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                   GRADE 4

                   ELA CCGPS UNIT PLAN:   2nd 9 Weeks 

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.



	PRIMARY READING FOCUS: Literary 

THEME:  Is This For Real?  The Amazing Events and Heroics That Gave Birth to the United States of America



	EXTENDED TEXT:

George Washington’s Socks by Elvira Woodruff

http://www.bookfinder.com/author/don-nardo/7/
THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1. My America: When Freedom Comes:  Hope’s Revolutionary War Diary Book # 3 by Kristiana Gregory

   http://www.bookfinder.com/author/don-nardo/7/ 

 2.The Revolutionary War on Wednesday by Mary Pope Osborne

    http://www.bookfinder.com/author/don-nardo/7/
3. The American Revolution (History of the World) by Don Nardo

    http://www.bookfinder.com/author/don-nardo/7/
4. If You Lived at the Time of the American Revolution by Kay Moore (informational question and answer book)

   http://www.bookfinder.com/author/don-nardo/7/
5. The American Revolution by R.G. Grant

   http://www.bookfinder.com/author/don-nardo/7/
6.  Patrick Henry’s speech “Give Me Liberty or Give Me Death”

    http://www.historyplace.com/speeches/henry.htm
7. The Moon by Seymour Simon

    http://www.goodreads.com/book/show/498005.

SUPPLEMENTARY MATERIAL:  

Texts:

D’Aulaires’ Book of Greek Myths

http://www.scholastic.com/teachers/book/d39aulaires39-book-greek-myths
Fantastic Creatures from Greek Myths Retold by Pat Posner

http://www.amazon.com/Fantastic-Creatures-Greek-Myths-Posner/dp/B005Q8I7N8
Gods and Goddesses from Greek Myths Retold by Pat Posner

http://www.amazon.com/Gods-Goddesses-Greek-Myths-Posner/dp/1577685083
Visuals:

George Washington’s Crossing of the Delaware River

http://www.bookfinder.com/author/don-nardo/7/
The Battle of Bunker Hill

http://www.bookfinder.com/author/don-nardo/7/
Audio:

Yankee Doodle Dandy

http://rhythmontherock.com/yankee_doodle_dandy.html
God Save The King

http://www.archive.org/details/GodSaveTheKing


	PRIMARY WRITING FOCUS:  Opinion / Support a position 

1. Opinion: In the book George Washington’s Socks, written by Elvira Woodruff, five children are mysteriously thrown back in time to George Washington’s Continental Army crossing the Delaware River in 1776.  This was a time for many American colonists to make a courageous decision.  Should they join the Patriots and their fight for freedom from British control or remain loyal to King George and support his rule?  If they decided to support the Patriots, they risk the brutality of the British soldiers and if they decided to support the Loyalists, they could forever be disowned by their family members and their fellow Americans.  Think about which side you would choose to support if you lived back then.  Cite examples in the text for your choice (e.g., the British soldiers providing protection for the colonists or the American colonists ordered to pay taxes by King George III).  Use your social studies book and informational texts to build support for your opinion.  Include a topic sentence and a closing with your position.  Take notes as you read and research in order to build support your opinion. 

OR

2.  Opinion:  Read aloud Patrick Henry’s famous speech “Give Me Liberty or Give Me Death” to the students.  http://www.historyplace.com/speeches/henry.htm
This speech was given on March 23, 1775 in Richmond, Virginia.  He spoke with no notes as he desperately begged the delegates to stand strong and fight against British rule.  His famous words came at the end of his speech after which the delegates narrowly voted to fight against the strong British army.  Discuss the meaning of this famous speech and its intentions.  Guide students to understand how important this moment in time truly was.  Note his references to the past ten years in which he spoke of the colonists being no more than slaves to the British Parliament.  Have students write their own speech to persuade the colonists to join the fight for freedom.  Explain to the students that historical details should be included in the speech that will help to build a stronger argument.  Invite students to create a slogan that would go down in history as Patrick Henry’s words did.  Remind students to include their position in the opening and the conclusion of their speech.  Have students present their speeches to the class.  

Narratives:

1. Narrative:  Create a Colonial Census Form.  Students choose their name, colony, age, father’s name, father’s trade, and other family members. Write a detailed description of their imaginary family and their position in the conflict between the colonists and Britain.  Use this census form to make journal entries, letters, and positions.

2. Narrative:  Think about a time period in history that you would enjoy visiting.   Which time period would enjoy visiting?  How did you get there? Who would you most want to meet?  What would you want to know?  Think about the problems you encountered and how you were able to solve them. Write a short narrative essay about your experiences as you traveled back in time. Include a beginning, middle, and end for your essay.  

Research Connections:
American Revolutionary War

George Washington or King George III

Bunker Hill / Breed’s Hill

Tax Acts repealed by the British

Hessian soldiers / British soldiers/ American soldiers

Lexington and Concord

Yorktown

Committees of Correspondence
. 

Routine Writing Opportunities:

1. Journal writing

2. Summarizing

3. Historical newspaper

4. Response to literature

5. Research notes

6. Predictions from the text

7. Connecting text to actual historical events




	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING AT GR2.ADE-APPROPRIATE LEVEL

	PROMPT: Opinion

  In the book George Washington’s Socks written by Elvira Woodruff, five children are mysteriously thrown back in time to George Washington’s   Army crossing the Delaware River on that cold night in 1776.  Many colonists had to make the difficult decision of whether to join the forces of the Patriots or remain loyal to King George of England.   If they support the cause of the Patriots, it could mean death.  If they support the British, it could mean losing loved ones.   Choose a position prior to writing. (Patriot or Loyalist)  Think of your position or opinion as the unit progresses while building support for your essay.  Cite and describe details used in the text that support your opinion.  Do you think the fight for liberty was worth the sacrifices so many American colonists made back in 1776?



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How do we use fiction and nonfiction text to gain a deeper understanding of historical events?



	Task: Access prior knowledge and build background 

	Standards:

ELACC4RL1:  Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RL2:  Determine a theme of a story, drams, or poem from details in text; summarize the text.

ELACC4RL6:  Compare and contrast the point of view from which different stories are narrated, including the difference between first and third person narrations.

ELACC4RL3:  Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text. (e.g., a character’s thoughts, words, or actions.

ELACC4RI3:  Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

Instruction:

· Introduce the Unit Theme (Is This For Real?)  Have students look at the book cover of George Washington’s Socks by Elvira Woodruff.  Begin a word splash using student’s ideas from the book’s cover.  Next have students read the back cover and give their ideas about the book they are going to read.  Allow students to add more words to the word splash. Guide students to notice George Washington and the 5 children in the small rowboat.  Ask students how these characters from different time periods can be linked together?  Is this a story happening now (realistic fiction) or is this a story from long ago? (historical fiction)



· Whole group discussion: Prompt students to discuss what they may know about our first president, George Washington.  Show students one dollar bills with his picture.  Ask students if George Washington was a person who lived a week ago, a month ago, a year ago, a decade ago, or hundreds of years ago. Discuss events that specifically happened in their lives from these time frames.  This will help students gain a clearer reference to historical events versus present day events.

· Read aloud Chapters 1-5.  Reading aloud the first few chapters of a book help to build a stronger foundation for all students.   Chapters 1-5 are realistic fiction text as well as the final two chapters.  The historical fantasy text begins in chapter 6.  This story is told in third person with dialogue between the characters.  Remind students that the first person narrations are told by the main character rather than a story being told by someone else.  First person text uses words such as “I” or “me”.  Ask students how we know what the characters are saying in this text.  Encourage them to notice the quotation marks of the spoken words of a character.  Continue to remind students how this text is written in third person.

· Make a chart or story map with the elements of fiction and have students complete their chart or story map with details from the first five chapters.  Model a larger one for display in the classroom. Include the following elements of fiction literature to the chart or story map: characters, settings, problems, and solutions.

Elements of Fiction Literature


· Allow students the opportunity to ask questions, make predictions, and make comments about the chapters. Encourage students to use words directly from the text to support their ideas.

· Use dictionaries and computers for word meanings that cannot be understood through context clues.

*Assessment Opportunity

Differentiation Option (s)

Small group

Paired reading



	ESSENTIAL QUESTION:  What are the steps in the writing process?

	Task:  Create a strong opinion essay for an audience

	Standards:

ELACC4W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text, clearly state an opinion, and create and organizational structure in which related ideas are grouped to support the writer’s purpose.

b. Provide reasons that are supported by facts and details.

c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

d. Provide a concluding statement or section related to the opinion presented. 

ELACC4W4:  Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

ELACC4W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.

ELACC4W6:  With some guidance and support from adults, use technology, including the internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

ELACC4L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

e. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.

ELACC4L2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. D. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.

b. B. Choose punctuation for effect.

ELACC4L6:  Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction:

· Give students a copy of the rubic to be used when assessing their essays.  Provide students the opportunity to ask questions before beginning.

· Model using a graphic organizer the prewriting ideas and understandings of the assessment prompt.  The graphic organizer should contain words elicited from the class.

· Give students a checklist to use as they begin their first draft.  This checklist includes the steps in the writing process as well as grammatical reminders.

· Instruct students to follow the organization pattern of an opinion piece.  Their opinion should be stated in the opening paragraph and again in the closing paragraph.  The paragraphs in between should give support with facts and details they researched throughout the unit.  These paragraphs should also provide a bridge between the students’ opinions and reasons.  Remind students to skip lines when writing their first draft.

· Have students peer edit with partners.  Students should use the standard editing marks listed on their checklist. Remind students of the purpose of peer editing which is to help their classmate develop a wonderful essay.  Students are to use computers, electronic spellers, thesauruses, and dictionaries to ensure correct spelling.  Teachers could choose to use sticky notes for some students.

· After student’s essays are edited, they may begin their final draft.  Remind students to make all corrections suggested to them by their peer editor.  This is their opportunity to change or add details they may have omitted on their first draft.  Encourage students to add strong descriptive words in order for the audience to understand their position. 

Allow students the opportunity to use computers to complete their final copy.  

Homework:  Parents and students review edited essay and make corrections.

*Assessment Opportunity

Differentiation Option(s): 

Teacher-student edit first draft

Peer editing

Parent / student editing

	ESSENTIAL QUESTION:   How does a reader gain a deeper understanding of a character?

	Task:   Describe the main characters using the text 

	Standards: 

ELACC4RL 1:  Refer to details and examples in a text when explain what the text says explicitly and when drawing inferences from the text.

ELACC4RL 3:  Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g, a character’s thought, words, or actions).

ELACC4W 1:   Write opinion pieces on topics or texts, supporting a point of view with reasons.

ELACC4W 9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC4W 10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4SL 1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC4SL 3:  Identify the reasons and evidence a speaker provides to support particular points.

ELACC4L3.  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Instruction: 

· After reading chapters 1-5, discuss the five main characters’ traits.  Encourage students to notice the character’s appearance as well as their personalities.  Use specific actions, thoughts, and words from each of the chapters to give solid characterizations for each character.  Direct student’s attention to the italicized writing at the end of chapter 1, page 4, page 29.  Help students understand the author’s purpose for this and share how this gives clues for the reader to analyze a character’s thoughts.  Continue to analyze the characters as reading continues.

· Have students make a Venn diagram to compare themselves to one of the main characters. 


· As the class reads through chapter 5 have students complete a graphic organizer about their favorite character and how they can relate to them.  What does the character think, say or do to give support and understanding of who the characters are.  Have students make a Venn diagram to compare themselves to one of the main characters. 

· Analyze characters after each whole group reading session.

· Student’s ideas and understanding of a character should change as the book progresses.  Model as you analyze the main character, Matt, to provide students a better understanding of this element of fiction.  Place emphasis on using the text to support their opinions.    

· Instruct students to write a rough draft paragraph describing the main character, Matt.  Support for their writings must include actions, words, and thoughts of a character as well as the page number of the text.  Display these paragraphs in the classroom to revisit as Matt changes in the final chapters.

Homework:  Write character paragraphs in cursive handwriting.

*Assessment Opportunity

Differentiation Option(s):

Small group

Have students work in pairs to share ideas about the same character.



	ESSENTIAL QUESTION:   How do you distinguish fact from fiction when reading historical fiction literature?

	Task: Use various reference materials

	Standards:

ELACC4RL 1: Refer to details and examples in a text when explain what the text says explicitly and when drawing inferences from the text.

ELACC4W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

c.   Link ideas within categories of information using words and phrases. (e.g., another, for example, alsom because).

d. Use precise language and domain---specific vocabulary to inform about or explain the topic.

ELACC4W 7:  Conduct short research projects that build knowledge through investigation of different aspect of a topic.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

       a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.  

ELACC4L 3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.

b. Choose punctuation for effect.

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small group discussions).

Instruction: 

· Make a booklet titled Revolutionary War Log Book.  Use construction paper or cardstock to make the cover and have students decorate the front and back covers.  Remind students of the time period that was discussed previously.

             **There are many references made throughout the book about specific people and events from the Revolutionary War.  

· Begin keeping a Revolutionary War Journal as they read the chapters. Key events and people should be listed as well as the page number of the text.  Use the internet, nonfiction books, encyclopedias, and their Social Studies book to find the truth about these and other listed items.  Have each student present their findings through their research to the class.  Remind students they will need to choose one of the historic figures to present an oral book report.  The following are a few suggestions.

          General George Washington ( chapter 7 page 35)

          Tories (chapter 7 page 38)

                       Continental Army (chapter 6 page 34)

                       Drummers’ colors for the regiments were reversed from the other soldiers.(chapter 12 page 73)

                George Washington’s troops of 2,400 (chapter 8 page 42)

                Officers were ordered to stick a piece of paper in their hats for recognition in the dark ( chapter 8 page 43)

                New Jersey side of the Delaware were known to be loyal to the king (chapter 9 page 51)

                A soldier’s salary of six dollars a month (chapter 10 page 61)

                John Glover’s Marbelheaders (chapter 7 page 39)

                Henry Knox (chapter 11 page 65)

· Pair students to read chapters 6 and 7 and write a summary of what they read. Continue to keep a list of unfamiliar words.

· Read aloud chapters 8 – 12.  This will ensure a better understanding of key events and people from the Revolutionary War.  

· Research using the internet and informational books from the library to write phrases or sentences about their chosen event or person from the Revolutionary War Period.  Use sticky notes to write notes and paraphrase what they read.   

· Read Chapters 12 and 13 independently.  Complete comprehension questions from these chapters.

· Allow students the opportunity to use the internet to research people and events found in the text and share their findings with the class.

· In the text George Washington’s Socks, the moon’s phases play a significant role as the plot progresses.  Read aloud  The Moon by Seymour Simon

http://www.goodreads.com/book/show/498005. Explain the moon’s movement around earth and its phases.  Students list important vocabulary as they hear the text.  Make a chart illustrating the moon’s phases and a description of each phase.  Display the chart for future reference.

· Have students keep Moon Log each day for the duration of the text.  Have students use illustrations and vocabulary related to this topic (e.g., waxing or waning, first quarter or third quarter).  Discuss students’ observations regularly throughout the unit.  Use the internet to show students the correct visuals and descriptions of the moon’s phases for the week.

Homework:  Finish comprehension questions in complete sentences. Remind students to use the text to support their answers and the page number.

                    Moon Log

*Assessment Opportunity

Differentiation Option(s):

Small groups or pairs


	ESSENTIAL QUESTION:   What are some various ways to communicate information through writing?

	Task: Write with a purpose

	Standards:

ELACC4RL 6:  Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.

ELACC4W 2:  Write informative/explanatory text to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

ELACC4W 7:  Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W 8:  Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a list of resources.

ELACC4W10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4SL 1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4SL4:  Report on a topic or text, tell a story, or recount and experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes:  speak clearly at an understandable pace.

ELACC4L1:  Demonstrate command of the convention of standard English grammar and usage when writing or speaking.

a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

b. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb aspects.

c. Use modal auxilliaries  (e.g., can, may, must) to convey various conditions.

d. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

e. Form and use prepositional phrases.

f. Produce complete sentences, recognizing and correcting rhetorical poor fragments and run-ons.

g. Correctly use frequently confused words (e.g., to, too, two, there, their).

h. Writes legibly in cursive, leaving spaces between letters in a word and between words in a sentence.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

      a.    Choose words and phrases to convey ideas precisely.

      b.    Choose punctuation for effect.

      c.    Differentiate between contexts that call for formal English (e.g.,  presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussions).   

ELACC4L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

      a.   Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

      b.   Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

      c.   Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

Instruction: 

· Write a one page report using notes and reference materials about your researched topic.  Begin reports with a topic sentence including the main idea and supporting details about their topic.   Remind students to restate their topic in the closing of their report.  Use correct conventions throughout the writing.

· Read aloud entries from Hope’s Revolutionary War Diary Book by Kristiana Gregory to model traits of good journal writing.  Have students create a journal using construction paper or cardstock.  Use first person to make regular journal entries as if they were one of the main characters from George Washington’s Socks.  Make predictions and incorporate the events from the chapters into students’ journal entries.  Allow time for students to share their entries as a whole group, small group, or with a partner. 

· Divide the class into small groups to create a Boston newspaper of 1776.  Share various newspapers with students noting headlines and dates.  Have students create headlines and articles using relative pronouns and adverbs to describe what was happening during the Revolutionary War period.  Students should use written book reports for information to include in the newspaper.  Use only factual events to include in the newspaper.  Make copies of each group’s paper and share with the class or the grade level.

· Use construction paper and drawing paper to create a short picture book using text and illustrations of key events of the Revolutionary War.  Have students use their research notes to ensure factual historic events from the Revolutionary period.  Share these books with classmates or a younger class.

Homework:  Rewrite report in cursive handwriting.

*Assessment Opportunity

Differentiation Option(s):

Small groups, pairs

	ESSENTIAL QUESTION:   How do gaining an understanding of unfamiliar words and their meanings from a text help comprehend what is read?

	Task:  Build vocabulary

	Standards: 
ELACC4RL4:  Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC4L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

      a.   Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

      b.   Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

      c.   Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the 

            Precise meaning of key words or phrases.

Instruction: 

· Write vocabulary words on sentence strips.  Display these on a Word Wall.  Use this as a reference throughout the unit.

· List words with affixes and their meanings in their notebooks using teacher chosen pages or chapters.  Remind students of any spelling changes as prefixes or suffixes are added to root words.  When appropriate point out words with Greek or Latin affixes.


· List words that they know with affixes on another chart.  Have students share words with the class.  Ask if any other student had that same word on their word list.  Discuss the new meanings of the words with the class.

· Give students a chart titled Vocabulary – Words to Know.  Label the columns with word, pronunciation, meaning, phrase, synonyms, and page number in the text.  Guide students to notice context of the word and where they may have heard the word.  Notice multiple meaning words and which meaning fits the text.  Have several students use dictionaries to ensure accurate meanings.

“George Washington’s Socks”

Vocabulary – Words to Know

word

pronunciation

meaning

Phrase using word

synonyms

Page # in text

· Use dictionaries or computers for word meanings that cannot be understood through context clues.

· Write key vocabulary terms on index cards and the definition of the word on another card.  Use these cards to play “Match It” with a partner or a small group.

· Make a list of homophones and homographs found in chapter 10.    Have students use these homophones correctly in sentences. (chapter 10)  Examples include: board, chest, relative, kid, count, wound, offense, wind.  

· Work with a partner to describe the homophone “kid” for Israel, one of the book’s characters.

· Choose one main idea from chapters 8 - 15.  Use a graphic organizer with labels who, whose, whom, which, that (relative pronouns) and where, when, why (relative adverbs) Include page numbers for reference.

· Read aloud chapters 12 and 13. Matt’s friend Israel is seriously injured and Matt loses conscience nous at the end of chapter 13.  Make a prediction as to what will happen next.  Underline all pronouns in your paragraph.

*Assessment Opportunity

Differentiation Option(s): 

Use the Vocabulary Word Wall for quizzes.

Small groups

Homework:  Read chapter 14 and 15.  Locate and write down the following homophones. 1) bit,  2) past, 3) rich, and  4) still

Write two sentences using each word.  Each sentence should use the homophone the way it is used in the text and another way.

Homework 2:  Play the “Match It” game with someone at home.



	ESSENTIAL QUESTION:   What is figurative language and how do I recognize it?

	Task: Identify, understand, and use figurative language.

	Standards: 

ELACC4RL1: Refer to details and examples in a text when explain what the text says explicitly and when drawing inferences from the text.

ELACC4RL4: Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

ELACCSL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4W9:   Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC4L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

       a.   Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.

       b.   Recognize and explain the meaning of common idioms, adages, and proverbs.

       c.   Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical mewanings (synonyms).

ELACCL6:  Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction:  

· Read aloud chapters 16 -18.  Record vocabulary on Words to Know Chart.  Discuss important details and vocabulary from the chapter. These are the chapters in which Matt is reunited with his friends.  Create similes to describe Matt and his friends after their reunion.

· The book George Washington’s Socks is filled with figurative language.  Create a booklet for students to write the figurative language and their meanings found in the book so far.  Have students choose 5 figures of speech to explain and illustrate.  Include the type of figurative language (e.g.; personification, simile, metaphor, or idiom), what is being compared and how these nouns are alike.  Use a large piece of chart paper to record figurative language as the book is completed.

Page 2 -  “stole a glance”

Page 9 -  “looks like a brillo pad”

Page 10 -“piece of cake”

Page 26 - “the boat was beckoning him”

Page 39 -“holding him as if Tony were his teddy bear”

Page 68   -“Matt felt like he was in the middle of a hurricane”

Page 81 - “an enticing quiet crept over the landscape”

Page 85 - “her hair was pulled back like an angry little bun”

Page 104 - “it was a nightmare”

Page 116 – “as the wind gently wove its way”

Page 119 – “Matt followed his gaze to see Katie and Q”

· Remind students that comparisons must be thought out and understood.  For example, comparing a vicious dog to a butterfly will not work.  The comparisons need to fit.  Fold a sheet of paper into fourths.  Have students choose four figures of speech to put on the paper.  Use illustrations only, no words.  Have them exchange with a partner and write the meanings of their partner’s figures of speech.  Display and revisit student’s work as the book continues.

· Introduce the game “Got It” using figures of speech.  Students can blurt out “Got It” as they recognize the figures of speech in the text.  After recognizing the figurative language from above, have the student explain what it means.  Open up class discussions after the chapters are read.  Students add to the chart mentioned above as figurative language is identified in the text.

Homework:  Search through earlier chapters for figurative language.  Write the page numbers and the figures of speech on paper and explain their meanings.  

*Assessment Opportunity

Differentiation Option(s): 

Small group

Give students specific figurative language that is easy for them to understand.



	ESSENTIAL QUESTION:   What are some strategies to use to improve fluency?

	Task: Read on- level text with accuracy and fluency

	Standards:

ELACC4R1: Refer to details and examples in a text when explain what the text says explicitly and when drawing inferences from the text.

ELACC4R2:  Determine a theme of a story, drams, or poem from details in text; summarize the text.

ELACC4R3:  Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g, a character’s thought, words, or actions).

ELACC4RF4:  Read with sufficient accuracy and fluency to support comprehension.

ELACC4W9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC4SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

Instruction:

· Guided reading throughout the text with focus on comprehension skills and vocabulary.  Students will read more fluently as they gain an understanding of   characters and the plot.

· Record vocabulary on Vocabulary Words to Know chart.  Students should read these words fluently if they are addressed consistently.

· Students summarize as a whole group teacher chosen chapters.  Model summarizing in paragraph form on chart paper.  Have students contribute important events that need to be included in the paragraph.  Use the relative pronouns (e.g.; who, whose, whom, which, that and relative adverbs (e.g.; where, when, why) as a guide. 

· Reread specific pages throughout the text and have students practice at home using the same text.  

· Give each student a cassette tape.  Use a tape recorder to record student’s oral reading fluency from pages in chapters one or two.  Have students reread the identical paragraphs after the unit is completed.  Compare the fluency of each student.  Point out the rate at which students read.  Students should read as every day talk.  Use a timer to calculate the ORF.

· Use index cards for students to write words they find difficult as they read aloud in whole or small group.  

Homework:  Practice reading words listed on index cards.

*Assessment Opportunity




	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

1. Narrative:  Write a short narrative essay about your experiences as you traveled back in time or to the future.  Which time period would enjoy visiting?  How did you get there? Who would you most want to meet?  What would you want to know?  Include a beginning, middle, and end for your essay.  Think about the problems you encountered and how you were able to solve them.  Use a graphic organizer to organize your ideas and carry your essay through the writing process with quality.



	SKILL BUILDING TASKS 

APPROXIMATELY 4 WEEKS FOR GRADES 3 AND 4

APPROXIMATELY 3  WEEKS FOR GRADE 5

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How are quotation marks used properly in a narrative piece of writing?

	Task:  Use commas and quotation marks to mark direct speech and quotations from a text                                    

	Standards: 

ELACC4RL4:  Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters founmd in mythology (e.g., Herculean).

ELACC4RL5:  Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text.

ELACC4RL7:  Make connections between the text of a story or drama and a visual or oral presentations of the text, identifying where each version reflects specific descriptions and directions in the text.

ELACC4SL1 b:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC4L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

ELACC4L 2 a-d:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

· Provide students a picture of Emanuel Leutz’s1851 painting, Washington Crossing the Delaware.   Give students some background information about the painting. Tell students of several errors made in this painting such as a general would never have stood up on a rough ride like that and the American flag in the picture was not actually designed until years later.  Ask students what they think General George Washington’s conversation may have been.  What do you think he was thinking on this cold winter night?  Have students create a dialogue with a partner that may have been the real thing.  Remind students to refer to their check sheet of the rules when using dialogue.  Students can share their dialogue in small groups.

· Students take turns writing notes on a sheet of paper.  There are strictly no spoken words aloud, only the paper.  Give students about 5-10 minutes to complete this.  Next, read students’ conversations aloud to the class without mentioning students’ names.  Be careful of conversations that are not appropriate.   Finally, have each student write their conversation on paper using quotation marks and verbs correctly.  Give students a list of rules to follow when writing dialogue.  For example:  

Students’ notes

Hey, how are you?

Good.

I wish it was lunch time.

Me too!

Written conversation

“Hey, how are you?” Mary asked.
“Good”, Janie responded.

Mary moaned, “I wish it was lunch time.”

“Me too!” agreed Janie.

· Next give students the scenario that your partner took your crayon box and won’t give it back.  Have students write a second conversation on paper only. No spoken words. For example:

Students’ notes

You took my crayons, give them back

No

Please give them back, I really need them

No

· Again, have student’s write their conversation on paper using quotation marks and punctuation correctly.  Notice if any students used explanation mark at the end of their sentences.  Remind students that punctuation of a sentence can give the reader a clue to what is said in the written words.  Use exclamation marks to show stronger feelings.

· Work in small groups to create a script of the characters’ spoken words in chapters 21 -23. Have students write their chapter’s spoken words only in a script form.   Groups choose one chapter and present to the class.

· Share various pictures from books about the Revolutionary War.  Show students the picture of George Washington Crossing the Delaware River.  Have students choose one of the characters in the picture and create a dialogue that the character may have said.  Tell students to use their lists of rules when using quotation marks. 

*Assessment Opportunity

Differentiation Option(s):

Group students to maximize participation.



	ESSENTIAL QUESTION:   Why is a greater understanding of the English language important in writing and speaking?

	Task:  Use common homophones and relative pronouns correctly

	Standards:

Instruction:

· Make a list of homophones and homographs found in chapter 10.    Have students use these homophones correctly in sentences. (chapter 10)  Examples include: board, chest, relative, kid, count, wound, offense, wind.  

· Work with a partner to describe the homophone “kid” for Israel, one of the book’s characters.

· Choose one main idea from chapters 8 - 15.  Use a graphic organizer with labels who, whose, whom, which, that (relative pronouns) and where, when, why (relative adverbs) Include page numbers for reference.

· Read aloud chapters 12 and 13. Matt’s friend Israel is seriously injured and Matt loses conscience nous at the end of chapter 13.  Make a prediction as to what will happen next.  Underline all pronouns in your paragraph.

Homework:  Read chapter 14 and 15.  Locate and write down the following homophones. 1) bit,  2) past, 3) rich, and  4) still

Write two sentences using each word.  Each sentence should use the homophone the way it is used in the text and another way.  Remind students that true homophones are not necessarily only words like “blew and blue” or “to, two, and too”) They are words that have totally different meanings.

Differentiation Option(s):

Small group, pairs, teacher one on one.

Read aloud in small group


	ESSENTIAL QUESTION:   What are some different genres of literature?

	Task: Identify and understand the characteristics of various genres of literature.

	Standards: 

ELACC4RL4:  Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

ELACC4RL5:  Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text.

Instruction: 

· Read aloud several stories from one of the Greek Myths books mentioned at the beginning of the unit.  The Labors of Heracles and Odysseus and the Cyclopes are two such examples.  Tell students that these stories, or myths, have been entertaining for readers to enjoy for a very long time.  Explain the elements of a myth to the students.  Greek myths try to make a sense of natural happenings such as the wind, fire, or storms.  They tell of supernatural beings, gods and goddesses, who demonstrated human characteristics such as strength, beauty, or fear.  Have students identify the elements using another short myth.  Students can record their understandings on a table titled Greek Mythology.  Provide mythology books in the classroom for students to read independently.

Drama - Play the game charades with the whole class.  Place 5-6 chairs at the front of the room.  Place slips of paper in a container and have one student draw from the container.  Each of the students in the chairs will act out without words what is written on the paper hoping their classmates will guess what was written on the paper. (e.g., eating a peanut butter sandwich without milk, riding on a motorcycle with the wind in your face, smelling an onion that makes you cry)

· Have small groups perform the scene of Washington Crossing the Delaware using their dialogue from a previous lesson.  Encourage students to use props and memorize their lines.  Each skit should be written in play form.

· Read aloud two to three poems that have rhyme and rhythm as students read along silently.  Instruct students to count the number of syllables in each of the lines and if notice if they rhyme.   Have students work in pairs to create a short that has both rhyme and rhythm.  Allow time for students to share their poem.

· Limericks - Introduce limericks by reading several aloud. Compare and contrast limericks to the poems mentioned above.   Remind students that limericks are 5 line silly poems with rhyme.   Probe students to identify which lines rhyme.  Have students work in pairs to create a limerick.

	ESSENTIAL QUESTION:   How can technology help audiences gain a deeper understanding of a topic?

	Task:  Prepare and present a PowerPoint  presentation

	Standards:

ELACC4SL2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats, including, quantitatively, and orally.

ELACC4SL3:  Identify the reasons and evidence a speaker provides to support particular points.

ELACC4SL4:  Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas, or themes; speak clearly at an understandable pace.

ELACC4SL5:  Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or themes.

Instruction: 

· Give students a rubric to follow as they prepare for their presentation.  Each presentation should include a minimum of 5 slides and no more than 10.  Each slide should include the information, sound, and transitions.  Each presentation should address the problems colonists faced because of the taxes Britain imposed on them.  Use the social studies book as a reference.  Remind students to include only the main facts. (e.g., name of tax, year, description, colonists reaction)

· Listen the songs “God Save the King”  http://www.archive.org/details/GodSaveTheKing and “Yankee Doodle Dandy
http://rhythmontherock.com/yankee_doodle_dandy.html.
· Have students write what they think the lyrics might mean.  How do the lyrics relate to the historical events of the time?  Have students share their ideas in small group and compare with a peer. 

*Assessment Opportunity

Differentiation:

Small group

Peers one on one



	ESSENTIAL QUESTION:   What are some ways to compare and contrast information?

	Task: Create diagrams and relevant questions using a diagram.

	Standards:

ELACC4RI6:  Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus and the information provided.

ELACCRI7:  Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, timelines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

ELACC4W7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8:  Recall relevant information from experiences of gather relevant information from print and digital sources; take note and categorize information, and provide a list of sources.

Instruction: 

· Work in groups of 3-4 students.  Use the text to locate the short descriptions of the different soldiers’ uniforms (e.g., Hessian, Continental, British) during the Revolutionary War.  Have students use the internet or informational text to research these uniforms.  Instruct students to use one large sheet of drawing paper to illustrate each soldier’s uniform using words and illustrations to present their findings.  Remind students to acknowledge each of their sources in their final copies.  Also have each group create 5-10 questions that can be answered using their illustrations and descriptions of these uniforms.  Have groups exchange diagrams and questions to complete.  


	ESSENTIAL QUESTION:   What are the steps to presenting a quality oral report? 

	Task: Present an oral report on a researched topic

	Standards: 

ELACC4RI3:  Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4W7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8:  Recall relevant information from experiences of gather relevant information from print and digital sources; take note and categorize information, and provide a list of sources.

ELACC4SL4:  Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes: speak clearly at an understandable pace.

Instruction: 

· Assign students important people from the Revolutionary War period.  Include people who helped shape the birth of our nation such as Benjamin Franklin, Thomas Jefferson, and James Madison. Give students a performance sheet that includes the information needed to present their report.  Students are to use first person and use at least one prop to incorporate into their oral report.  The prop should be easy to relate to their person.  Each student is to find the following information through research using the internet, informational text, or biographies.  Students who choose to read a biography about their person will earn a higher score.  These books should be available in the classroom for students to have easy access to.

· Name of key figure:

· Birthdate:

· Date of death:

· Early life:

· Education:

· Family history

· Contributions to the Patriots cause:

· Each speech, using first person, is expected to last at least one minute.  Students may use notecards as a reference while giving their report.

· If possible, videotape each speech and share them with the class.  As students watch their speeches, have them complete a rubric of criteria from the performance sheet they were given before the project began.   Students can assess if the information was included in their oral report.



	ESSENTIAL QUESTION:   Who is Elvira Woodruff?

	Task: Complete an author study of Elvira Woodruff 

	Standards: 

ELACC4W7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8:  Recall relevant information from experiences of gather relevant information from print and digital sources; take note and categorize information, and provide a list of sources.

Instruction:  

· Divide the class into groups to complete this project.  Assign groups the following information needed to locate through research.

· Name of author:

· Place of birth:

· Date of birth:

· How are the books an author writes related to their own life?

· Purpose for writing children’s books:

· Education:

· Previous jobs:

· Update on what the author is doing today:

· Other books written by this author:

· Have groups create a board game using the information gathered about Elvira Woodruff and George Washington’s Socks.  Create a game board that is related to George Washington’s Socks and write questions about this author or the book on index cards.  Use dice to determine how many spaces to move.  Each question that is answered correctly allows the student to continue around the board until the finish line.  The first student to cross the finish line is the winner.



	ESSENTIAL QUESTION:   What are the steps in writing a narrative essay?

	Task: Write an imaginary narrative essay about time travel.

	Standards:

ELACC4W3:  Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear even sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use dialogue and description to develop experiences and events or show the responses of characters to situation.

c. Use a variety of transitional words and phrase to manage the sequence of events.

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated experiences or events.

ELACC4W4:  Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Standards 1-3)

ELACC4W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grade 4)

ELACC4L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. (a. - h.)

ELACC4L2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. (a. – d.)

Instruction: 

· Remind students that narrative writings can be about a real life experience or an imaginary one.  Instruct the students they will be writing an imaginary story of their experiences as they travel to a different time period than that of today.  They will use first person to write their story and use an outline of narrative writing.

· Review the plot of George Washington’s Socks.  Discuss the elements of a fiction story focusing on the problems and solutions the characters in the story encountered.  Have students brainstorm what it would be like to travel back in time as the children did or go forward into the future.  Use a graphic organizer to write down their ideas.  Check student’s graphic organizers to make sure they understand the elements of a narrative essay.  They should include a problem in their organizer and how it was solved as well as the characters and a description of the place they traveled to.  

Graphic Organizer

Title of story:_________________________________

                Characters

                   Setting

                         Problem

Setback (attempt to solve the problem)

    Solution

Ending

· Next have the students write their first draft using their ideas from their graphic organizer.  Remind students to use add descriptive words to give the reader a clear picture of their story.  Students must include at least one setback in their story however they may have more.  Students must also include dialogue in their story.  Remind students to use their sheet to use the dialogue correctly in their essay.

· As students finish their rough draft pair them with a partner for peer editing.  Remind students of the purpose of peer editing, to help each other make corrections, and to add details to their essays.  Students should use thesauruses, dictionaries, or electronic spellers to make corrections.

· Finally have students create their final copy with all corrections made.  Students should make a cover sheet with the title, their name, and an illustration. Use the rubric for narrative writing to assess student’s essays.




	(GRADE FIVE ONLY ) PLANS FOR ASSESSMENT 3:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:



	SKILL BUILDING TASKS

APPROXIMATELY 3  WEEKS FOR GRADE 5

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   

	Task:  ________________________________ 

	Standards: 

Instruction:



	ESSENTIAL QUESTION:   

	Task:  ________________________________

	Standards:

Instruction: 



	ESSENTIAL QUESTION:   

	Task: ________________________________

	Standards: 

Instruction: 



	ESSENTIAL QUESTION:   

	Task: __________________________________

	Standards:

Instruction: 



	ESSENTIAL QUESTION:   

	Task: __________________________________

	Standards:

Instruction: 



	ESSENTIAL QUESTION:   

	Task: __________________________________

	Standards: 

Instruction: 



	ESSENTIAL QUESTION:   

	Task: __________________________________ 

	Standards: 

Instruction:  



	ESSENTIAL QUESTION:   

	Task: __________________________________

	Standards:

Instruction: 
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