Nkosi%20Sikeleli%20Africa%20Lyrics.html
English Translation: http://www.southafrica.info/about/history/anthem.htm
“We Shall Overcome” (Civil Rights Anthem), Protest Song, 1945

http://folkmusic.about.com/od/folksongs/qt/WeShallOvercome.htm
“We Take Care of Our Own” Bruce Springsteen, 2012

Lyrics: http://www.azlyrics.com/lyrics/brucespringsteen/wetakecareofourown.html
Video: http://www.youtube.com/watch?v=-x8zBzxCwsM
Visual Art

Market Street–Sophiatown (Gerard Sekoto) 

http://www.paulfrasercollectibles.com/upload/public/docimages/Image/v/x/e/IMAGE%20400%20art2-2-1.jpg
Black Belt by Archibald Motley, Jr.

http://www.royal-painting.com/largeimg/Motley,%20Archibald%20J%20Jr/28351-Motley,%20Archibald%20J%20Jr.jpg
Len Sak Political Cartoons

http://www.nelsonmandela.org/content/gallery/lensak-photo-gallery 



	WRITING FOCUS: Argumentative

	ASSESSMENT TASKS (These writing prompts will serve as the assessments for this unit.)

Informative/Explanatory writing should focus on why literary and rhetorical choices are made by the author, and how those choices are intended to affect or impact the reader based solidly in text evidence; argumentative/opinion writing must advance a specific claim or claim(s) and provide strong and logical support, based solidly in text, for claims.

	1.  ARGUMENTATIVE/OPINION: The Broken Tribe:  Evaluate the opposing arguments between brothers, Stephen and John Kumalo about tribal life in  Ndotsheni and city life in Johannesburg. Stephen blames the decay of tribal cultural on broken people, broken homes, and the allure of big cities. On the other hand, John argues that the new society in Jo-burg is better than tribal society in small villages because of increased opportunities and freedom. Analyze both arguments. Who or what is to blame for the broken tribe? Can the tribe be repaired? Support your claim with direct quotes from each character. 

2.  In the novel, Cry, The Beloved Country, Alan Paton tells the story of two fathers, Stephen Kumalo and James Jarvis. Their lives intersect unexpectedly after Kumalo’s son kills Jarvis’ son, Arthur. Both men develop the courage and endurance to forgive and to overcome their fears, their cultural misconceptions, and the racial and social injustice of their beloved country. Analyze the lives of Kumalo and Jarvis and what they stood to lose or gain.  Examine what each of them learned about their sons in Johannesburg. Consider how each character develops throughout the novel. Finally, using evidence from the text, determine which character was the most courageous and the most complex.

-OR-

Why Cry?  

Why did Alan Paton choose to call this novel, “Cry, The Beloved Country”? Now that you have finished the novel, examine the following passage:

       “Cry for the broken tribe, for the law and the custom that is gone. Aye, and cry for the man who is dead, for the

        woman and children bereaved. Cry, the beloved country, these things are not yet at an end.” 

Based on the conflict and resolution in the text, which title is more appropriate for the novel: “Cry, the Broken Tribe” or “Cry, The Beloved Country”? Use specific scenes and details from the novel to support your opinion. 

3.  ARGUMENTATIVE/OPINION: Forgiveness: A common theme between the texts Cry, The Beloved Country and “Marriage is a Private Affair” is that forgiveness is often withheld from those who need it most.  Absalom Kumalo, a young man who is estranged from his parents and native village, murdered a white activist in Johannesburg. Nnaemeka, a young man from an Ibo village in Nigeria, is alienated by his own father because he married outside of the tribe. Forgiveness is withheld although both men are in desperate need of it. Analyze the lives of Absalom and Nnaemeka. Pay close attention to their backgrounds and the specific reasons why each man is alienated by society or family. Which character is most deserving of forgiveness? Provide textual evidence from each story to support your argument.
4.  ARGUMENTATIVE/OPINION - (CONSTRUCTED IN TEAMS AS A MULTIMEDIA PRESENTTION): Students will work in groups to choose five texts (novel, short text, poem, video, or informational text) that were vital to this unit.  One of the selections must be literary and one must be informational. Based on those texts, write a thematic statement for the unit that will be the basis for the presentation.  Work together to build a web page dedicated to this theme (using Weebly, Dreamweaver, or an approved software). The site should link the three texts to one another and back to the original theme. The website should include specific tabs for each text as well as a photo gallery, a video, a blog, and a section where classmates can respond to your argument. Extend learning by providing links and access to other sites. 

(UP TO TWO ADDITIONAL ANALYSIS PROMPTS PER UNIT AT INSTRUCTOR DISCRETION)

5.  ARGUMENTATIVE/OPINION: Moral Courage:  Robert F. Kennedy once said, “Moral courage is a rarer commodity than bravery in battle or great intelligence.”  The narrator in “On the Rainy River” (O’Brien) faces a moral dilemma after he receives a draft card for the Vietnam War. Likewise, Gideon, the protagonist in Lessing’s “No Witchcraft for Sale”, faces a crossroads when he must choose between loyalty to his bosses and loyalty to his tribe. Each of these men comes face-to-face with their deepest fears and deepest hopes.  Determine which of these men displayed the most courage according to RFK’s definition. Then, develop a logical paper that supports your position with specific evidence from the texts. Finally, consider possible counter-claims and distinguish your argument from opposing views. 

NOTE:  AT LEAST 3 OF THE MINIMUM OF 4 ANALYSIS ESSAYS MUST BE WITH THE GENRE FOCUS IDENTIFIED FOR THE UNIT



	NARRATIVE/RESEARCH/ROUTINE WRITING

	NARRATIVE 

1.  Chinua Achebe’s short story, “Marriage is a Private Affair,” ends before the reader can find out if Okeke will reconcile with his estranged son, Nnaemeka, and finally meet his grandchildren. Okeke strongly believes that an Ibo man must marry within his tribe. Nnaemeka marries an Ibibio woman, infuriating his father and straining their relationship. Rewrite the story from the point where Okeke receives Nene’s letter that begs for reconciliation.  Continue the story from this point by building on the conflict between father and son, as well as Okeke’s internal conflict. The characters must remain consistent with Achebe’s original characterization. Demonstrate your understanding of figurative language by paying attention to detail, using imagery, and following a logical sequence of events. Use dialogue that is true of the culture and maintains the fluency of the story. 

2. Imagine life as an immigrant teenager in the United States or life as a teen during the Soweto Uprising or Civil Rights movement. Write a narrative from that perspective. Include a scene where the protagonist recounts a conversation with an important person in his/her life. Establish a coherent plot using a variety of techniques (dialogue, sensory language, pacing, events, etc). 



	RESEARCH CONNECTION(S) 

     South Africa                                          Apartheid                                American Historical Connections 

* KwaZulu Natal & Johannesburg              *Sophiatown                                 *Jim Crow Laws

* Afrikaans Language                                 *Soweto Uprising                    * Civil Rights Movement
* Afrikaner Nationalist Party                       *Stephen Biko                         *  Trail of Tears/Indian Removal Act                      

* Tribal and Cultural Traditions                  *Nelson Mandela                     *Vietnam



	ROUTINE WRITING Notes, summaries, process journals, and short responses across all genres 

· Annotate the poems looking for examples of figurative language

· Annotate the texts looking for examples of literary devices (theme, allusion, imagery, etc)

· Take notes as they read the text using a variety of note-taking styles (Cornell, Outline, etc).

· Write summaries of selected chapters in the text

· Create character journals for the protagonists in the text. Follow their development, changes, and growth as the plot unfolds. Predict what will happen to them as they read

· Create a response journal to document their reactions as the story unfolds




	PLANS FOR ASSESSMENT  1: integrating reading selections from the unit into a writing task

	ARGUMENTATIVE/OPINION: The Broken Tribe:  Evaluate the opposing arguments between brothers, Stephen and John Kumalo about tribal life in Ndotsheni and city life in Johannesburg. Stephen blames the decay of tribal cultural on broken people, broken homes, and the allure of big cities. On the other hand, John argues that the new society in Jo-burg is better than tribal society in small villages because of increased opportunities and freedom. Analyze both arguments. Who or what is to blame for the broken tribe? Can the tribe be repaired? Support your claim with direct quotes from each character. 



	SKILL BUILDILNG TASKS Note: tasks may take more than a single day. 

Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION: Why is it important to establish text context and background of a novel?

	TASK:   Establish text context, introduce new vocabulary and language

	Standards:
ELACC9-10RL2: Determine a theme or central idea of text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
ELACC9-10W2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

ELACC9-10L4: a,c: Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.

Instruction:

· Instruct students to create a new tab in their binders for the novel, Cry, The Beloved Country 

· Show students a Flipchart (Promethean Board) or PowerPoint that introduces the novel by providing background on Alan Paton, South Africa, Boers, Afrikaans language, the origin of Apartheid, and Sophiatown

· View & discuss images of South Africa and Apartheid (refer to unit overview)

· Discuss the title of the novel and examine the meaning of the following words: ‘cry, beloved, country’. Predict what the title may mean and why it was chosen

· Students will use context clues to define the term social injustice 

· Introduce new vocabulary and bring to attention the glossary of words in the novel. 

· Practice pronunciation of the common Afrikaans, Zulu, and Xhosa words from the text. Use http://www.omniglot.com/writing/afrikaans.htm as a tool to assist in pronunciation. 

· Students will begin a vocabulary section in their notebooks to log new or unfamiliar words or phrases

Homework: Read the “Apartheid in Practice” document (http://www.pbs.org/newshour/extra/teachers/lessonplans/world/safrica_apartheid.pdf). Select five of the practices and prepare a written response to the following questions: What is unjust about each of the practices you selected? Why were these practices put in place? What were the penalties for violating these practices? How would your life today be different if any of these practices were legal here in the United States?

	ESSENTIAL QUESTION: How can notes and annotations aid comprehension?

	TASK:   Read and annotate text, establish rules for Literature Circles, take notes on imagery and expository information 

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10RL2: Determine a theme or central idea of text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

ELACC9-10SL1b,2,5: Work with peers to set rules for collegial discussions and decision-making, clear goals and deadlines, and individual roles as needed. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest. 

ELACC9-10W7: Conduct short as well as more sustained research projects to answer a question (including a self-generate question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.  

NETS3b: Locate, organize, analyze, evaluate, synthesize, and ethically use information from a variety of sources and media

Instruction:

· Discuss demographics and culture within South Africa

· Form Literature Circles among the students and explain individual roles and responsibilities.

· Individual roles within the Lit Circles are:

Discussion Director, Illuminator, Connector, Word Watcher, and Summarizer

· Researcher: Each group member is responsible for research as assigned                

· Provide direct instruction on note-taking methods (Outline, Cornell, Mapping)

· Provide direct instruction on how to properly annotate the text as they read. 

· Show examples of annotated text. Tell students to model these examples in their notes for Cry, The Beloved Country

· Discuss common themes and motifs within the novel to build anticipation and aid comprehension

· Read short chapters 1-3 aloud as a class stopping periodically to allow time for questions, notes, or annotations

· Direct students to pay attention to the imagery used to describe the land in Chapter 1. Identify the sensory language and annotate in your notes

· Exit Ticket: Each Lit Circle must determine rules and standard practices for their group. 

Homework: 

Assign each Lit Circle one of the following research topics about South Africa: the ethnic make-up of the population (African, Colored, Indian, and White), the tribal culture, the educational system, or the languages. Find images and 5 basic facts related to the assigned topic. Students should be prepared to present their findings in class.



	ESSENTIAL QUESTION: How does character development help to accelerate the plot in a text?

	TASK:  Identify main characters in text, begin an ongoing analysis of character development, trace plot development

	Standards:

ELACC9-10RL3: Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

ELACC9-10W4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

ELACC9-10SL1: c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; 

ELACC9-10SL6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. 

ELACC9-10L4: c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology. 

Instruction:

· Conduct a review on plot structure, characterization, and the types of characters (protagonist, antagonist, dynamic, round, flat, static, etc.)

· Propel class discussion by asking students to name a favorite or well-known character from a novel, television show, or film. Identify these characters as protagonist, antagonist, static, flat, round, or dynamic. Discuss the qualities that a great character possesses.

· Require students to begin a Character Analysis Chart for the novel that will track the main characters’ traits, motivations, obstacles, and progression throughout the novel

· Read Chapter 4  aloud within Literature Circles. Within circles, each student is responsible for completing the task that their role requires. Each circle will turn in all textual evidence and notes at the end of class.

· Instruct students to annotate Chapter 4 in their notes. Ask students to consider what they learn about Stephen Kumalo during this train ride. Is it direct or indirect characterization? 

· Remind students to routinely list and define any new or unfamiliar words in the vocabulary section of their notebooks

· Have students draw the plot diagram from ReadWriteThink (http://www.readwritethink.org/files/resources/lesson_images/lesson800/IdentifyPlot.pdf ) in their notes. As the story unfolds, they should add to or completed the diagram as needed. 

· Exit Ticket: Each Lit Circle must turn in their findings from the chapter. 

Homework: 

 Read Chapter 5. Pay close attention to Rev. Msimangu’s words: “The tragedy is not that things are broken. The tragedy is that they are not mended again. . . the house that is broken, and that man that falls apart when the house is broken, these are the tragic things.” Write a response to that statement. How do Msimangu’s statements relate to what Stephen Kumalo feels about his family and the tribe? Do these statements confirm Kumalo’s fears? How do they relate to the themes we have discussed?

	ESSENTIAL QUESTION: How does the film differ from the text?

	TASK:   View scenes from the film, compare film to text, make predictions based on the conflicts between characters

	Standards:

ELACC9-10RL7: Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment

ELACC9-10RI1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. 
ELACC9-10W2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 

ELACC9-10L3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

Instruction:

· Briefly review conflict (internal, external, man vs. self, man vs. man, man vs. society, man vs. nature)

· View Chapters 6-8 from the film version of Cry, The Beloved Country. Instruct students to pay close attention to written text and dialogue during the viewing and to check for deviations from the original text

· Take notes on the following:

· The confrontation between Stephen and his sister, Gertrude

· The dialogue and confrontation between brothers, Stephen and John Kumalo. Pay close attention to John’s opinions on life in a tribal society vs. life in Johannesburg. 

· Identify and analyze the familial conflicts in these scenes from the film and find evidence in the text to support your claims

· Predict what will happen to these characters. Will Stephen find his son, Absalom? Will the siblings reconcile? 

· Describe Gertrude, John Kumalo, and Rev. Msimangu using your character log

· Discuss the differences between the film and text

· Discuss the sound of the language in the film. How do the words sound in comparison to what you initially thought? 

· Exit Ticket: Identify a motif or recurring symbol from the first several chapters. Consider how this reoccurrence is a segue to the theme.

Homework: 

Read the following articles on Sophiatown and be prepared to discuss them in class tomorrow:

1. “Sophiatown: Recalling the Loss” (http://www.southafrica.info/about/history/sophiatown50.htm)

2. “Nelson Mandela and the Soul of Sophiatown” (http://www.sabotagetimes.com/people/nelson-mandela-and-the-soul-of-sophiatown/)

Differentiation Option(s): In lieu of taking extensive notes, provide students with a character map for Gertrude, John, and Rev. Msimangu. Have students complete the chart as we watch the film. 

	ESSENTIAL QUESTION: How do imagery and figurative language play a role in the meaning of a text?

	TASK:   Compare visual images, compare poetry to text, identify figurative language

	Standards:

ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone

ELACC9-10RI1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
ELACC9-10SL1:c: Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions. 

ELACC9-10L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

NETS6b: Select and use applications effectively and productively

Instruction:

· Open class with a brief discussion on Sophiatown. Stimulate discussion by encouraging students to imagine what residents felt when they were removed from their homes.

· Locate areas of South Africa (Sophiatown, Johannesburg,etc.) using Google Maps

· Read Gerard Sekoto’s Biography (http://www.africansuccess.org/visuFiche.php?lang=en&id=936)

· View images of Sophiatown and Shantytowns in South Africa to aid comprehension and provide historical context

· http://www.pbs.org/wgbh/masterpiece/endgame/images/timeline_1948.jpg (Sophiatown)

· http://images.artnet.com/artwork_images_168805_172773_jurgen-schadeberg.jpg (Sophiatown)

· http://wwwdelivery.superstock.com/WI/223/1783/PreviewComp/SuperStock_1783-7952.jpg (Shanty Town)

· http://4.bp.blogspot.com/_hcIaqJp8P-c/Sda-9TuuRpI/AAAAAAAAAMI/I5Zk_nuuVOU/s400/forune3.jpg (Shanty Town)

· View Gerard Sekoto Paintings

· Yellow Houses
                                    http://www.terminartors.com/artworkprofile/Sekoto_Gerard-Yellow_houses_-_Sophiatown
                                    http://artmarketmonitor.com/wp-content/uploads/2011/03/Gerard-Sekoto-Yellow-Houses-District-Six-%C2%A3200-300k-%C2%A36024001.jpg
· Market Street–Sophiatown  

                               http://www.paulfrasercollectibles.com/upload/public/docimages/Image/v/x/e/IMAGE%20400%20art2-2-1.jpg
· Discuss the visual images. Analyze Sekoto’s depictions of Sophiatown and the black-and-white images of the town. How does Sekoto’s artistic rendering of Sophiatown differ from the real-life images of the town?

· Read and discuss selected poems by South African poets: Mzolisi nyezwa

“For You to Understand” by Joyce Mbanjwa -  http://southafrica.poetryinternational.org/piw_cms/cms/cms_module/index.php?obj_id=13261 

       “I Cannot Think of All the Pains” by Mzolisi Nyezwa -  http://southafrica.poetryinternational.org/piw_cms/cms/cms_module/index.php?obj_id=5470
· Compare poems to portions of Cry, The Beloved Country
Homework: 

Provide students with hard copies of the poems and of chapter 1. Annotate both the poems and the chapter looking for example of figurative language (metaphor, simile, personification, hyperbole). Identify any imagery and sensory language



	ESSENTIAL QUESTION: How does the plot relate to the ideology and issues of the novel’s setting?

	TASK:   Read independently, introduce writing assessment prompt, analyze opposing points of view from text

	Standards:

ELACC9-10RL6: Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

ELACC9-10W9: Draw evidence from literary or informational texts to support analysis, reflection, and research. 

ELACC9-10L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ELACC9-10SL1:d: Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented. 

Instruction:

· Discuss the prompt for the culminating writing assessment. Place the prompt on the board or on chart paper for students to see in addition to handing out an assignment packet. 

· Lead students in a deeper discussion about the argument between Stephen and John Kumalo. What or who does each character blame for the decay of tribal culture? Why does Stephen prefer Ndotsheni? Why does John prefer Johannesburg? Identify pros and cons of tribal life versus city life. Which life would you prefer –a life in a small town rooted in traditional and cultural values or a life in the big city where each person determines his/her own values? Their paper must be support their claim with evidence from the text and direct quotes from both Stephen and John.

· Distribute an Opinion-Proof chart for students to list quotes and evidence that support both sides of the argument. These quotes will be integrated in the writing assessment paper. Provide direct instruction  on how to accurately cite evidence within a text

· Read Chapter 9 independently in class. The first sentence of the chapter reads, “All roads lead to Johannesburg.” Look for evidence in the chapter that supports this statement.  Take detailed notes on the housing conditions in Johannesburg and how Shanty towns were developed and populated. Analyze

· Once reading is complete, discuss the allure of Johannesburg and why people left their villages and tribes for life in the “big city”

· In this chapter, Paton deviates from the storyline and paints a vivid picture of Johannesburg through the voices of quite a few characters (a white couple, Mr. Dubula, and Mrs. Seme). Discuss the author’s choice in including this chapter in the novel. What purpose does it serve?

Homework: 

Choose your argument for the written assessment. Using the opinion-proof chart, return to the novel and list evidence for both sides of the argument. Prepare counter-claims to the opposing viewpoint. Respond by writing a detailed journal entry from the perspective of one of the characters in this chapter. 



	ESSENTIAL QUESTION: How can the audio of a text aid in comprehension?

	TASK:  Actively listen to audio of text, review conventions

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone 

ELACC9-10W3: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences. 

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. 

ELACC9-10L2: a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related independent clauses. 

NETS2ba: Interact and collaborate employing a variety of digital environment and media

Instruction:

· Review semicolons and conjunctive adverbs. Use exemplars from the text as a model. Direct students to look for more examples as they read

· Actively listen to the audio of Chapters 10 – 11 of the novel. Check periodically for comprehension. Require students to follow along in the written texts as they listen to the audio. Encourage students to listen to both the pacing in the readers’ voice, the sound of the words, and any nuances in pronunciation. 

· Direct students to annotate and to take notes on what Kumalo discovers from the Hlatshwayos, the reformatory worker, and the young woman. What does this 

      foreshadow?

· The phrase “Cry, the beloved country” appears for the first time in Chapter 11. Listen to this passage twice. Analyze its meaning. 

·  Think-Pair-Share: Think about the title of the novel again. Have students refer back to their predictions (Task 1) of what the title of the story meant.  Was their prediction accurate? 

· After the reading, go back through chapters 10-11 and find 5 sentences with a semi-colon. Tell students that they will be required to demonstrate this skill in their writing assessment. 

· Connect the following sentences with just a semi-colon or a semi-colon and conjunctive adverb (note: you may omit or add words):   

· “Do not give up hope, umfundisi. I will not give up the search.” 
· “Kumalo stood in the dust like one who has been struck. Then without speaking any more he took his seat in the car.”

· “Pimville is a village of half-tanks used as houses. For there have never been houses enough for all the people who came to Johannesburg.”

· “The white man spoke about his own country. Yet even this pleasure was not be entire.”

Homework: 

Return to Chapter 9 of the text. Write a detailed journal entry from the perspective of one of the characters.



	ESSENTIAL QUESTION: How does an author’s choice of words add meaning to the text?

	TASK:   Identify diction, tone, and syntax in text; analyze how the theme is developing 

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10RL2: Determine a theme or central idea of text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone 

ELACC9-10W2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 

Instruction:

· Review definitions of diction, syntax, and tone 

· Read Chapter 12 independently. Remind students to continue to add to their logs (opinion/proof, character, and vocab) and plot diagram. 

· Examine Paton’s writing for evidence of diction. Write down 15-20 words that either grab your attention or are repeated in this chapter

· Note whether the diction is formal/informal, concrete/abstract, or denotative/connotative. 

· Answer the following questions to determine the author’s tone and syntax:

· What do you think Paton hoped to convey with his words?

· What is Paton’s attitude towards the injustice and crime in the land?

· What is Paton’s attitude towards the people, both the natives and the whites?

· How would you describe the language of the novel (poetic, lyrical, etc)?

· Paton capitalizes the first three words of each chapter. What other stylistic devices and patterns do you see in his writing?

· The word “cry” or one of its derivatives is used numerous times in this chapter. Analyze the effect that this word has in this chapter?

· Have the class discuss and compile a list of possible themes based on the language in Chapter 12 

· Discuss the significance and meaning of the following passage :

“Cry, the beloved country, for the unborn child that is the inheritor of our fear. Let him not love the earth too deeply. Let him not laugh too gladly when the water runs through his fingers, nor stand too silent when the setting sun makes red the veld with fire. Let him not be too moved when the birds of his land are singing, nor give too much of his heart to a mountain or a valley. For fear will rob him of all if he gives too much.”

Homework:

Read Chapter 13. Annotate the text paying close attention to Kumalo’s internal conflict. Note the cause and the source of his fear. Consider the passage:

“The tribe was broken, and would be mended no more. The tribe that had nurtured him, and his father, and his father’s father, was broken. For the men were away, and the young men and the girls were away, and maize hardly reached to the height of a man.” Be prepared to discuss the significance of this passage in class tomorrow. 



	ESSENTIAL QUESTION: How do parallelism and sentence structure provide fluency in writing?

	TASK:   Use parallel structure, identify and use various phrases in writing, find etymology of new vocabulary

	Standards:

ELACC9-10SL4: Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task. 

ELACC9-10L1:a,b: Use Parallel Structure. Use various types of phrases and clauses to convey specific meanings and add variety and interest to writing or presentations. 

ELACC9-10L4: b,c: Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology. 

ELACC9-10L6: Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

NETS3c: Evaluate and select information sources and digital tools based on the appropriateness to specific tasks

Instruction: 

· Distribute outline for Writing Assessment

· Provide direct instruction on parallelism and its effectiveness in writing. Tell students that they are expected to demonstrate this skill on the writing assessment.

· Search previous chapters for examples of parallel structure. 

· Display 10 sample thesis statements on the board/chart paper. Ask students determine if parallel structure is used correctly. Make any necessary corrections. 

· Review text for examples of various phrases (select two from standard). List these examples in notes and practice using various phrases

· Return to the vocabulary list and change these words into a different part of speech where applicable. 

· Have students work with a partner to choose 5 words from one of the languages in the text (Zulu, Afrikaans, or Xosa).  Use digital reference materials to find the etymology for the words and then provide the English term for the word.

· Exit Ticket: Each pair will share their findings. 

Homework:

Finish gathering evidence to support your argument for the writing assessment

Begin the outline for the paper & develop your thesis statement. Thesis should be written in parallel structure. 



	ESSENTIAL QUESTION: How does the order of events in the novel create anticipation for the reader?

	TASK:   View  film scenes, identify and analyze symbolism, and allusion; analyze the order of events

	Standards:

ELACC9-19RL5: Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

ELACC9-10SL3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence. 

ELACC9-10RL9: Analyze how an author draws on and transforms source material in a specific work

Instruction:

· View Chapters 14-17 of the film. Students should have the novel in hand to see if the film follows the same order of events and time sequence as the novel

· Discuss how the film manipulates time and whether or not it changes the story

· Search the chapters and identify if there is anything that the film leaves out that should have been included

· As you view the film, take notes on the following:

· How Stephen reacts when he learns that Absalom has been arrested for murder

· How John reacts when he learns that his son was with Absalom and has also been arrested

· Absalom’s response when his father visits him in jail. What does this interaction tell us about their relationship?

· Analyze the symbolism and significance in Stephen’s words to Father Vincent from the following passage:

“There is a man sleeping in the grass, said Kumalo. And over him is gathering the greatest storm of all his days. Such lightning and thunder will come there as have never been seen before, bringing death and destruction. People hurry home past him, to places safe from danger. And whether they do not see him there in the grass, or whether they fear to halt even a moment, but they do not wake him, they let him be. 

*What does the storm symbolize? Who is the man sleeping in the grass? Him or Absalom? 

· Exit Ticket: Cry, The Beloved Country has many biblical allusions. The names Stephen, Absalom, and John are biblical references to some well-known men in the Bible. Conduct a quick search to find a connection between the biblical characters and the Kumalo men. 

Homework: 

Finish the outline for the writing assessment and bring it to class to begin to write the rough draft

ESSENTIAL QUESTION: How can I distinguish my argument from opposing arguments?

TASK:   Gather evidence, complete outline, write a rough draft

Standards:

ELACC9-10W1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 

ELACC9-10RL10:  By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC9-10W6:  Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically. 

Instruction:

· View the rubric for the writing assessment

· Show exemplars of argumentative/opinion papers

· Visit Purdue University’s Online Writing Lab to address formatting and the proper way to cite evidence from a text http://owl.english.purdue.edu/owl/resource/747/01/
· Have students begin work on rough drafts during class using their outlines, notes, and annotations to guide them

· Conduct individual conferences with students to answer questions, check progress, and address concerns

Homework: 

Students should complete their rough drafts and bring to class tomorrow. Drafts will then be peer reviewed. 

ESSENTIAL QUESTION: How can I write an effective argumentative/opinion paper using textual evidence?

TASK:   Peer edit essay, revise essays, write the final draft of the essay

Standards:

ELACC9-10W1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10W8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
ELACC9-10W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 
Instruction:

· Provide students with a checklist for the peer review

· Have students work in pairs to peer edit one another’s paper looking for the following:

· A credible thesis statement that uses parallel structure to support the writer’s argument/claim

· Body paragraphs that support the thesis with evidence from the text

· Proper integration of quotes from the paper with citations

· Integration of vocabulary from the text

· Spelling, punctuation, or syntax errors

· A variety of sentence structure (use of various phrases, use of semi-colon and conjunctive adjectives)

· Answer any remaining questions for students who may still need assistance 

Homework: Students should revise essays based on peer review and personal proofreading. Final draft of the essay (typed, 500 words, MLA format) is due at the start of the next class period.



	PLANS FOR ASSESSMENT  2: integrating reading selections from the unit into a writing task

	ARGUMENTATIVE/OPINION: Courage & Endurance: 
In the novel, Cry, The Beloved Country, Alan Paton tells the story of two fathers, Stephen Kumalo and James Jarvis. Their lives intersect unexpectedly after Kumalo’s son kills Jarvis’ son, Arthur. Both men develop the courage and endurance to forgive and to overcome their fears, their cultural misconceptions, and the racial and social injustice of their beloved country. Analyze the lives of Kumalo and Jarvis and what they stood to lose or gain.  Examine what each of them learned about their sons in Johannesburg. Consider how each character develops throughout the novel. Finally, using evidence from the text, determine which character was the most courageous and the most complex.

-OR-

Why Cry?  

Why did Alan Paton choose to call this novel, “Cry, The Beloved Country”? Now that you have finished the novel, examine the following passage:

       “Cry for the broken tribe, for the law and the custom that is gone. Aye, and cry for the man who is dead, for the

        woman and children bereaved. Cry, the beloved country, these things are not yet at an end.” 

Based on the conflict and resolution in the text, which title is more appropriate for the novel: “Cry, the Broken Tribe” or “Cry, The Beloved Country”? Use specific scenes and details from the novel to support your opinion. 



	SKILL BUILDILNG TASKS Note: tasks may take more than a single day. 

Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION: How does a parallel plot add mystery to a story?

	TASK:   Writing self-assessment, make predictions, read actively, identify allusions

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10RL5: Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

ELACC9-10L2: b. Use a colon to introduce a list or quotation. 
.
Instruction:

· To begin the next segment of the unit, have students reflect on their writing and complete a self-assessment of their skills. (Including, but not limited to, thesis statements, diction, conventions, evidence, and fluency). Use the graded writing assessment to set writing goals for the second assessment. For instance, students may identify a need to write multiple drafts or to improve sentence structure.

· Review conventions and practice using a colon to introduce a quote or list. 

· Instruct students to continue to take notes and annotate text. Students should also continue to use the vocabulary, character, and plot structure charts

· Establish new Literature Circles and set standard practices and rules

· Read chapter 18 aloud in Lit circles. Paying attention to the imagery and sensory language. 

· Discuss the similarities of chapter 1 and chapter 18. Why did Paton begin Book II by describing the land again? How does Jarvis’ view of the land differ from Kumalo’s?

· Create an Opinion-Proof chart and use this to track character development

· Discuss parallel plot and tell students that Book II is the beginning of the parallel storyline of Kumalo and Jarvis. Ask students to predict whether this parallel plot will intersect. If so, how?

Homework: 

Read short chapters 19-20 and be prepared to discuss in the next class. Add Arthur Jarvis to your character log. Consider the following questions as you take notes:

· What does the reader learn about Arthur? What is ironic about what he was doing right before he was killed?

· What is “Native Crime”? How did James Jarvis feel about it?

· Note the allusions in this chapter: Abraham Lincoln, Jesus Christ, Sarah Gertrude Millin’s Life of Rhodes, Engelenburg’s Life of Louis Botha,  the house of Vergelegen, and The Gettysburg Address


	ESSENTIAL QUESTION: How do the allusions in the piece relate to the overall message of the text?

	TASK:   Read independently and annotate text, conduct short research

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10RL9: Analyze how an author draws on and transforms source material in a specific work

ELACC9-10W7: Conduct short as well as more sustained research projects to answer a question (including a self-generate question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation. 

ELACC9-10SL1:c Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions. 

Instruction:

· Provide students with a Quote log called “Arthur Knows Best”. This chart should be used to record words/quotes from Arthur Jarvis. Tell students that they will soon write an in-class essay that evaluates Arthur’s claims and opinions. They will use evidence from this quote log as support.

· Paraphrase Arthur’s writing. Discuss the significance of the following statements and add them to the chart:

· “What we did when we came to South Africa was permissible. It was permissible to develop our great resources with the aid of what labour we could find. . . It is not permissible for us to go on destroying family life when we know that we are destroying it.”

· “It is not permissible to watch its destruction, and to replace it by nothing, or by so little, that a whole people deteriorates, physically and morally.”

· “Our natives today produce criminals and prostitutes and drunkards, not because it is their nature to do so, but because their simple system of order and tradition and convention has been destroyed.”

· Read chapter 21 independently. Consider the meaning of the following statement: “We believe in help for the underdog, but we want him to stay under.” Who is the “we” that Arthur refers to? Use context clues to paraphrase and determine meaning

· Take note of Arthur’s words from his manuscript, “The Truth about Native Crime”. Consider how Arthur’s words support the theme(s) of the novel. Identify the logical fallacies that he refutes in his writing. 

· Assign one of the allusions to each Lit Circle. Use the remainder of the class period to conduct short research on their topic and plan a brief digital presentation 

Homework:

Prepare a 5 minute mini-presentation. It should include images and adequate background info. Explain the allusion and connect it to the text. Be prepared to present at the beginning of the next class.



	ESSENTIAL QUESTION: How do I enhance my presentation and engage in thought-provoking dialogue with the class?

	TASK:  Actively listen to presentations, view scenes from the film, compare film to text, take notes

	Standards: 

ELACC9-10RL7: Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment

ELACC9-10SL4: Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task. 

 ELACC9-10SL5: Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest. 

ELACC9-10W8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

Instruction:

· Allow each Lit Circle 5 minutes to share their mini-presentation. 

· Instruct students to listen actively during presentations and to take notes on the allusions and their connections to the text

· View chapters 22-24 from the film version of CTBC. Students should have the novel in hand as they watch the movie. 

· Take note of subtle differences between text and film, annotate the text, paying close attention to Absalom’s testimony in Court

· Continue to add quotes to the AKB log. Remind students to add words to the vocab chart 

Homework:

Arthur’s last words were “Allow me a minute. . .” He wasn’t able to finish his thought because he was killed by Absalom. Imagine how Arthur wanted to finish this sentence. Make predictions based on the evidence and claims he made in the beginning of the manuscript. Think of a cause you would support or a social injustice you would denounce. Then, based on that issue, write a poem titled, “Allow me a minute”.  Or extend the text as the narrator and imagine the last few moments of Arthur’s life



	ESSENTIAL QUESTION: How can a reader identify the rhetorical devices in an argument?

	TASK:   Read actively within a group, gather evidence to evaluate a speaker’s reasoning

	 Standards:

ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10SL3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence. 

ELACC9-10L3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

Instruction:

· Allow a few students to share the “Allow me a minute” poems or monologues

· Discuss the following passage:

“Therefore, if justice be not just, that is not to be laid at the door of the Judge, but at the door of the People, which means at the door of the White People, for it is the White People that make the Law.”

What claim does Paton make about the justice system? Do you think the system is just?

· Review pre-writing strategies and provide students with a rubric for the in-class essay

· Within Lit Circles, read and annotate chapter 25. Pay close attention to Kumalo’s response when he sees James Jarvis. 

· Use context clues to define the word umnumzana. 
· Work with a partner to create word webs for umnumzana and umfundsisi. Identify synonyms and antonyms in the English language.

Homework:

Select six quotes from the writings of Arthur Jarvis. Consider his point-of-view. Examine the logos, pathos, and ethos of his claims. Likewise consider any counter-claims to his argument. Brainstorm and prepare to write an in-class essay that analyzes the rhetorical devices in his writings. Complete a pre-write or thinking map to use in class tomorrow.

Differentiation Option:

Teacher may upload the audio version of the novel to a class website or jump drive. Instruct students to listen to chapter 25. Provide students with a word map from ReadWriteThink (http://www.readwritethink.org/files/resources/lesson_images/lesson307/wordmap.pdf)



	ESSENTIAL QUESTION: How does adherence to the writing process lead to a logical essay?

	TASK:   Write an in-class essay, use evidence from notes and annotations, follow standard conventions 

	Standards:

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10W9: Draw evidence from literary or informational texts to support analysis, reflection, and research. 

ELACC9-10W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

ELACC9-10L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

Instruction:

· Remind students that the essay is timed and must be completed during class time

· Review the expectations for the essay (integrating quotes, using colons, spelling, etc.)

· Use pre-write and notes from homework to write a detailed, in-class essay that analyzes Arthur Jarvis’ opinions on Native Crime and the social issues in South Africa.



	ESSENTIAL QUESTION: How can different representations of the same scene enhance comprehension?

	TASK:   Track character development, make predictions, collaborate with peers

	Standards:
ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. 

Instruction:
· View chapters 26-28 from the film version of CTBC. 

· Listen to audio of 

· In chapter 27, Gertrude asks the young girl to care for her son if she decided to leave and become a nun. Is this foreshadowing? Predict what will happen to Gertrude

· Within Lit Circles, students will discuss the verdict in Absalom’s case. What reasons does the Judge give for finding him guilty? Will Absalom appeal the verdict? Doe he have a chance?

· Read chapter 29 in Lit Circles. Note how each character responds differently to his verdict

Homework:

Finish reading chapter 29 at home. Write a summary of Book II.  



	ESSENTIAL QUESTION: How does an author’s choice of words add meaning to the text?

	TASK:  Demonstrate knowledge of figurative language, determine word meaning, paraphrase

	Standards:
ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone

ELACC9-10SL1:d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented. 

ELACC9-10L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

NETS6b: Select and use applications effectively and productively

Instruction:

· Discuss Odendaalsrust (the new or second Johannesburg)and the excitement people feel because of a recent discovery of gold there. 

· Use Google maps to find where Odendaalsrust is locate in comparison to Johannesburg

· Chapter 23 ends with this sentence: “No second Johannesburg is needed upon the earth. One is enough.” 

· Why shouldn’t there be another Johannesburg? As a class, discuss the pros and cons of the big city.

· Read “The Great City” by Walt Whitman - http://www.sojust.net/poems/whitman_great_city.html and identify any figurative language

Compare the city that Whitman describes to Johannesburg. To many people Johannesburg is great. What are the differences between the two? 

· Complete the following activities in your notes
· Paraphrase this line: “Where the men and women think lightly of the laws, Where the slave ceases, and the master of the slave ceases . . .”

· Define the word “beloved” using digital or print reference materials. Identify the denotation and connotation. Then note the significance of this line: “Where the city stands that is belov’d by these, and loves them in return and understands them . . .” 
· Define the word “equanimity” and note the meaning of this line: “Where equanimity is illustrated in affairs, where speculations on the soul are encouraged
Homework:

	ESSENTIAL QUESTION: How can I write an analysis with proper evidence?

	TASK:   Review prompt for writing assessment, review rubric, read and annotate

	Standards:

ELACC9-10RL3 how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

ELACC9-10RL10:  By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC9-10W1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 

Instruction:

· Discuss the writing prompts for the culminating writing assessment. Place the prompts on the board or on chart paper for students to see in addition to handing out an assignment packet.

· Distribute the rubric for the writing assessment

· Use computer work-stations, computer lab, or lap-tops to visit Purdue’s OWL for MLA Style – 

       http://owl.english.purdue.edu/owl/resource/747/01/
·  Practice generating citations from several different sources (website, reference book, novel, poems, art, etc.) Use novel and texts in the classroom to practice

· Distribute an outline for the writing assessment

· Lead students in a deeper discussion about James Jarvis and Stephen Kumalo. Compare the Kumalo from chapter 1 to the Kumalo at the end of the text. Likewise, compare the Jarvis from chapter 18 to the Jarvis from chapter 36. What conflicts did both characters face? Which man displayed the most courageous? Which character changed the most? Which man is the most complex? What evidence from the text supports your opinion?

Homework:
Read and annotate chapters 30-31 in the text. Compile evidence from the Proof-Opinion chart 

	ESSENTIAL QUESTION: What themes are present in this novel?

	TASK:   Analyze author’s choice, view film scenes, listen to a reading of the last chapter

	Standards:
ELACC9-10RL5: Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

ELACC9-10RL7: Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musée de Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

ELACC9-10SL1:c Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions

Instruction:

· Return to a discussion about the themes of the novel

· Discuss Paton’s order of events in the novel. Imagine how the text would be different the reader was introduced to Jarvis in Book I, but not introduced to Kumalo until Book II. What would change, if anything?

· View the conclusion of the film or chapters 32-36

· Listen to the audio recording of chapter 36. Students will follow along in the text

· What does the soil symbolize? Does the rain symbolize anything?

· Explain the significance of the following statements from the he young man who helps to restore the valley in Ndotsheni:

· “It was the white man who gave us so little land, it was the white man who took us away from the land to go to work. And we were ignorant also. It is all these things together that have made this valley desolate. Therefore, what this good white man does is only a repayment.”

· “We work for Africa. Not for this man or that man. Not for a white man or a black man, but for Africa.” 

· “We speak as we sing, for we sing N’kosi Sikelel’ iAfrica      

· Place the lyrics to N’kosi Sikelel’ iAfrica  on the Promethean. Discuss the historical context and the controversy of the national anthem.

· Read the lyrics line-by-line using the rules of pronunciation from the glossary in the novel. Then, look at the English translation of the song

· Listen to the song in Xosa (http://www.youtube.com/watch?v=PKQ5zF6WA9o)

Homework:

 Complete outline for writing prompt and begin to pre-write. Bring the outline and any notes to class tomorrow

	ESSENTIAL QUESTION: How can I address counterclaims without losing the strength of my argument?

	TASK:   Develop claims and counter-claims, begin rough drafts, discuss end of the novel

	Standards:
ELACC9-10W1: b. Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns. 
ELACC9-10L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

ELACC9-10L3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

ELACC9-10L6: Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression. 

Instruction:

· Encourage students to use strong verbs and a variety of transitions in their papers

·  Students will begin rough drafts using their outlines, notes, and annotations to guide them

· Analyze the novel’s resolution. Consider the closing words:

       “For it is the dawn that has come, as it has come for a thousand centuries, never failing. But when that dawn will come, of our emancipation, from  

       the fear of bondage and the bondage of fear, why, that is a secret.”

Discuss the significance of these words. What does the dawn symbolize? What will the beloved country look like when the dawn finally does come

Homework:

Continue to work on rough drafts. Bring revisions to class.

ESSENTIAL QUESTION: What strategies can I use to edit and proofread my paper?

TASK:  Rewrite portions of the essay, 

Standards:

ELACC9-10W1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10W8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

ELACC9-10W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Instruction:

· Students will finalize rough drafts using their outlines, notes, and annotations to guide them

· Students with completed rough drafts may conduct a peer review with a classmate

· Provide students with a checklist that mirrors the rubric. Encourage them to check their drafts against this list to make sure their paper meets the requirements

· Conduct individual conferences with students to answer questions, check progress, and address concerns

· Remind students to follow the standard conventions in this paper

Homework:
Students should revise essays based on peer review and personal proofreading. Final draft of the essay (typed, 750 words, MLA format) is due at the start of the next class period.




	PLANS FOR ASSESSMENT  3: integrating reading selections from the unit into a writing task

	ARGUMENTATIVE/OPINION: Forgiveness: A common theme between the texts Cry, The Beloved Country and “Marriage is a Private Affair” is that forgiveness is often withheld from those who need it most.  Absalom Kumalo, a young man who is estranged from his parents and native village, murdered a white activist in Johannesburg. Nnaemeka, a young man from an Ibo village in Nigeria, is alienated by his own father because he married outside of the tribe. Forgiveness is withheld although both men are in desperate need of it. Analyze the lives of Absalom and Nnaemeka. Pay close attention to their backgrounds and the specific reasons why each man is alienated by society or family. Which character is most deserving of forgiveness? Provide textual evidence from each story to support your argument.



	SKILL BUILDILNG TASKS Note: tasks may take more than a single day. 

Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION: What elements should be included in a literary criticism?

	TASK:   Establish text connections, analyze text, revise sentences

	Standards:

ELACC9-10RI1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

ELACC9-10W2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

ELACC9-10SL1:c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

ELACC9-10L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

Instruction:

· To begin the third segment of the unit, have students review their graded essays from writing assessment #2. Then, students should use the rubric to take note of the areas where their writing was not proficient. 

· Review weak/power verb and sentence structure. Use examples from student writing to show a variety of styles (simple, compound, complex, compound-complex)

· Discuss the Text Connections within Cry, The Beloved Country. 

· Text-to-Self: Students should identify a personal connection to the novel. What value does this story add to each of us individually?

· Text-to-World: Identify connections between the book and the world around us (local, nationwide, and worldwide)

· Establish New Literature Circles. Remind students of their responsibilities within their groups. 

· Read the “Criticism of Cry, The Beloved Country” article aloud as a class

· Students will work in Literature Circles to write a literary criticism of the novel. Students should briefly reflect on the plot, major characters, major themes, and the author’s style.

Homework: Improve Sentence Style

Revise sentences from the graded essay:

· Find two related sentences and combine them with a semi-colon

· Identify any sentences with weak verbs and rewrite them with strong/power verbs

· Identify the number of simple, compound, complex, and compound-complex sentences. Rewrite four of them to add variety to writing. 

Turn in the original sentence and the revised sentence at the beginning of the next class.



	ESSENTIAL QUESTION: Why is it important to establish context and background to a piece of literary nonfiction?

	TASK:   Establish text context, identify new vocabulary, read and annotate text, conduct short research

	Standards:

ELACC9-10RI1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text

ELACC9-10W7: Conduct short as well as more sustained research projects to answer a question (including a self-generate question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

ELACC9-10L3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

Instruction:

· Discuss the concepts of goodness and forgiveness. Write some of their ideas on chart paper/the board. Consider Absalom Kumalo. Was he “good”? Did he deserve forgiveness? Is everyone or everything deserving of forgiveness?

· Place Nelson Mandela’s quote on forgiveness on the board. Discuss it and ask students to paraphrase it

“If there are dreams about a beautiful South Africa, there are also roads that lead to their goal. Two of these roads are Goodness and Forgiveness.”                                                                                                                                                                                                        

· Distribute a timeline and short PowerPoint (Prezi or Flipchart) on Mandela’s life. Briefly review some apartheid laws and practices

· Provide students with hard copies of the excerpts from Nelson Mandela’s autobiography, Long Walk to Freedom
· Direct students to pay close attention the any similarities/differences between this memoir and Alan Paton’s novel. 

· Read excerpt from Chapter 2 (A Country Childhood). Annotate and take notes as you read. Pay close attention to the following:

· New or unfamiliar vocabulary

· Language: Are there any similarities in the language of Paton and Mandela?

· Tribal Rivalries and Mandela’s statement, “I did not witness nor even suspect the violent tribal rivalries that would subsequently be promoted by the white rules of South Africa.” What does this foreshadow? How is it similar to the Paton’s discussion of tribes in Cry, The Beloved Country
· The lesson he learned from the donkey as expressed in this statement, “Even though it was a donkey that unseated me, I learned that to humiliate another person is to make him suffer an unnecessarily cruel fate. Even as a boy, I defeated my opponents without dishonoring them.”
· Discuss the irony about the last sentence of the excerpt: “I thought little if at all about the white man in general or relations between my own people and these curious and remote figures.” 

Homework:

Each Literature Circle must conduct short research on Nelson Mandela’s life between 1944 and 19??. Assign one of the following topics to each group:

· 1944–1948: Nelson Mandela and The African National Congress (ANC) and African National Congress Youth League (ANCYL)

· 1952: The “Defiance Campaign” against unjust laws 

· 1956 – 1959: The Treason Trial

· 1960: The Sharpville Massacre and ANC’s subsequent banishment

· 1961-1964: Mandela’s underground movement and arrest

Find 5 pertinent facts and 2-3 images about the assigned topic. Students must use technology to present the facts during the next class.



	ESSENTIAL QUESTION: How does Mandela unfold the events of his life in the memoir?

	TASK:   Present findings, view clip, analyze how a series of events unfolds

	Standards:

ELACC9-10RI3: Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.

ELACC9-10W2: a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

ELACC9-10SL5: Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

ELACC9-10L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

Instruction:

· Each Literature Circles will take 3-4 minutes to present their findings. Students should jot down notes from each group.

· Read excerpt from Chapter 42 (The Black Pimpernel) and discuss the statement Mandela released to the newspapers when he was underground.

“I have chosen this course which is more difficult and which entails more risk and hardship than sitting in gaol. I have had to separate myself from my dear wife and children, from my mother and sisters to live as an outlaw in my own land. I have had to close my business, to abandon my profession, and live in poverty, as many of my people are doing.... I shall fight the Government side by side with you, inch by inch, and mile by mile, until victory is won. What are you going to do?”

· View video clip of Nelson Mandela on Robben Island in 1977 (Courtesy of PBS: http://www.pbs.org/wgbh/pages/frontline/shows/mandela/prison/ )

· Place the word “Invictus” on the board/chart paper. Students should use reference materials (online or hard-copy) to find the etymology and definition of the word.

· Discuss the significance of the poem to Mandela

· Read  the poem “Invictus” by William Ernest Henley to fellow prisoners and identify figurative language in the poem

· Discuss what this poem meant to Mandela and why he possibly chose to read it to fellow prisoners

· Begin reading the excerpt from Chapter 61 (Robben Island: The Dark Years)

Homework:

Finish reading excerpt from Chapter 61. Take notes and annotate. Students should begin to think about any similarities between Cry, The Beloved Country and Long Walk To Freedom. They will write a comparison essay in class once we finish the memoir. 



	ESSENTIAL QUESTION: How do you identify the theme of a piece of nonfiction?

	TASK:  Read and annotate text, listen to audio version of the text, make text connections, identify theme

	Standards:

ELACC9-10RI2: Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text. 

ELACC9-10RI5: Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

ELACC9-10W4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

ELACC9-10L3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

Instruction:

· Listen to an excerpt from Part 11: Microphone in Long Walk To Freedom. Students should follow along with the hard-copy of the text. Pay attention to how Mandela develops his ideas.

· Annotate and take notes as you listen.

· Discuss Mandela’s reaction to the crowd after he was released. Pay attention to the following phrases:

· “When a television crew thrust a long, dark, furry object at me, I recoiled slightly, wondering if it were some newfangled weapon developed while I was in prison. Winnie informed me that it was a microphone.” 

· “When I was among the crowd I raised my right fist and there was a roar. I had not been able to do that for twenty-seven years and it gave me a surge of strength and joy."

· “My ten thousand days of imprisonment were over.”

· Listen to the audio of Freedom (the last few paragraphs of the book) and discuss the following statements:

· It was during those long and lonely years that my hunger for the freedom of my own people became a hunger for the freedom of all people, white and black. I knew as well as I knew anything that the oppressor must be liberated just as surely as the oppressed.

· “I have walked that long road to freedom. I have tried not to falter; I have made missteps along the way. . . But I can rest only for a moment, for with freedom comes responsibilities, and I dare not linger, for my long walk is not yet ended.”

· Identify Text Connections between Long Walk to Freedom and Cry, The Beloved Country. Discuss any Text-to-World connections

· Discuss the themes from the autobiography and Mandela’s 

· Close the class by viewing some of the political cartoons by Len Sak. The years leading up to Mandela’s presidential inauguration were tumultuous. Sak’s cartoons depicts the end of one era and the beginning of another. Select images from http://www.nelsonmandela.org/content/gallery/lensak-photo-gallery 

Homework:

1. Return to http://www.nelsonmandela.org/content/gallery/lensak-photo-gallery and select three cartoons. Analyze these cartoons. Examine the images, what the images symbolize, and any words or phrases. Use this template as a guide: http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
2. Remind students to bring notes from Cry, The Beloved Country to class. Students should brainstorm/pre-write in preparation for the in-class essay



	ESSENTIAL QUESTION: How do I write a write a logical essay in a specific time frame?

	TASK:   Write an in-class essay, use evidence from notes and annotations

	Standards:

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC9-10W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

ELACC9-10L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Instruction:

· Place the writing prompt for the in-class essay on the board. 

“In a one-to-two page essay, compare the strengths and weaknesses of Cry, the Beloved Country and Long Walk to Freedom. Which piece of literature paints the strongest depiction of life in South Africa prior to and during Apartheid?”

· Give students 10 minutes to complete a pre-write (brainstorm, cluster, mind/concept map) and develop a thesis statement.

· Students must complete the essay in-class

· Remind students to vary sentence structure (use various phrases and combine related ideas with a semi-colon) and to use power verbs

· At the 10-minute mark, tell students to finalize their thoughts, conclude, and proofread their paper.

Homework:

Read the article “Nelson Mandela and the Soul of Sophiatown”. Be prepared to discuss it tomorrow in class. 

http://www.sabotagetimes.com/people/nelson-mandela-and-the-soul-of-sophiatown/


	ESSENTIAL QUESTION: How do I determine whether an argument is sound or fallacious?

	TASK:   Evaluate a point of view, identify rhetoric and logical fallacies, analyze historical documents

	Standards:

ELACC9-10RI6: Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

ELACC9-10RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

ELACC9-10RI9: Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

ELACC9-10W4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

Instruction:

· Place the definition of “alienation” on the board

· “the state of being withdrawn or isolated from the objective world, as through indifference or disaffection.”

· Ask students to use context clues to define the phrase “cultural alienation”. Discuss the examples of cultural alienation from the novel and memoir:

· Shantytowns 

· Sophiatown and Nelson Manela

· Identify historic and current examples of cultural alienation

· As a class, visit Encyclopedia Britannica’s web page on the Trail of Tears (http://www.britannica.com/EBchecked/topic/602008/Trail-of-Tears). Read the summary and view the images. 

· Distribute copies of the Indian Removal Act and Andrew Jackson’s speech to Congress

· Read Andrew Jackson’s speech aloud. Stop and discuss these statements:

· “It  will  separate  the  Indians  from  immediate  contact  with  settlements  of  whites;  free  them  from  the  power  of  the  States;  enable  them  to  pursue  happiness  in  their  own  way  and  under  their  own  rude  institutions;  will  retard  the  progress  of  decay,  which  is  lessening  their  numbers,  and  perhaps  cause  them  gradually,  under  the  protection  of  the  Government  and  through  the  influence  of  good  counsels,  to  cast  off  their  savage  habits  and  become  an  interesting,  civilized,  and  Christian  community.”
·  “Rightly  considered,  the  policy  of  the  General  Government  toward  the  red  man  is  not  only  liberal,  but  generous.  He  is  unwilling  to  submit  to  the  laws  of  the  States  and  mingle  with  their  population.  To  save  him  from  this  alternative,  or  perhaps  utter  annihilation,  the  General  Government  kindly  offers  him  a  new  home,  and  proposes  to  pay  the  whole  expense  of  his  removal  and  settlement.”

· Read the “Indian Removal Act” aloud. Discuss the following sections of the Act:

· Section 3: “It shall and may be lawful for the President solemnly to assure the tribe or

                       nation with which the exchange is made, that the United States will forever secure and guaranty to them, and their heirs or

                       successors, the country so exchanged with them.”

· Section 5: it shall and may be lawful for the President to cause such aid and assistance to be furnished to the emigrants as may be necessary and proper to

                       enable them to remove to, and settle in, the country for which they may have exchanged

· Discuss Jackson’s reasoning and the purpose in his speech. Explain the homework and give students a chart to analyze the rhetoric

Homework:

Analyze how Andrew Jackson used rhetoric (ethos, pathos, logos) in his speech to Congress on Indian Removal and complete the chart. Identify any logical fallacies or exaggerated claims in his argument and in the “Indian Removal Act”



	ESSENTIAL QUESTION: How can I use sensory language and details to enhance or alter the ending of a story?

	TASK:  Analyze characters, write a narrative

	Standards:

ELACC9-10RL3: Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

ELACC9-10W3: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

                       d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions(one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

ELACC9-10L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Instruction:

· Place prompt for Writing Assessment #3 on the board:

Forgiveness: A common theme between the texts Cry, The Beloved Country and “Marriage is a Private Affair” is that forgiveness is often withheld from those who need it most.  Absalom Kumalo, a young man who is estranged from his parents and native village, murdered a white activist in Johannesburg. Nnaemeka, a young man from an Ibo village in Nigeria, is alienated by his own father because he married outside of the tribe. Forgiveness is withheld although both men are in desperate need of it. Analyze the lives of Absalom and Nnaemeka. Pay close attention to their backgrounds and the specific reasons why each man is alienated by society or family. Which character is most deserving of forgiveness? Provide textual evidence from each story to support your argument.

· Discuss the expectations for the paper (word-length, quote integration, sentence variety, diction, vocabulary). Distribute rubric

· Discuss traditional vs. modern values of marriage today

· Read a short bio on Chinua Achebe and the Ibo tribe

·  Read Achebe’s short story, “Marriage is a Private Affair”, aloud in class.

· Pay special attention to the following:

· The conflict between Nnaemeka and his father, Okeke

· Examples of the cultural clash between traditional African and modern Western values

· Generational differences between Nnaemeka and his father

· What do Absalom Kumalo and Nnaemeka have in common?

· What does the following statement reveal about Okeke? Is this direct or indirect characterization?

- “Teacher, did you say? If you consider that a qualification for a good wife I should like to point out to you, Emeka, that no Christian woman should teach. St. Paul in his letter to the Corinthians says that women should keep silence.” He rose slowly from his seat and paced forward and backward. This was his pet subject, and he condemned vehemently those church leaders who encouraged women to teach in their schools.”

· Analyze Okeke’s words: 

       “It amazes me that you could be so unfeeling as to send me your wedding picture. I would have sent it back. But on further thought I decided just to cut off your wife    

                     and send it back to you because I have nothing to do with her. How I wish that I had nothing to do with you either.”

              What are the differences between Okeke and Stephen Kumalo from Cry, the Beloved Country? How do they treat their sons? How would Stephen have responded to 

              to this situation?

· Discuss traditional vs. modern values of marriage today

Homework:

The story ends before the reader can find out if Okeke will reconcile with his estranged son, Nnaemeka, and finally meet his grandchildren. Rewrite the story from the point where Okeke receives Nene’s letter that begs for reconciliation. Will he respond favorably or will he ignore her request? Adhere to the following requirements:

· Add 1-2 pages to the story

· The characters must remain consistent with Achebe’s original characterization. 

· Demonstrate your understanding of figurative language by paying attention to detail, using imagery, and following a logical sequence of events.

·  Use dialogue that is true of the culture and maintains the fluency of the story. 

Due at the beginning of the next class



	ESSENTIAL QUESTION: How does word choice add value to a story?

	TASK:   Read and annotate text, determine the theme of the story, use context clues to determine definition

	Standards:

ELACC9-10RL2: Determine a theme or central idea of text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

ELACC9-10RL4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone.)

ELACC9-10L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of strategies.

                      d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

Instruction:

· Review cultural alienation

· Distribute copies of the short story “No Witchcraft for Sale” by Doris Lessing

· Read the story in Literature Circles. Groups should consider the following as they read:

· What group of people is culturally alienated in the story?

· Describe the relationship between Gideon and Terry?

· Why does Gideon refuse to share the medicine (snake root) with the “Big Doctor” and the Farquars?

· What does the story reveal about cultural differences? 

· Come together as a class to discuss the story. What is the theme of the story?

· What does the use of these words in the story tell us about the Farquars?



	ESSENTIAL QUESTION: How do I gather evidence from a text to support my analysis?

	TASK:   Analyze effectiveness of recurring patterns in literature, gather evidence for the essay

	Standards:

ELACC9-10RL6: Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

ELACC9-10W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC9-10SL1 d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

ELACC9-10L3: a. Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.

Instruction:

· Define archetype: “A recurring plot pattern, image, descriptive detail, or character that expresses itself in stories, dreams, or religions.

· Lead students in a discussion of the archetypal “father-son” relationships in Cry, the Beloved Country and “Marriage is a Private Affair”. 

· Identify examples of archetypal father-son conflicts in literature or film 

· Gather evidence from Cry, the Beloved Country to support your paper. Consider how Absalom is alienated from society. Select at least two quotes from the text. 

· Gather evidence from the short story to support your opinion. Select at least two quotes from the text. 

· Work in Literature Circles and begin the pre-writing process. 

· Exit Ticket: Students should have a minimum of four quotes, a thesis statement, and evidence of pre-writing

Homework:

Begin the rough draft for the paper. Bring all resources to class. 

	ESSENTIAL QUESTION: How can I write an effective argumentative/opinion paper using textual evidence?

	TASK: Revise essays, Peer edit, write the final draft of the essay

	Standards:

ELACC9-10W1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

                      c: Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and 

                          reasons, between reasons and evidence, and between claim(s) and counterclaims.

ELACC9-10W5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. 

ELACC9-10W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC9-10W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Instruction:

· Continue to write the rough draft of the essay using their pre-write, notes, and quotations 

· Students with completed rough drafts may assist other students or conduct a peer review with a classmate

· Check individual progress and address any concerns

· Allow individual conferences for students who may be struggling 

· Remind students of the paper’s requirements, including:

· A coherent thesis that uses parallel structure to support the writer’s opinion

· Body paragraphs that support the thesis statement

· Proper integration of quotes

· A variety of sentence structure

Homework:
Prepare the final draft of the essay (typed, 500 words, MLA format) is due at the start of the next class period. 




	PLANS FOR ASSESSMENT  4: integrating reading selections from the unit into a writing task

	ARGUMENTATIVE/OPINION - (CONSTRUCTED IN TEAMS AS A MULTIMEDIA PRESENTTION): Students will work in groups to choose five texts (novel, short text, poem, video, or informational text) that were vital to this unit.  One of the selections must be literary and one must be informational. Based on those texts, write a thematic statement for the unit that will be the basis for the presentation.  Work together to build a web page dedicated to this theme (using Weebly, Dreamweaver, or an approved software). The site should link the five texts to one another and back to the original theme. The website should include specific tabs for each text as well as a photo gallery, a video, a blog, and a section where classmates can respond to your argument. Extend learning by providing links and access to other sites. 



	SKILL BUILDILNG TASKS Note: tasks may take more than a single day. 

Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION:  What is moral courage?

	TASK:   Peer review, define moral courage 

	Standards:

ELACC9-10SL1:c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

ELACC9-10SL1:d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

ELACC9-10L4:d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

Instruction:

· To begin the fourth segment of the unit, students will bring in their graded essays (writing assessment 3). In groups of four, students will conduct a peer review of one another’s papers.

· In their groups, students will create an “MLA: Elements of a Good Essay” chart (use chart paper or poster board). Students should use examples from their papers (thesis, transitions, punctuation, sentence structure, etc) to demonstrate proper use of the MLA format.

· Give students 20 minutes to create their charts and each group must share them with the class.

· As a closing activity for class, write the words “moral courage” on the board (SmartBoard, chart paper, etc.) and ask students to define it using context clues. Verify the true meaning of the phrase. 

· Discuss student responses and share the concept of “moral courage” as defined by Robert F. Kennedy.

· “Few men are willing to brave the disapproval of their fellows, the censure of their colleagues, the wrath of their society. Moral courage is a rarer commodity than bravery in battle or great intelligence. Yet it is the one essential, vital quality of those who seek to change a world which yields most painfully to change.”

· Share examples of moral courage from the texts we’ve read thus far. Consider which character showed the most moral courage. 

· Explain the dialectical journal assignment. Students are required to create and maintain a dialectical journal on the concept of courage. For each reading (literary and informational), students must document quotes that demonstrate either courage or cowardice. In the reaction column of the journal students must respond to the quote. See sample dialectical journal below:

Quote/Passage

Reaction/Response

“Few men are willing to brave the disapproval of their fellows, the censure of their colleagues, the wrath of their society.”

~Robert F. Kenney

Kennedy implies that bravery is unpopular. People  prefer to be cowards and have the approval of others than to be brave and risk the criticism of others. 

Homework: 

Read about the Vietnam War Draft and the Selective Service System. Be prepared to discuss in class. 

http://www.sss.gov/lotter1.htm


	ESSENTIAL QUESTION: How does the author use flashback to create suspense and build anticipation?

	TASK:  Identify significant quotes from the video and text

	Standards:

ELACC9-10RL1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC9-10SL1:a. Come to discussions prepared having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

ELACC9-10L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

Instruction:

· Discuss the Vietnam War draft and the selection process

· Watch video of Muhammad Ali’s comments on the Vietnam War and his refusal to serve in the war

       http://www.youtube.com/watch?v=HeFMyrWlZ68 

       Discuss the video and Ali’s words:

· Why was Ali against the war?

· Discuss Ali’s statement, “You’re my opposer when I want freedom. You’re my opposer when I want justice. You’re my opposer when I want equality.”

· View Ali video again and inform students to write down one or two quotes in their dialectical journals

· Discuss Tim O’Brien and the success of his novel The Things We Carried. Discuss O’Brien’s use of flashback in the story. e

· Begin reading “On the Rainy River” aloud as a class. Remind students to identify and document quotes as we read.

· Stop periodically to check for comprehension. 

· Discuss the following:

· “All of us, I suppose, like to believe that in a moral emergency we will behave like the heroes of our youth . . .”

· “Courage, I seemed to think, comes to us in finite quantities, like an inheritance, and by being frugal and stashing it away and letting it earn interest, we steadily increase our moral capital in preparation for that day when the account must be drawn down.”

· “Beyond all this, or at the very center, was the raw fact of terror. I did not want to die. Not ever. But certainly not then, not there, not in a wrong war.”

Homework:
Respond to the quotes in the dialectical journals.

	ESSENTIAL QUESTION: How does O’Brien use allusions to enhance the story?

	TASK:   Identify theme, symbols, and allusions

	Standards:

ELACC9-10RL2: Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text

ELACC9-10W9: Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

Instruction:

· Discuss the symbolism and allusions in “On the Rainy River”. Symbols include: the river, pigs in the slaughterhouse, and Canada. Allusions include: Gene McCarthy, USS Maddox, dominoes, Ho Chi Minh

· Finish reading “On the Rainy River”. Remind students to find quotes of courage or cowardice in the text.

· Discuss the resolution of the story. Did the narrator make the right decision? What is the right decision? What factors influenced his decision? Why does he finally choose to go to war?

· Discuss the hallucination. O’Brien saw everything from his siblings and high school buddies to Abraham Lincoln and dead soldiers. What do these things represent?

· Discuss the following quotes

· “My conscience told me to run, but some irrational and powerful force was resisting, like a weight pushing me toward the war.”

· “Right then. . . I understood that I would not do what I should do.”

· “My whole life seemed to spill out into the river, swirling away from me, everything I had even been or ever wanted to be.”

· “I would go to the war—I would kill and maybe die—because I was embarrassed not to.”

· “I survived, but it’s not a happy ending. I was a coward. I went to the war.”

· Identify a theme for the story and analyze how O’Brien changes over the course of the story. 

· As a closing, ask students what they would have done if they were in O’Brien’s shoes.

Homework:

Finish the dialectical journal entries for “On the Rainy River.” Due at the beginning of the next class period. 

	ESSENTIAL QUESTION: How can historical documents further enhance the theme of a unit?

	TASK:   Analyze a historical document

	Standards:

ELACC9-10RI9: Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

ELACC9-10RI10: By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

ELACC9-10L5:a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.

Instruction:

· Come back to RFK’s quote on moral courage. Consider the dilemmas that the characters Kumalo and Jarvis faced in Cry, the Beloved Country. 

· View photos from the Jim Crow and Civil Rights eras

· http://www.russellmoore.com/files/2011/01/i-am-a-man.jpg
· http://images.google.com/hosted/life/f38175cc1282768e.html
· http://www.flickr.com/photos/30259487@N04/6286617957/
· Lead a discussion that compares Jim Crow laws to Apartheid laws

· Discuss background to the Letter from a Birmingham Jail (why King was in jail, what led to his arrest, etc.)

· Read excerpts from King’s letter. Remind students to look for five to seven quotes to include in their dialectical journal. 

· Identify figures of speech in the text and determine their meaning. 

· Pay close attention the following statements from King:

· “We know through painful experience that freedom is never voluntarily given by the oppressor; it must be demanded by the oppressed.”

· “For years now I have heard the word "wait." It rings in the ear of every Negro with a piercing familiarity. This "wait" has almost always meant "never."

· “…when you are harried by day and haunted by night by the fact that you are a Negro, living constantly at tiptoe stance, never knowing what to

                             expect next, and plagued with inner fears and outer resentments; when you are forever fighting a degenerating sense of "nobodyness" -- then you will  

                             understand why we find it difficult to wait.”

· Discuss the moral courage of Dr. King. Ask students to make a connection between King and  Nelson Mandela and Nnaemeka (“Marriage is a Private Affair”) and Gideon (“No Witchcraft for Sale”).

Homework:

Respond to quotes in dialectical journal. Read about the history of Youth Day (June 16th) in Soweto and the Stephen’s Biko’s biography. Be prepared to discuss it in class. 

http://www.southafrica.info/about/history/soweto-150606.htm
http://www.sahistory.org.za/people/stephen-bantu-biko


	ESSENTIAL QUESTION: How can I write a narrative based on a cultural experience from another time period?

	TASK:  Analyze the events from a historical time period, write a narrative

	Standards:

ELACC9-10RL6: Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

ELACC9-10W3:a. Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events

ELACC9-10W3:b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

ELACC9-10W3:d. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative

Instruction:

· Discuss the history of Youth Day (June 16, 1976) in Soweto. Return to previous discussions (from Modules 1 & 2) about Soweto and how townships were formed. 

· View excerpts of Soweto Uprising (documentary of June 16th and stories from participants).  Look for dialogue/quotes to add to the dialectical journal. 

             http://video.google.com/videoplay?docid=-1639483409320075649#
· View scenes from the film Cry Freedom with Stephen Biko

· Explain the homework. Students will write a narrative from the perspective of a teen during the Soweto Uprising or the Civil Rights Movement. 

· Use this outline as a guide to writing the narrative:  http://www.beaconlearningcenter.com/documents/874_01.pdf 

Homework:

Narrative:

Imagine life as a teen during the Soweto Uprising (Apartheid era) or the Civil Rights movement. Write a two-page narrative from that perspective. Be sure to establish a coherent plot using a variety of techniques (dialogue, sensory language, pacing, events, etc.).



	ESSENTIAL QUESTION: How do the speeches support the theme of moral courage?

	TASK: Analyze rhetorical devices in a speech

	Standards:

ELACC9-10RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

ELACC9-10RI9: Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

ELACC9-10SL3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.

Instruction:

· Listen to the Civil Rights Anthem, “We Shall Overcome” 

· Distribute hard copies of Lyndon B Johnson’s “We Shall Overcome” Speech (1965). Read aloud as a class. Remind students to look for quotes on courage or cowardice and add them to the dialectical journal.

· Listen to the audio of Martin Luther King’s “We Shall Overcome” Speech (1968). Distribute hard copies to students so they can follow along as they listen. Students should look for quotes for the dialectical journals as they listen/read.

· Discuss the speeches. Which one was more effective? What rhetorical devices were used?

· Discuss how these speeches were not only relevant to Civil Rights, but also to Apartheid, the Vietnam War, and other social injustices in the world. 

· Create a chart to compare the rhetoric (ethos, pathos, and logos) of each speech. Cite specific examples from both speeches.

Ethos

Pathos

Logos

Example:

“As a man whose roots go deeply into Southern soil, I know how agonizing racial feelings are. I know how difficult it is to reshape the attitudes and the structure of our society.”
~ Lyndon B. Johnson

Example:

“Before the victory is won, even some will have to face physical death. But if physical death is the price that some must pay, to free their children from a permanent psychological death, then nothing shall be more redemptive.”

~Dr. Martin Luther King, Jr.

Example:

“To apply any other test—to deny a man his hopes because of his color or race, his religion or the place of his birth—is not only to do injustice, it is to deny America and to dishonor the dead who gave their lives for American freedom.”

~Lyndon B. Johnson

Homework:

Respond to the dialectical journal entries and be prepared to turn them in at the beginning of the next class period. This selection of entries should include Dr. King’s “Letter to a Birmingham Jail” and the speeches from class. 

	ESSENTIAL QUESTION: How can I collaborate with my group to create an engaging website?

	TASK:  Create multi-media presentation, identify figurative language in poems

	Standards:

ELACC9-10W2:a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

ELACC9-10W2:b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

ELACC9-10W2:e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

ELACC9-10W6: Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

Instruction:

· Introduce the multi-media presentation that is due at the end of this unit. Place the assignment sheet on the board and distribute to the class:

      Students will work in groups  to choose five texts (novel, short texts, poems, videos, or informational) that were vital to this unit. One of the selections

      must be literary and one must be informational. Based on those texts,  write a thematic statement for the unit that will be the basis for the presentation.  

      Work together to build a web pages dedicated to this theme (using Weebly, Dreamweaver, or an approved software). The site should link the three

      texts to one another and back to the original theme. The website should include specific tabs for each text as well as a photo gallery, a video, a blog,    

      and a section where classmates can respond to your argument and ideas. Extend learning by providing links and access to other sites. 

· Explore poetry

· Read “For My People” by Margaret Walker

· Read “If We Must Die” by Claude McKay

· Annotate the poems looking for and comparing the figurative language of each poem. Look for similes, metaphors, personification, sound devices, figures of speech, and imagery

· Students must form groups of five and decide on the role and responsibilities of each group member

Homework:

Groups must decide on the five texts they will use for the multi-media presentation. Each group member is responsible for one of the selected texts. Determine the thematic statement for your websites. Due at the beginning of the next class. 



	ESSENTIAL QUESTION: How does theme transcend cultural differences?

	TASK:  Connect the text to the theme of the unit, explore cultural differences

	Standards:

ELACC9-10RL3: Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

ELACC9-10RL6: Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

ELACC9-10SL1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

Instruction:

· Read a short bio on Chimamanda Ngozi Adichie

· Discuss the cultural differences between Western women and middle-Eastern women. 

· As a class, read the short story “A Private Experience” by Adichie. Look for examples of courage or cowardice.

· Discuss the significance of the following statements:

· "It is work of evil," she says finally. Chika wonders if that is all the woman thinks of the riots, if that is all she sees them as - evil.”

· “The streets where she ran blindly, not sure in which direction Nnedi had run, not sure if the man running beside her was a friend or an enemy, not sure if she should stop and pick up one of the bewildered-looking children separated from their mothers in the rush, not even sure who was who or who was killing whom.”

· Determine the theme of the story.

· Which one of these women displays the most courage? What does Chika learn from the woman? 

Homework:

Groups should continue building their websites. Each group member should find images to use for their specific text. Encourage members to use their notes and annotations on the website as well. 

	ESSENTIAL QUESTION: How does an author’s choice of words impact meaning and tone?

	TASK:   Analyze a poem and speech, continue to work on multi-media project

	Standards:

ELACC9-10RI4: Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).

ELACC9-10RI6: Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

ELACC9-10RI9: Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

Instruction:

· Place the poem “For You to Understand” (by Joyce Mbanjwa) on the board or chart paper

· Ask one student to read the poem and discuss its meaning. Identify the speaker of the poem. What message is Mbanjwa sending to the reader? What poetic devices are used?

· Write the word “indifference” on the board/chart paper. Ask students to define it and to share examples of how a person/society can be indifferent.

· Read excerpts from Elie Wiesel’s “The Perils of Indifference” Speech

· Look for quotes on courage or cowardice to add to the dialectical journal. Also, pay attention to the imagery and figurative language that Wiesel uses. 

· Discuss the significance of the following statements:

· “In  a way, to be indifferent to that suffering is what makes the human being inhuman. Indifference, after all, is more dangerous that anger and hatred.”

· “Indifference, then, is not only a sin, it is a punishment.

· “In the place where I come from, society was composed of three simple categories: the killers, the victims, and the bystanders

· Respond to the questions that Wiesel poses at the end of the speech. Does it mean we have learned from the past? Does it mean that society has changed? Has the human being become less indifferent and more human?
· Allow students to debate the answers to those questions. 

· Review some of the texts from this unit. Were there examples of indifference in each? What could be learned from the experiences of the fictional characters and of true heroes like Nelson Mandela and Dr. Martin Luther King, Jr?

Homework:

Finalize the multi-media presentation. Use the rubric as a checklist to be sure that your groups’ presentation meets the requirements for this assignment. Each website should have the following:

· Tabs for each of your selected texts 

· A summary of each text that highlights or illustrates the theme and any text-to-text connections

· Photo Gallery

· A video (embedded for another website)

· A blog 

Be prepared to present at the beginning of the next class period. 



	ESSENTIAL QUESTION:

	TASK: 

	Standards:

ELACC9-10SL2: Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source.

ELACC9-10SL5: Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

ELACC9-10SL6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

ELACC9-10L6: Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Instruction:

· Each group will present their website to the class.

· Students should lead your classmates on a brief tour of your website. For the sake of time, direct groups to highlight a portion of each section of the website.

· Each group must 

· Students will grade the 
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