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                   GRADE 5

                   ELA CCGPS UNIT PLAN:  4th  9 WEEKS 

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.


	PRIMARY READING FOCUS:  Informational 

THEME:  Code Talking Through Figurative Language



	EXTENDED TEXT:      Warriors: Navajo Code Talkers, Kenji Kawano and Carl Gorman 

                                     Code Talkers by Joseph Bruchac (910L)*

NOTE: For this unit, the primary informational text is primarily visual text, supplemented by minimal written text. This choice is supplemented with a selection of historical fiction that will afford many of the same instructional opportunities as non-fiction text while effectively supplementing the primary text choice. 

THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1. “Sacred Ground”, article, Douglass Daniel,  http://web.ebscohost.com/srck5/detail?vid=4&hid=9&sid=ecd2f17d-6d2c-483b-affe-ab7d6481e758%40sessionmgr12&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=prh&AN=9308170364, (840L)
2. Under the Blood Red Sun, by Graham Salisbury, book excerpt, pgs. 104-114 (640L)

3. A Boy at War: A Novel of Pearl Harbor, by Henry Mazer, book excerpt, pgs. (580L)
4. Eyes of the Emperor, by Graham Salisbury, book excerpt pgs. (630L)
5. “George Phraner's Brush with Death Aboard the U.S.S. Arizona”, first person account of the bombing of Pearl Harbor, http://my.execpc.com/~dschaaf/phraner.html  (920L)

6. “Creating the Code”, article, http://web.ebscohost.com/srck5/detail?vid=12&hid=11&sid=82f7eba1-7007-4194-9bfa-b1b2a08007f2%40sessionmgr14&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=ndh&AN=11970723 (940L)
7. “Fighting Hitler: A Holocaust Story”, article, Lauren Tarshis, http://web.ebscohost.com/srck5/detail?vid=5&hid=14&sid=04da5786-46c7-4d40-b241-2536ac6a67c3%40sessionmgr15&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=prh&AN=59897687 (970L)

8. Who Was John F. Kennedy?, picture book, by Yona Zeldis McDonough, (730L)
9.  When the Twins Went to War, reader’s theater script, by Aaron Shepard, http://www.aaronshep.com/rt/RTE25.html 

10. Sadako, short story, Elanor Coerr, illustrated by Ed Young (500L)

SUPPLEMENTARY MATERIAL:    

1. Regional Educational Technology Assistance Program, interactive lesson about the Navajo Long Walk, http://reta.nmsu.edu/modules/longwalk/default.htm
2. United States Marine Corps Recruiting Posters and Advertisements, http://bluejacket.com/usmc_posters.html 

3. “Marine Corps Hymn”, Lyrics, http://www.scoutsongs.com/lyrics/marinecorpshymn.html 

4. “Praise the Lord and Pass the Ammunition”, lyrics, http://www.lyricstime.com/kay-kyser-praise-the-lord-and-pass-the-ammunition-lyrics.html
5. “Praise the Lord and Pass the Ammunition” video, http://www.youtube.com/watch?v=UCpwMQ8cRRc
6. “Oh, What a Beautiful Mornin’”, video of song, http://www.youtube.com/watch?v=21-KOpdwySw 

7. “Meet Me in St. Louis”, clip of song from Judy Garland movie, http://www.youtube.com/watch?v=Yg-2ncgmHZg 



	PRIMARY WRITING FOCUS:  Opinion

1. OPINION:  At the end of Chapter 7, the main character, Ned Begay, requests his parent's permission to deceive the military and enlist at the age of 15. Ned’s parents deny his request. Ned calmly accepts his parent's answer despite it not being what he wants. Using evidence from the text, make a clear argument either for or against Ned joining the military. Think about the counter-claims someone might use if they were arguing against you and try to address those in your paper. 

2. INFORMATIONAL:  As a special surprise following Code Talker training completion, Ned and his fellow Navajos translated the “Marine Corp Hymn” into the Navajo language. Since many English words do not translate directly to Navajo, the two versions are different. At the end of Chapter 12, Ned explains the meaning of the Navajo translation. Using the novel and the resources found at http://www.youtube.com/watch?v=SwS6OkgUXKE&feature=related and http://www.scoutsongs.com/lyrics/marinecorpshymn.html, write an essay comparing and contrasting the meanings of the two versions. Your essay should include a clear topic, logically organized ideas, specific text examples, transition words, specific language, and a conclusion. 
3. OPINION:  Joseph Bruchac describes numerous settings in the novel Code Talkers. Choose at least two of the settings from the novel to compare and contrast. Be sure to use text examples to accurately describe the settings. As you describe these settings, chose one that would you believe would be the most interesting or pleasant. In your essay, make a clear argument as to what you like most about this preferred setting and the specific ways (using text evidence) that you believe it is superior. 

4. OPINION:  In the novel Code Talkers by Joseph Bruchac, the text can be interpreted to have a variety of themes. Identify at least one prominent theme from the novel that you believe to be the most meaningful or important. Write an essay explaining how the novel illustrates your chosen them and why you believe it is the most important and meaningful message in the novel. Be sure to use references from the text to support your ideas. 

Narrative Writing Options:

1. Imagine you were present during operation Cartwheel. Write an account of your experiences. Be sure to establish a situation, sequence events logically,  

    and include dialog, description, and details to support your ideas.
      2. Imagine your are a Marine on the island of Pavuvu.  Write a letter home to your family. 
      3. Using narrative techniques and strategies discussed, students should rewrite the scenes from another perspective, students should include at least one  

          example of simile, metaphor, and idiom. A demonstration of command of standard English conventions is expected.

Additional Opinion Writing Options:

1. Navajo culture, children were not named after people who were deceased, however, the white men at the mission school chose to give many of the student names of deceased white men, in your opinion why did the Navajo people avoid this practice while the white men clearly embraced it? Don't forget to use text examples to support your ideas, also remember to provide a clear introduction, organize the writing logically, use transition words, and provide a clear conclusion

       2. In your opinion, how did the Japanese methods during WWII help contribute to their defeat? Be sure to use text references to support your answer

Research Connections:
1. Using available resources, give students time to briefly research the Battle of Saipan. Using their research, students should write a brief informational piece describing the Battle of Saipan.

2. Using available resources, give students time to briefly research the Battle of Guam. Using their research, students should write a brief informational piece describing the Battle of Guam.

3. Have students complete research about the Navajo tradition of the Blessingway. Students should write a brief summary of what they find. 

Routine Writing Opportunities:

1. Connecting text to actual historical events
2. Cornell notes

3. Respond to the text while practicing the standards from the language domain

4. Reflect on the text

5. Keep an interactive notebook while reading

6. Write and make predictions

7. Create written correspondences to characters in the text

8. Summarize excerpts from the text




	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL

	OPINION:  At the end of Chapter 7, the main character, Ned Begay, requests his parent's permission to deceive the military and enlist at the age of 15. Ned’s parents deny his request. Ned calmly accepts his parent's answer despite it not being what he wants. Using evidence from the text, make a clear argument either for or against Ned joining the military. Think about the counter-claims someone might use if they were arguing against you and try to address those in your paper. 



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION: How can fiction relate to true historical events?

	Task: Build background knowledge and read foreword.

	Standards: 

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL6:  Describe how a narrator’s or speaker’s point of view influences how events are described.

ELACC5RF4:  Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings. 

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and 

texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

Instruction:

· Prior to beginning this lesson asks students what they know about Native Americans, different tribes, relocation to reservations, and assimilation. 

· Complete the "K" portion of a KWL chart.

· Allow students to use available technology to briefly research any of the concepts you asked questions about, this research should allow them to begin to formulate questions about what they want to know more about.

· Fill in the "W" portion of the KWL chart.

· Introduce Code Talkers by reading the summary on the back of the book.

· Discuss the genre of historical fiction.

· Allow students to work in small groups to make predictions about what will happen in the book, prior to splitting into groups, reiterate appropriate group discussion behavior, if classroom rules have been established for group work, review those.

· Teachers may place these predictions on chart paper in the classroom, create a flip chart, or share them through a class blog, a great blog hosting site can be found at http://education.weebly.com/.

· Model acceptable fluency by orally reading the foreword with accuracy, appropriate rate, and expression.

· Have students return to their small groups and discuss the following questions, remind students to use text references to support their answers

Who is the narrator?

What do you think the author means when he states, "You can't weave a rug before you set up the loom…I will go back to the beginning, pound         the posts in the ground, and build the frame"?

Is this a type of figurative language you have heard before?

· There are several examples of the Navajo language in the foreword. Identify these words and determine their meaning using context clues.

· Return to whole group to review the discussion questions.

· As a ticket out the door, ask each student to share a predication about what they think will occur in Code Talkers.


	ESSENTIAL QUESTION: How can textual examples be used to support a writer's ideas?

	Task:  Read Chapter 1, choose a question to which to respond. 

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RI10:  By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of

 the grades 4-5 text complexity band independently and proficiently.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations,

    and multimedia when useful to aiding comprehension.  Develop the topic with facts, definitions, concrete details, quotations, or other information and examples 

    related to the topic. 

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 

d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related to the information or explanation presented. 

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and

 texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

b. explore ideas under discussion.

c. Follow agreed-upon rules for discussions and carry out assigned roles. 

d. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

e. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5SL6:  Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. 
Instruction: 
· Introduce the following words; hogan, mesa, and squash blossom.

· Explain that these words will be encountered during today's reading, while reading students need to determine the meaning of these words using context clues and/or available technology.

· Partner read Chapter 1.

· Discuss the Long Walk in partner groups.

· Provide an opportunity for students to explore http://reta.nmsu.edu/modules/longwalk/default.htm, to understand the information presented students many need a review of informational reading skills.

· As an assessment, have students choose one of the following questions to answer in a brief essay format using examples from the text.

· How does the main character's name provide a description of him?

· How did the lives of the Navajo people change as a result of the white man?

· What is the significance of Kii Yazhi allowing a drop of his blood to drip into the ground? 

· Discuss the questions in a whole group setting.

· If you have chosen to keep a classroom reading blog during this unit, choose one students response for each of the questions to share on the blog.

*Assessment Opportunity
Homework: Have students identify the examples of figurative language from Chapter 1 ("tall as a lodgepole pine" pg. 7, "floated as gracefully as a butterfly" pg. 7)

	ESSENTIAL QUESTION: What is the purpose of conjunctions?

	Task: Review conjunction purpose and placement, read, respond.

	Standards:

ELACC5RI5:  Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or 

information in two or more texts.

ELACC5RF4:  Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings. 

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and

 texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to

 explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

a. Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences. 

ELACC5L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

a. Interpret figurative language, including similes and metaphors, in context. 

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction: 

· Review figurative language by checking homework from the previous night.

· Review conjunctions.

· In small groups read “Sacred Ground” by Douglass Daniel,  http://web.ebscohost.com/srck5/detail?vid=4&hid=9&sid=ecd2f17d-6d2c-483b-affe-ab7d6481e758%40sessionmgr12&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=prh&AN=9308170364, (840L) 

· Choose a few conjunctions to discuss purpose and placement in a sentence.

· Read aloud Chapter 2, model acceptable fluency by orally reading the foreword with accuracy, appropriate rate, and expression.

· Have students re-read Chapter 2 in small groups.

· In groups have students create a Venn diagram comparing and contrasting the lifestyles of the Biligana and the Navajo.

· Ask students to share out their favorite similarity and difference to create a class Venn diagram.

· If you are keeping a reading blog during this unit, this would be a great item to include on the blog .

· As an assessment opportunity, have students write a brief essay comparing and contrasting the lifestyles of the Biligana and the Navao people. Remind students that they should use examples from the text to develop the topic.

*Assessment Opportunity
Homework: 

Reread “Sacred Ground” by Douglass Daniel,  http://web.ebscohost.com/srck5/detail?vid=4&hid=9&sid=ecd2f17d-6d2c-483b-affe-ab7d6481e758%40sessionmgr12&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=prh&AN=9308170364. Students should write a paragraph describing why the land holds such value and importance to the Navajo people. Remind students to use text examples to support their answer. 



	ESSENTIAL QUESTION: How does one determine what words and concepts are important to a work of literature?

	Task: Read Chapter 3, take notes about important words and concepts.

	Standards: 
ELACC5RL3:  Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters 

interact)
ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented.

Instruction: 

· Discuss homework and response essay.

· Ask students to independently read Chapter 3.

· As they read, have students make notes using the Cornell method, if your students do not have experience with this method, provide explicit instruction, support can be found at http://coe.jmu.edu/LearningToolbox/cornellnotes.html.

· Students should take notes about vocabulary words and concepts that they think are important to the chapter.

· Following independent reading, come to whole group.

· Create a class example of notes for Chapter 3, this can be done by asking students what words and concepts they included in their own notes and allowing all students to vote on whether they also think those words and/or concepts are important, be sure to discuss why students think certain words and concepts are more important than others.

· Briefly review opinion writing.

· As a ticket out the door, have the students respond to the following question, In Navajo culture, children were not named after people who were deceased; however, the white men at the mission school chose to give many of the student names of deceased white men. In your opinion why did the Navajo people avoid this practice while the white men clearly embraced it? Don't forget to use text examples to support your ideas, also remember to provide a clear introduction, organize the writing logically, use transition words, and provide a clear conclusion.

· If your are keeping a reading blog for this unit, choose one of today's activities for a student to blog about.

Homework: Identify all examples of figurative language from the previous chapter ( "as if I were a sheep" pg. 19, "twisted like worms" pg. 21, etc. )

	ESSENTIAL QUESTION: How does the perspective of a narrative influence the opinions of the reader?

	Task: Mini literature circles, assessment opportunity.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5W10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and

 texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5SL6:  Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. 
ELACC5L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

a. Interpret figurative language, including similes and metaphors, in context. 

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction: 

· Review figurative language homework, discuss and define idioms and adages.
· Assign students small literature circle groups.
· Provide mini literature circle directions http://www.lauracandler.com/filecabinet/literacy/PDFLC/minilitcircles.pdf .
· Explain the directions and expectations to the students; also explain that there are no questions at the end of the book.  The questions they will be answering will be displayed somewhere in the room.
· Display the following questions:

· What do you think the mission school leaders are implying with the words of the sign at the front of the school, "Tradition is the enemy of progress"?

               Do you think the punishment for speaking Navajo was fair or unfair? Explain your answer.

               John Roanhorse is locked in the basement for a week for being continually defiant at the mission school. Explain why you think this changed     

               John's behavior?

· How do you think you would have reacted if put in the same situation as Ned?.

· Give students time to work with their mini literature circle groups to read and discuss Chapter 4.

· In whole group, share the answers to the discussion questions, remind students of whole group discussion protocols.

· By this point, students should be formulating some opinions about mission school and Ned's predicament, as an assessment opportunity, have students create choose one of the following activities, remind students that authors choose to use a specific perspective to influence the information the reader learns and thereby influencing their opinion about events in the narrative.

· Create a flyer that the mission school may have used to convince Navajo people to send their children there.

· Create a flyer that Navajo reservation could have used to convince Navajo people to not send their children to the mission school.

· If your are keeping a reading blog for this unit, choose one of today's activities for a student to blog about.

*Assessment Opportunity


	ESSENTIAL QUESTION: How does a narrator’s perspective influence the narrative?

	Task: Think, pair, share and brief research opportunity.

	Standards: 

ELACC5RL6:  Describe how a narrator’s or speaker’s point of view influences how events are described.
ELACC5RI10:  By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of 

the grades 4-5 text complexity band independently and proficiently.

ELACC5RI9:  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

ELACC5W7:  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. 

Instruction: 

· Partner students to complete a modified version of the Think, Pair, Share strategy http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html. 

· Students will read Chapter 5, think about the occurrences in the book, and share their opinions and thoughts.

· While reading ask students to respond to the quote on pg. 29, “Some of them would even pat me on my head, as if I were a little pet monkey that had just done well at obeying a command”, ask students to discuss the figurative language being used and the ideas Ned is trying to convey to his grandchildren:

· How do you think the teachers regarded their actions?

· How does the narrator’s perspective influence the narrative? 

· Why do you think the Navajos have such a strong desire to help Japan?

· Return to whole group, discuss the narrator’s perspective and its effect on the novel.

· Using available technology, allow students time to briefly research Jim Thorpe.

· If the necessary technology is available, utilize http://www.polleverywhere.com/ to allow students to share their favorite piece of information they learned about Jim Thorpe, if technology is not available, allow students time to discuss their research..

· If you are conducting a classroom reading blog, select a group to blog their responses from today’s Think, Pair, Share

· 

	ESSENTIAL QUESTION: How do stories in the same genre approach the same topic differently?   

	Task: Puzzle group activity with narrative excerpts.

	Standards: 

ELACC5RL3:  Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters

 interact).

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and

 texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly 

from a range of strategies. 

a. Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., photograph, photosynthesis).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise 

meaning of key words and phrases.

Instruction:  

*This lesson may require more than one day to complete.*

· Organize the students into four groups.
· Assign each group one of the following texts to read
1. Under the Bloodred Sun, by Graham Salisbury, book excerpt, pgs. 104-114 (640L)

2. A Boy at War: A Novel of Pearl Harbor, by Henry Mazer, book excerpt, pgs. (580L)
3. Eyes of the Emperor, by Graham Salisbury, book excerpt pgs. (630L)
4. “George Phraner's Brush with Death Aboard the U.S.S. Arizona”, first person account of the bombing of Pearl Harbor, http://my.execpc.com/~dschaaf/phraner.html  (920L)

· As the groups read, they should pay close attention to the way the author describes the events of the bombing of Pearl Harbor, students should determine mean of unfamiliar words using context clues and available resources.
· Using the information found at http://www.jigsaw.org/overview.htm to help guide you, use the existing groups to configure jigsaw groups in your classroom, each of the jigsaw groups should have a representative for each of the four texts read during this lesson.
· While working with their jigsaw groups, each representative should read their section aloud, remind the students to use appropriate rate and expression.
· As each member is reading, the other members should fill in a four section Venn diagram, this can be found at http://www.smartdraw.com/examples/view/4+circle+venn+diagram/ .
· After each member has read and the Venn diagrams have been completed, the jigsaw groups should discuss the following question, how does each of these works approach the same topic?
· As an assessment opportunity, students should pick their two favorites from the four texts and write a brief compare and contrast essay about the author’s approach to describing the events of the bombing of Pearl Harbor. 
· If you are conducting a classroom blog, select a student to share their essay on the blog.
*Assessment Opportunity


	ESSENTIAL QUESTION: How can visual representations affect a reader or viewer?

	Task: Locate settings of the novel, explore time period material, create unique reproductions.

	Standards:

ELACC5RL10:  By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.

ELACC5SL5:  Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. 

Instruction: 

· Access http://maps.google.com/
· Use this site to locate Germany, Italy, Japan, Hawaii, Wake Island, Guam, Guadalcanal, and the general area of the reservation school.

· Read aloud Chapter 7 modeling accuracy, appropriate rate, and expression.

· Access the following website, , http://bluejacket.com/usmc_posters.html .
· Either in whole group, small group, or independently allow students time to explore Marine Corps recruiting posters for WII.
· In whole group, discuss the purpose of these posters, and analyze the visual aspects that would have aided in the decided purpose.
· As an assessment opportunity, allow students time to create a WWII poster to recruit Navajos, students may choose to create their poster using Microsoft Word, http://edu.glogster.com/, in hard copy, or using other digital formats.
· Provide an opportunity for students to present their posters.
· If you are conducting a classroom blog, select a few students to scan, upload, or link their posters to the blog
.

*Assessment Opportunity

Homework: Re-read Chapter 7, locate examples of figurative language, explain to students that their familiarity with this chapter will be important for tomorrow’s class




	ESSENTIAL QUESTION: How can text examples be used to support one’s ideas?   

	Task: Respond to prompt.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented. 

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for  conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

a. Interpret figurative language, including similes and metaphors, in context. 

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction:

             *This lesson will require more than one class day.* 

· Review the figurative language found for homework, you may choose to use http://www.polleverywhere.com/ to allow student to share the figurative language the identified for homework.

· Briefly review informational writing (introducing a topic, logical grouping of ideas, using facts, definitions, details, and quotations to support ideas, transition words, conclusion, and correct grammar and conventions).

· Explain that students will be working independently to respond to the following prompt.

· Allow students time to respond to the prompt:

OPINION:  At the end of Chapter 7, the main character, Ned Begay, requests his parent's permission to deceive the military and enlist at the age of 15. Ned’s parents deny his request. Ned calmly accepts his parent's answer despite it not being what he wants. Using evidence from the text, make a clear argument either for or against Ned joining the military. Think about the counter-claims someone might use if they were arguing against you and try to address those in your paper. 

· Work with students in a writer’s workshop model to revise and edit their papers, you may choose to also incorporate peer review into this process

· If you are conduction a classroom reading blog, select a few student essays to share.

*Assessment Opportunity
 


	ESSENTIAL QUESTION: What is the purpose of a preposition?

	Task: Think, pair, share, read Chapter 8, identify and discuss the purpose of prepositions in context.

	Standards:

ELACC5RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

ELACC5W8:  Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished work, and provide a list of sources. 

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

a. Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences. 

Instruction: 

· Partner students to complete a modified version of the Think, Pair, Share strategy http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html.

· Students will read Chapter 8 in their groups.

· Ask students to discuss the persuasive strategies Johnny Manuelito used to convince Navajos to join the Marines.

· Have students re-read the first two pages of this chapter, as they read have them identify all prepositions.

· Discuss the function of the prepositions in each sentence.

· As an assessment opportunity, have students write a summary of this chapter, identifying all prepositions they use.

· If you are conduction a classroom reading blog, select a student to post their impressions of today’s reading.

*Assessment Opportunity


	ESSENTIAL QUESTION: What is the purpose and function of a comma?

	Task: Read aloud Chapter 9, review comma usage, write a continuation of the chapter.

	Standards:

ELACC5RF3:  Know and apply grade-level phonics and word analysis skills in decoding words. 

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar

 multi-syllabic words in context and out of context. 

ELACC5RF4:  Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings. 

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented. 

ELACC5L2:  Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing.

a. Use punctuation to separate items in a series.*

b. Use a comma to separate an introductory element from the rest of the sentence.

c. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?). 

d. Use underlining, quotation marks, or italics to indicate titles of works. 

e. Spell grade-appropriate words correctly, consulting references as needed.

Instruction: 

· In the whole group setting, allow volunteers to take turns reading aloud Chapter 9, remind the volunteers to use accuracy, appropriate rate, and expression.

· Review comma usage (introductory element, items in a series, tag questions, and direct address).

· As an assessment opportunity, have students write a continuation of the chapter, they should include and identify at least one example of each type of comma usage (introductory element, items in a series, tag questions, and direct address).

· If you are conduction a classroom reading blog, select one or a few students to share their chapter continuation.

· As closure, assign homework, demonstrate how to create a sticky using http://en.linoit.com/, give students the necessary login information to access your class pin board.

Homework: Have students complete research about the Navajo tradition of the Blessingway. Students should write a brief summary of what they find. This summary should be posted on the class pin board at http://en.linoit.com/



	ESSENTIAL QUESTION: How are varying verb tenses used to convey sequence in time?   

	Task: Connect verb tense and chronology, read Chapter 10, locate or create sentence examples of specific verb tenses.

	Standards:

ELACC5RI9:  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.. 

ELACC5RL5:  Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.

ELACC5W7:  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic

ELACC5L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

b. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb aspects. 

c. Use verb tense and aspect to convey various times, sequences, states, and conditions.

Instruction: 

· Review the pin board from homework.

· Discuss how the chapters are fitting together to create a structure for the story, lead the discussion to the idea of chronological order.

· Review verb tense (past, present, future, past perfect, present perfect, and future perfect) in connection with conveying chronology, a helpful reference can be found at http://owl.english.purdue.edu/owl/resource/601/01/ .

· Allow students to read Chapter 10 independently .

· Provide an opportunity for students to share out their ideas and impressions about Chapter 10.

· As an assessment opportunity have students write a six sentences about the novel or locate six sentences within the novel. Each of the sentence examples should have one of the following verb tenses represented; past, present, future, past perfect, present perfect, and future perfect, there should be one sentence for each verb tense, students should underline the verb and identify the tense.

· If you are conduction a classroom reading blog, select one or a few students to blog about their ideas and impressions of this chapter, you may also want to provide the link for your classroom pinboard.

*Assessment Opportunity

Homework: Reread Chapter 10. Several themes become apparent at the end of this chapter. List at least two of these themes and one text example to support this theme.

	ESSENTIAL QUESTION: How does an author convey a theme?

	Task: Discuss theme, literature circles, summarize.

	Standards:

ELACC5RL2:  Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.

ELACC5RI2:  Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

Instruction: 

· If the needed technology is available, allow students to use http://www.polleverywhere.com to share the themes and examples they identified for homework..

· Lead a classroom discussion about the concept of theme and the themes that are being found in Code Talkers, teachers may need to review the concept of theme for some students.

· Assign students small literature circle groups..
· Provide mini literature circle directions http://www.lauracandler.com/filecabinet/literacy/PDFLC/minilitcircles.pdf 
· Explain the directions and expectation to the students, also explain that there are no questions at the end of the book, the questions they will be answering will be displayed somewhere in the room.
· Display the following discussion points:

1. Describe Ned’s experiences in this chapter.

2. Why were many of the Navajo soldiers so nervous?

3. Do you think the job the Navajos will be performing is important? Why or why not?

· Give students time to work with their mini literature circle groups to read and discuss Chapter 11

· Following the reading of Chapter 11, provide the literature circle groups with the following text, “Creating the Code”, http://web.ebscohost.com/srck5/detail?vid=12&hid=11&sid=82f7eba1-7007-4194-9bfa-b1b2a08007f2%40sessionmgr14&bdata=JnNpdGU9c3JjazUtbGl2ZQ%3d%3d#db=ndh&AN=11970723 (940L)
· Have students use the Selective Underlining/ Highlighting strategy while reading, http://fchsreading.wikispaces.com/file/view/1+Selective+Underlining+Strategy.pdf, connect this method to summary writing

· As an assessment opportunity, give students time to write a summary of the article .
· If you are conducting a classroom reading blog, select one or a few students to blog their summaries.

*Assessment Opportunity


	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	INFORMATIONAL:  As a special surprise following Code Talker training completion, Ned and his fellow Navajos translated the “Marine Corp Hymn” into the Navajo language. Since many English words do not translate directly to Navajo, the two versions are different. At the end of Chapter 12, Ned explains the meaning of the Navajo translation. Research each version and write an essay comparing and contrasting the meanings of the two versions (you can find recordings and the lyrics on the internet and in texts. Ask you media center for help if necessary). Your essay should include a clear topic, logically organized ideas, specific text examples, transition words, specific language, and a conclusion. 


	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION: How are inferences supported with examples from the text? 

	Task:  four dimension vocabulary study, 

	Standards: 

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem 

efficiently.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and 

texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly 

from a range of strategies. 

a. Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., photograph, photosynthesis).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise 

meaning of key words and phrases.

Instruction:

· Provide students with a copy of the four dimension vocabulary graphic organizer, http://162.127.6.150/esu6/Gems/instructionalstrat/fourDVocab.doc .

· Explain to students how to use this model, an example of a completed model can be found at http://162.127.6.150/esu6/Gems/instructionalstrat/4Dban.doc .

· Tell students to complete the model for at least five words from today’s chapter. Suggest that three of these words should be brig, humble, and hymn as these may be terms with which students are not familiar. 

· Read Chapter 12 in the format of the teacher’s choosing.

· Share the vocabulary graphic organizers.

· Discuss the following questions, during the discussion be sure to reference the text to illustrate how text examples can be used to support answers and inferences; Why did Ned think he was meant to be a Code Talker?, How were Navajo words chosen to represent English words if direct translations did not exist?, Why did the Code Talkers enjoy bothering Corporal Radant?

· Listen to and read the lyrics of the translated hymn. Discuss the students impressions and opinion of the hymn.

· If you are conducting a classroom reading blog, have students blog their impressions of the “Marine Corps Hymn.”



	ESSENTIAL QUESTION:  How does figurative language impact a text?

	Task: While reading locate and determine the meaning of figurative language.

	Standards: 

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly 

from a range of strategies. 

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise 

meaning of key words and phrases.

ELACC5L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

a. Interpret figurative language, including similes and metaphors, in context. 

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction: 

· Prior to reading, allow students time to use the available resources to define the words “scuttlebutt” and “embarkation.”

· This chapter contains a significant amount of figurative language including similes, metaphors, hyperboles, and idioms.

· As students read Chapter 13 in partner groups, have them locate and determine the meaning of all examples of figurative language, the examples they should locate are below

“ …paradise on Earth” (pg.85), “…like  a bell being rung” (pg. 88), “…as a well oiled machine” (pg. 91), “…kept invisible” (pg. 87), “…scared the pants off of me” (pg. 88), “…happy-go-lucky” (pg. 92), “…blanket of blue sky” (pg. 90), “…like the world’s biggest mosquito” (pg. 92)

· Discuss the meaning of the figurative language examples.

· In their partner groups, students should create a visual representation of their favorite figurative language example, representations can be created using paper, http://edu.glogster.com/, PowerPoint, or any other medium teachers are comfortable using in their classroom.

· Review prepositions and prepositional phrases.

· Assign homework.

· If you are conducting a classroom reading blog, pick several students to share their visual representations on the blog

*Assessment Opportunity
Homework: Reread Chapter 13, create a list of prepositional phrases and their page numbers

	ESSENTIAL QUESTION:   How can opinions be supported with examples from the text?

	Task: Read, writing response, think, pair, share.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5W10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC5L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

a. Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences. 

ELACC5SL6:  Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. (See grade 5 Language Standards 1

and 3 for specific expectations.) 

Instruction: 

· Check homework.
· Read Chapter 14 independently.
· Have students answer the following discussion questions in writing, remind students to support their answers with examples from the text when possible.

How did Bushido’s Warrior Code help make the Japanese army so powerful?

Explain the significance of the quote “we realized that our enemies were just human beings” (pg. 97).

· Arrange the class into Think, Pair, Share groups to allow students to share their answers.

· Collect the answers for an assessment .

· If you are conducting a classroom blog, allow a group to share their answers.

*Assessment Opportunity


	ESSENTIAL QUESTION: How do authors effectively describe a setting for a reader?

	Task:  Read, analyze setting descriptions.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL3:  Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters

 interact).

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and 

texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

Instruction: 

· Read Chapter 15 in small groups.

· Groups should work together to discuss the following topics.

Describe all of the dangers Ned had to face on the island.

Why did Ned feel he had something in common with the Solomon Islanders?

What was your impression of the training maneuver?

              How do the various settings contribute to the overall mood of the novel in this chapter?

5 How is the dialect of the islanders different?

· Discuss the topics in whole group, remind students to use the text to support their ideas

Homework: Reread Chapter 15



	ESSENTIAL QUESTION:  How can technology be used to answer a question quickly or solve a problem efficiently? 

	Task: Define vocabulary, read aloud, discussion, research, ticket out the door.

	Standards: 

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem

efficiently.

ELACC5W7:  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. 
Instruction: 

· Using the Frayer model, define “blackout” prior to reading.

· Read Chapter 16 aloud modeling accuracy, appropriate rate, and expression.

· Allow students time to discuss with a friend why they think the marines gave nicknames to the weapons being used by them and against them, remind students of the importance of textual support.

· Using available technology, allow students to briefly research the line “praise the Lord, and pass the ammunition.”

· Discuss findings.

· Read the lyrics found at http://www.lyricstime.com/kay-kyser-praise-the-lord-and-pass-the-ammunition-lyrics.html and/or watch the video found at http://www.youtube.com/watch?v=UCpwMQ8cRRc .

· As a ticket out the door assessment opportunity, have students answer the following question; what do you think was the purpose of the author who wrote “Praise the Lord, and Pass the Ammunition”?

· If you are conducting a classroom reading blog, share the links for the song and allow several students to share their opinion about the author’s purpose.

*Assessment Opportunity


	ESSENTIAL QUESTION: How does an author engage a reader?   

	Task: Read, narrative writing response.

	Standards: 

ELACC5L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

b. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb aspects. 

c. Use verb tense and aspect to convey various times, sequences, states, and conditions.

d. Recognize and correct inappropriate shifts in verb tense and aspect.*

ELACC5RL10:  By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity

 band independently and proficiently.

ELACC5W3:  Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations. 

c. Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 

d. Use concrete words and phrases and sensory details to convey experiences and events precisely. 

e. Provide a conclusion that follows from the narrated experiences or events. 

Instruction:  

· Review verb tenses using the PowerPoint found at http://www.southtexascollege.edu/dev-english/PowerPoint/price/Verb%20Tense%20Time%20Line.ppt 

· Pass back yesterday’s ticket out the door. Have students underline the verbs they used, identify the verb tense used, and correct any inappropriate shifts in verb tense or aspect.

· Watch the video of “Oh, What a Beautiful Mornin’” found at http://www.youtube.com/watch?v=21-KOpdwySw .

· Pre-teach the definitions of foxhole, echelon, and quiver.

· Group read Chapter 17 in literature group format.

· Instruct the groups to use the Cornell Method to take notes about the battle that occurs during this chapter.

· Review the events of this chapter in whole group, draw attention to how the author uses narrative strategies to establish a situation, sequence events logically, and incorporate dialog, description, and details to support the ideas being conveyed.

· As an assessment opportunity, students should respond to the narrative prompt.

· Imagine you were present during operation Cartwheel. Write an account of your experiences. Be sure to establish a situation, sequence events logically, and include dialog, description, and details to support your ideas.

· Require all students to type their writings.

· If you are conducting a classroom blog, allow any willing students to upload a link to their narrative, encourage peers to view the narratives and leave constructive and positive feedback.

*Assessment Opportunity

	ESSENTIAL QUESTION: What is the purpose of figurative language?  

	Task: Figurative language review and assessment, non-fiction connection.

	Standards:

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RI1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
Instruction: 

· Pre-teach the definitions of Atabrine, latrine, and Seabees.

· Review figurative language.

· Have students independently read Chapter 18.

· As they read, ask students to identify all figurative language .

· Create a quiz using an online response program like http://www.socrative.com/, ask questions about figurative language including similes, metaphors, hyperboles, idioms, adages, and proverbs.
· Use this quiz as an assessment opportunity to gauge student understanding of figurative language.

· In whole group read Who Was John F. Kennedy?, by Yona Zeldis McDonough, (730L).
· Connect the story of JFK to the novel, use quotes from both texts to draw connections.
· Review using http://en.linoit.com/. for homework.

*Assessment Opportunity
Homework: This chapter refers to the Marines C, D, and K rations.  Have students imagine that they are soldiers. What items would they want to find in a military ration? Students should share their idea of a perfect military ration on the class pin board at http://en.linoit.com/. 



	ESSENTIAL QUESTION: How does an author’s purpose effect the reader?   

	Task: Read, reader’s theater comparison.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL9:  Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

Instruction: 

· Read Chapter 19 in groupings of the teacher’s choosing.

· In this chapter Ned tells his grand children that “war is a sickness that must be cured” (pg. 139).

· In whole group format, read  the reader’s theater script “When the Twins Went to War” found at http://www.aaronshep.com/rt/RTE25.html.

· Allow students time to discuss the similarities between the theme of this script and Ned’s quote to his grandchildren.

· Students should respond to Ned’s quote and the reader’s theater script by writing a brief essay explaining the author’s purpose for each work. Remind students to use text references to support their answer.

*Assessment Opportunity



	ESSENTIAL QUESTION: How does historical fiction capture events of the past in words?  

	Task: Independent research, informational writing.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem 

efficiently.

ELACC5RI9:  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

ELACC5W7:  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. 
ELACC5L2:  Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing.

a. Use punctuation to separate items in a series.*

b. Use a comma to separate an introductory element from the rest of the sentence.

c. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to 

indicate direct address (e.g., Is that you, Steve?). 

d. Use underlining, quotation marks, or italics to indicate titles of works. 

e. Spell grade-appropriate words correctly, consulting references as needed.

Instruction: 

·  Refresh students memory about the location of Saipan using the map found at http://www.placesonline.com/oceania/northern_mariana_islands/saipan/map.asp 

· Using available resources, give students time to briefly research the Battle of Saipan. 

· Using their research, students should write a brief informational piece describing the Battle of Saipan.

· Read Chapter 20.

· Give students time to respond to the following question, having completed independent research about the Battle of Saipan, do you think Joseph Bruchac’s description in Code Talkers is sufficient. Be sure to support your opinion with references from the text.
· Conduct a peer review of writing to correct comma usage, spelling, expand and reduce sentences, and format titles.

· Following completion of the writing, teachers may choose to establish a venue for students to share their writing. This could be a time to share or even a place in which to publish their writing for public viewing such as the classroom blog .

*Assessment Opportunity

Homework: Read Chapter 20

	ESSENTIAL QUESTION: How can one locate reliable resources to support research on a specific topic?  

	Task: Independent research, informational writing.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem 

efficiently.

ELACC5RI9:  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

ELACC5W7:  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. 
ELACC5L2:  Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing.

a. Use punctuation to separate items in a series.*

b. Use a comma to separate an introductory element from the rest of the sentence.

c. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to

indicate direct address (e.g., Is that you, Steve?). 

d. Use underlining, quotation marks, or italics to indicate titles of works. 

e. Spell grade-appropriate words correctly, consulting references as needed.

Instruction: 

· Review homework .
· Refresh students memory about the location of Guam using the map found at http://maps.google.com/maps?rls=com.microsoft:en-us&oe=UTF-8&startIndex=&startPage=1&safe=on&q=map+of+guam&um=1&ie=UTF-8&hq=&hnear=0x671f76ff930f24ef:0x5571ae91c5b3e5a6,Guam&gl=us&ei=HWaIT9nhM42c8QSusIi_CQ&sa=X&oi=geocode_result&ct=title&resnum=1&ved=0CCwQ8gEwAA .
· Using available resources, give students time to briefly research the Battle of Guam .

· Using their research, students should write a brief informational piece describing the Battle of Guam.

· Read Chapter 21.

· Give students time to respond to the following quote from the novel, “we must always see all other people as human being, worthy of respect” (pg. 148). What do the students think the author is trying to convey to the reader?

· If conducting a classroom reading blog, pick a few students to share their responses.

*Assessment Opportunity



	ESSENTIAL QUESTION: How does a historical fiction author incorporate past events into fictional story lines?   

	Task: Read aloud, Circle of Voices for Navajo Legend, report out.

	Standards:

ELACC5RL9:  Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and

texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to 

explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 
b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., photograph, photosynthesis).

Instruction: 

· Review Greek and Latin affixes, a helpful PowerPoint can be found at http://www.google.com/url?sa=t&rct=j&q=greek%20and%20latin%20affixes%20powerpoint&source=web&cd=2&ved=0CCoQFjAB&url=http%3A%2F%2Fwww.madera.k12.ca.us%2F21681012004139617%2Flib%2F21681012004139617%2F5th_R_14_Greek_Latin_Roots.ppt&ei=qC6MT7DWEYXe9AS3uu3fCQ&usg=AFQjCNFCQl3k8Lexc7DH25P2yu7zdwCVOQ .

· Read aloud Chapter 21, be sure to model accuracy, appropriate rate, and expression.

· Organize students into a Circle of Voices group, directions and instruction can be found at http://drscavanaugh.org/discussion/inclass/discussion_formats.htm.

· Pass out  copies of the Navajo Legend “Monster Slayer and Yé'iitsoh” found at http://www.firstpeople.us/FP-Html-Legends/MonsterSlayerandYeiitsoh-Navajo.html .
· Each student should read the legend and then participate in the Circle of Voices discussion.
· A the end of class have students report out about their group’s thoughts on the legend and how it relates to Code Talkers.
· If you are conducting a classroom reading blog, you may encourage students to find additional Native American legends to share through the blog.

Homework: Read Chapter 22

	ESSENTIAL QUESTION: How does an author provide effective description of various settings in a narrative?  

	Task: Respond to informational prompt.

	Standards:

ELACC5RL9:  Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations, and 

multimedia when useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 

d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related to the information or explanation presented. 

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for 

conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and 

collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.

Instruction: 

· Discuss Chapter 22.

· Assign the following prompt to the students.
· Joshep Bruchac describes numerous settings in the novel Code Talkers. Choose at least two of the settings from the novel to compare and contrast. Be sure to use text example to accurately describe the settings. 
· Use this class day as time for drafting and beginning the revising process.
· For any student who may be ready, provide an opportunity to conduct a Writer’s Workshop conference or a peer review conference.

	ESSENTIAL QUESTION: How does an author provide effective description of various settings in a narrative?  

	Task: Respond to informational prompt.

	Standards:

ELACC5RL9:  Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations, and 

multimedia when useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 

d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related to the information or explanation presented. 

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for 

conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and 

collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.

Instruction: 
· Use this class day to finish revising, editing, and publishing through typing.

· For any student who may need it, provide an opportunity to conduct a Writer’s Workshop conference or a peer review conference.

*Assessment Opportunity




	ESSENTIAL QUESTION: How can translations of the same text differ?  

	Task:  Respond to prompt.

	Standards:

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations, and

 multimedia when useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 

d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related to the information or explanation presented. 

ELACC5W4:  Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific 

expectations for writing types are defined in Standards 1–3 above.)

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for 

conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and

 collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.

Instruction:

· Review informational writing.

· Students should spend this class responding to the prompt.
· As a special surprise following Code Talker training completion, Ned and his fellow Navajos translated the “Marine Corp Hymn” into the Navajo language. Since many English words do not translate directly to Navajo, the two versions are different. At the end of Chapter 12, Ned explains the meaning of the Navajo translation. Write an essay comparing and contrasting the meanings of the two versions. Your essay should include a clear topic, logically organized ideas, specific text examples, transition words, specific language, and a conclusion. 

· Teachers should provide opportunities to conference with students to support editing and revising

· Teachers may also choose to encourage peer review for revising and editing, a good checklist to support this process can be found at http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&sqi=2&ved=0CCQQFjAA&url=http%3A%2F%2Fwww.teacherweb.com%2FMA%2FHolliston%2FMissMalloy%2FEDITINGCHECKLISTFORCOMPARE.doc&ei=1yOIT6rHGoiG8QTM-N2_CQ&usg=AFQjCNHmy4QxFJPDE6rGX98T6XcGd8CMuA&sig2=kxCAbG1ARKzClzCf0Tr-kQ 

*Assessment Opportunity



	PLANS FOR ASSESSMENT 3 

	OPINION:  Joseph Bruchac describes numerous settings in the novel Code Talkers. Choose at least two of the settings from the novel to compare and contrast. Be sure to use text examples to accurately describe the settings. As you describe these settings, chose one that would you believe would be the most interesting or pleasant. In your essay, make a clear argument as to what you like most about this preferred setting and the specific ways (using text evidence) that you believe it is superior. 



	SKILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION: How can answers for a question be located quickly?  

	Task:  Locate setting, read Chapter 23, letter writing activity.

	Standards: 

ELACC5RL10:  By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

ELACC5RI7:  Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.

ELACC5W10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Instruction:

· Use the following link to locate Pavuvu Island, http://maps.google.com/maps?rls=com.microsoft:en-us&oe=UTF-8&startIndex=&startPage=1&safe=on&q=pavuvu&um=1&ie=UTF-8&hq=&hnear=0x6f296f9be6cf9121:0x8bc1d5d29f625af4,Pavuvu&gl=us&ei=Zo6NT7qCEZSm8QSS3bCKDg&sa=X&oi=geocode_result&ct=title&resnum=1&ved=0CCAQ8gEwAA .

· Read Chapter 23 in small groups.

· Split the class into two groups, using available technology, have one group research malaria and one group research DDT.

· Following completion of research, allow students to partner with one person who researched the same term, students should discuss the topic.

· Form the class into two parallel lines, one line should be everyone who researched DDT, the other line should be everyone who researched malaria.

· Give students 60 seconds to explain their topic to the person directly across from them, this may be done one or more times to allow students time to grasp the concept.

· Read Chapter 23 in student choice groups.

· Discuss why letters from soldiers were censored.

· As an assessment opportunity, have students respond to the following prompt, imagine your are a Marine on the island of Pavuvu.  Write a letter home to your family. 

· Once letters are completed, have students trade letters with a peer.

· Peers should read the letters and, using a black marker, mark through any information that should not be shared with civilians.

· Share the censored letters and student impressions of the activity.

· If conducting a reading blog, scan some of the letters to share on the blog.

*Assessment Opportunity



	ESSENTIAL QUESTION: How can a relationship between two related objects be explained?  

	Task:  Independent reading, compare and contrast assessment opportunity.

	Standards:

ELACC5RI3:  Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.

ELACC5RI9:  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

Instruction: 

· Explore the maps of Iwo Jima found at http://www.history.navy.mil/photos/events/wwii-pac/iwojima/iwo-0.htm .

· Read Chapter 24 independently.

· As an assessment opportunity, have students write a brief essay comparing and contrasting the Japanese Sennimbaris and the Native American ghost .shirts discussed in this chapter.

· If conducting a reading blog, allow students to share their writings.

*Assessment Opportunity



	ESSENTIAL QUESTION:  How does an author engage a reader ?

	Task: Teacher read aloud, figurative language identification and explanation, author’s purpose, and narrative techniques.

	Standards: 

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RL5:  Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.

ELACC5W3:  Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations. 

c. Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 

d. Use concrete words and phrases and sensory details to convey experiences and events precisely. 

e. Provide a conclusion that follows from the narrated experiences or events. 

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

Instruction: 

            *This chapter has some inappropriate language. Teachers should read aloud the chapter, and either omit or replace the inappropriate words*

· Challenge students to jot down all the figurative language examples they hear as the chapter is being read.
· There are numerous examples of figurative language in this chapter, have students share their favorite examples and meanings using http://www.polleverywhere.com/ .
· In this chapter a supporting character counts the minutes on their approach, discuss the author’s purpose in doing this, how does it affect the reader?
· Discuss the techniques the author uses to engage readers, include specific language, figurative language, suspense, dialog, and description.
· Provide explicit instruction and guided practice on expanding, combining, and reducing sentences.

· If conducting a reading blog, allow students to share their favorite examples of figurative language.

Homework: Ask students to locate the scene in the book where they felt the most interested. Students should analyze this scene to determine what techniques the author effectively used to engage them as a reader



	ESSENTIAL QUESTION: How does a point of view influence a narrative?  

	Task: Random assignment of scene, rewrite from a different perspective, conference, share.

	Standards:

ELACC5W3:  Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations. 

c. Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 

d. Use concrete words and phrases and sensory details to convey experiences and events precisely. 

e. Provide a conclusion that follows from the narrated experiences or events. 

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.

Instruction: 

· Randomly choose 10-25 scenes from the novel, write the page numbers of these scenes and a brief explanation on slips of paper, students will randomly choose one of these scenes.

· Using narrative techniques and strategies discussed, students should rewrite the scenes from another perspective. Students should include at least one example of simile, metaphor, and idiom. A demonstration of command of standard English conventions is expected. 

· Provide students with an opportunity to conference with the teacher and/or peers to support the revising and editing processes.

· Share narratives.

· Discuss how a narrator’s perspective influences the narrative.

· If conducting a reading blog, allow students to share their writings on the blog.

*Assessment opportunity



	ESSENTIAL QUESTION: How does figurative language impact a text?   

	Task: Read Chapter 26, figurative language partner challenge.

	Standards:

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

ELACC5L5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

a. Interpret figurative language, including similes and metaphors, in context. 

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction: 

· Put students into partner groups.
· Explain that Chapter 26 is full of figurative language, conduct this lesson as a challenge to see which group can identify the most examples of figurative language .
· Students should identify “…like a walk in the park” (pg. 183), “…swim in a sea of fire” *pg. 183), “…like trying to swim up a waterfall” (pg. 184), “…like a spider’s strands” (pg. 187), “…our voices held it together” (pg. 187), “…like a New Year’s Eve” (pg. 189), “…ended their war” (pg. 190), “…as a flash of lighting” (pg. 191), “…raked by fire” (pg. 193).
· Provide a reward for the group who accurately locates the most examples of figurative language.
· As an assessment opportunity, randomly choose a few examples of figurative language to have students explain the meaning in written form.
· As a closing activity, look at the pictures of the flag raising on Iwo Jima found at http://www.iwojima.com/raising/raisingb.htm .
.

*Assessment opportunity

Homework: Have students write an explanation of why they think the second photo of the flag raising became so famous.



	ESSENTIAL QUESTION: How does sentence variety contribute to reader interest?   

	Task: Revise,  read Chapter 27.

	Standards: 

ELACC5RL4:  Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

ELACC5RL5:  Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.

Instruction: 

· Revise homework with specific focus on reducing and combining sentences.
· Read Chapter 27 in the format of the teacher’s choosing.
· Use http://www.socrative.com/ to create quiz about figurative language and reducing and combining sentences accurately sentence, use examples from the text to connect this to the reading.
· Watch the video of  “Meet Me in St. Louis”  found at http://www.youtube.com/watch?v=Yg-2ncgmHZg .
· Discuss why Smitty may have been singing this song.
· Discuss how organization of chapters in the novel supports the reader.
· If conducting a classroom reading blog, share the video of “Meet me in St. Louis” and some of the students impressions of the song.


	ESSENTIAL QUESTION: How can research help provide answers to questions?  

	Task: Research

	Standards: 

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RI1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented. 

Instruction:  

· In the previous chapter, students learned about the Japanese Thought Police.

· Allow students time to research this organization using available technology, to support this process, some teachers may choose to create a hotlist using http://www.kn.att.com/wired/fil/ .

· Using the information learned in Chapter 27 and their own research, have students respond to the following question;  in your opinion how did the Japanese methods during WWII help contribute to their defeat? Be sure to use text references to support your answer.

· Provide an opportunity for students to share their answers.

· If conducting a classroom reading blog, allow students to share their most interesting conclusions about Japan, their methods during WWII, and their ultimate defeat.



	ESSENTIAL QUESTION: How do works of the same genre deal with historical occurrences differently?

	Task:  Mini literature circle, letter writing.

	Standards:

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented. 

ELACC5SL1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles. 

c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others. 

d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions. 

Instruction: 

· Put students into mini literature groups, provide each group with a copy of Sadako and the Thousand Paper Cranes by Elanor Coerr, students should also have their copy of Code Talkers..
· In groups, students should read Chapter 28 of Code Talkers
· Provide mini literature circle directions http://www.lauracandler.com/filecabinet/literacy/PDFLC/minilitcircles.pdf .
· Explain the directions and expectation to the students, also explain that there are no questions at the end of the book, the questions they will be answering will be displayed somewhere in the room, remind students to use the text to support their answers.
     1.  How does Sadoko contract the disease that is making her sick?
     2.  How does this story line connect with Code Talkers.
     3.  How do you think Ned would react to Sadoku’s situation? 
· As an assessment opportunity, have students imagine they are Ned and have learned about Sadoku’s illness, have students write a letter to Sadoku

· Provide an opportunity for students to share their writing.

· If conducting a classroom blog, allow them to scan and upload their letters.



	ESSENTIAL QUESTION: How can true events influence fictional narratives?

	Task:  Read Chapter 29 and author’s note, discussion.

	Standards:

ELACC5RL10:  By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

ELACC5SL6:  Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. 
Instruction: 

· This will be the last day of reading for Code Talkers.
· In a format of the teacher’s choosing, students should read Chapter 29 and the Author’s Note.

· Discuss how the author used actual events to craft the narrative, inquire if students feel the author did an adequate job telling the story of the Navajo Code Talkers of WWII.
· If conducting a classroom reading blog, provide an opportunity for students to share their impressions of the end of the novel.



	ESSENTIAL QUESTION: How does a reader identify theme in a work of literature?

	Task: Review theme, introduce writing prompt, planning, and drafting.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL2:  Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.

ELACC5W1:  Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 

b. Provide logically ordered reasons that are supported by facts and details. 

c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

d. Provide a concluding statement or section related to the opinion presented. 

Instruction: 

· Use the following PowerPoint to support review of theme http://www.google.com/url?sa=t&rct=j&q=theme%20powerpoint&source=web&cd=1&ved=0CCcQFjAA&url=http%3A%2F%2Fhandouts4msbsclass.pbworks.com%2Ff%2FTheme.ppt&ei=jvSOT9nLOoqy8AS0xeWTDg&usg=AFQjCNGfafiIj-p5BlYook5cjtO2K95YcQ.

· Allow students time to independently craft a list of possible themes from the novel.

· Put students into small groups and allow them time to share their themes.

· Using an automatic response system like http://www.polleverywhere.com/, have students share the best/ most interesting themes their group discussed, some possible themes include; change versus tradition, fear or acceptance of death, empowerment, hardships of racism, heroism, earning honor, power of tradition, wisdom of experience, and evils of war.

OPINION:  In the novel Code Talkers by Joseph Bruchac, the text can be interpreted to have a variety of themes. Identify at least one prominent theme from the novel that you believe to be the most meaningful or important. Write an essay explaining how the novel illustrates your chosen them and why you believe it is the most important and meaningful message in the novel. Be sure to use references from the text to support your ideas. 

· Allow students time to start planning and drafting their essay.




	ESSENTIAL QUESTION: How can text references be used to support theme?

	Task:  Revise and edit.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL2:  Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.

ELACC5W2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations, and 

multimedia when useful to aiding comprehension. 

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. 

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). 

d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 

e. Provide a concluding statement or section related to the information or explanation presented. 

Instruction: 

· Use this class day to revise, edit, and publish through typing.

*Assessment Opportunity



	ESSENTIAL QUESTION: How can text references be used to support theme?

	Task:  Peer review and publishing.

	Standards:

ELACC5RL1:  Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC5RL2:  Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.

ELACC5W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language Standards 1–3 up to and including grade 5.)

ELACC5W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting

Instruction: 

· Structure class so that students may conduct a peer review of each others’ writing. Provide each student with a rubric for the writing. Have students put their names on their rubrics, give each student a highlighter ( I would suggest using a variety of colors), and have each student make their writing readily accessible. Rubrics should remain beside or attached to the associated writing. Students should view and score (using their highlighter) at least two essays

· Using the rubrics from today’s activity, give students time to analyze the strengths and weaknesses of their writing.

· Provide time to revise and type.

· Collect writing.

*Assessment Opportunity
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