
​​​​​​

	[image: image1.png]


                   GRADE 4

                   ELA CCGPS UNIT PLAN:   4th  9 WEEKS 

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.
                   


	PRIMARY READING FOCUS: Literary

THEME:  It’s Tough Being a Kid!



	EXTENDED TEXT:

Dear Mr. Henshaw  by Beverly Cleary

http://www.scholastic.com/teachers/book/dear-mr-henshaw
THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1.  Bad Pets: True Tales of Misbehaving Animals by Allan Zullo

     http://www.scholastic.com/teachers/book/bad-pets
2.  Dear Dumb Diary #7: Never Underestimate Your Dumbness by Jim Benton

     http://www.scholastic.com/teachers/book/never-underestimate-your-dumbness
3.  Pizza, Pigs, and Poetry by Jack Prelutsky

     http://harpercollins.com/books/Pizza-Pigs-Poetry-Jack-Prelutsky/?isbn=9780061434488
4.  A Light in the Attic by Shel Silverstein

     http://www.goodreads.com/book/show/30118.A_Light_in_the_Attic
5.  Read A Rhyme, Write A Rhyme, Poem Starts, Poems selected by Jack Prelutsky

    http://childrensbooks.about.com/od/poetry/fr/read_a_rhyme.htm
6.  The Way I Feel by Janan Cain

     http://www.scholastic.com/teachers/book/way-i-feel
7.  How Full Is Your Bucket? By Tom Rath and Mary Reckmeyer

     http://www.barnesandnoble.com/w/how-full-is-your-bucket-for-kids-tom-rath/1102216761?ean=9781595620279
8.  The Feelings Book. The Care and Keeping of Your Emotions by Lynda Madison

     http://www.barnesandnoble.com/w/the-feelings-book-lynda-madison/1006992065?ean=9781584855286
9.  Vincent Van Gogh / Art For Young People

     http://www.amazon.com/Art-Young-People-Vincent-Gogh/dp/0806961562
10.  Vincent van Gogh:  The Starry Night by Richard Thomson

       http://www.powells.com/biblio/62-9780870707483-0
11.  The Jolly Postman by Allan Ahlberg

http://www.ebay.com/sch/i.html?_nkw=book&clk_rvr_id=334706969443&adpos=1t2&MT_ID=69&crlp=11212920276_2416792&tt_encode=raw&geo_id=10232&keyword=ebay+books&adgroup_id=3617190996
12 . Dear Mrs. LaRue: Letters from Obedience School by Mark Teague

http://www.ebay.com/sch/i.html?_nkw=Dear+Mrs.+LaRue%3A++Letters+from+Obedience+School+by+Mark+Teague&_sacat=0&_odkw=Mr.+Blueberry+by+Simon+James&_osacat=0
Visuals:

Examples of friendly letters

Examples of business letters

Road maps of the United States

Artworks of Vincent Van Gogh

Audio:

Starry, Starry, Night by Don McLean

http://www.youtube.com/watch?v=dipFMJckZOM
The Children’s Audio Archive

http://www.poetryarchive.org/childrensarchive/home.do


	PRIMARY WRITING FOCUS:  Informative/Explanatory

Leigh Botts, the main character in Dear Mr. Henshaw, must deal with the divorce of his parents, moving to a new school, and learning how to make new friends.  Reread pages 68-72 to examine in detail how angry Leigh truly is towards his father.  How does the author show us how Leigh is feeling about his father?  Have you ever been angry with your parents about decisions they have made for you that you disagreed with?  Explain the situation and how it affected you.  How did you show you were angry with their decisions and what did you say? How did they react to your words, actions, and/or feelings? Do you think you handled the situation in the best way or was there something else you could have done?  Remember to organize your paper with your main idea established in your first paragraph, details, and a conclusion.  

The protagonist in the book Dear Mr. Henshaw by Beverly Cleary, feels as if he has no friends at his new school and shows his feelings of frustration to Mr. Fridley on pages 80-81. Mr. Fridley questions Leigh by asking him, “Who wants to be friends with someone who scowls all the time?”  It can be difficult for many children to make new friends, especially moving into a new school.  Think about Leigh’s attitude and actions thus far in the text.  What are some ways Leigh could begin to make new friends?  How can Leigh change his negative attitude towards his new school and begin to make new friends?  Try to put yourself in Leigh’s situation and explain to him the best way to make new friends and keep them.  

Optional writing prompt:
One of Leigh’s problems is someone is stealing the specialty foods his mom’s friend Katy gives him for lunch.  Leigh decides to make an alarm to go off when someone opens his lunchbox and he is finally able to create such a device. It takes a clever person to become an inventor. Think of an invention that makes your life much easier today, such as furniture, appliances, toys, games, motorized vehicles, electronics, etc.  Research your invention using the internet or reference books.  Think of who, what, when, where, why, and how as you complete your research.  Take notes on index cards and use them when you are ready to write your informational essay.  Use the outline provided by your teacher to complete your research.  

Research Connections:

Author studies

Species of butterflies

Breeds of dogs

Responsibilities of caring for a pet

Reading maps

Routine Writing Opportunities:

1. Journal writing

2. Summarizing

3. Response to literature

4. Research notes

5. Predictions from the text




	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING 

	Primary Writing Focus:  Informative/Explanatory

Leigh Botts, the main character in Dear Mr. Henshaw, must deal with the divorce of his parents, moving to a new school, and learning how to make new friends.  Reread pages 68-72 to examine in detail how angry Leigh truly is towards his father.  How does the author show us how Leigh is feeling about his father?  Have you ever been angry with your parents about decisions they have made for you that you disagreed with?  Explain the situation and how it affected you.  How did you show you were angry with their decisions and what did you say? How did they react to your words, actions, and/or feelings? Do you think you handled the situation in the best way or was there something else you could have done?  Remember to organize your paper with your main idea established in your first paragraph, details, and a conclusion.  

 

	SKILL BUILDING TASKS 

APPROXIMATELY 4 WEEKS FOR GRADES 3 AND 4

APPROXIMATELY 3  WEEKS FOR GRADE 5

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   What are some ways to gain a deeper understanding of characters in a text?



	Task: Character analysis

	Standards:

ELACC4RL3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).

ELACC4RL6: Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions)”)

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

ELACC4L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings (synonyms).

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction:

· Read aloud pages 1 – 11.  Encourage students to notice the difference in this text versus most literature based novels that they have read.  This novel is written in letter / journal form.  Use chart paper to make a Venn diagram comparing and contrasting Dear Mr. Henshaw to most other novels.  Continue to reference this as the novel is read.  The following are some suggestions to use for the Venn diagram.  Post the diagram in the classroom for future references as the characters change.

Dear Mr. Henshaw:  Journal form, first person, short passages on each page, very few quotation marks, no chapter titles

Other literature novels: First or third person, paragraphs, many pages contain dialogue between characters, chapter titles

Both: novels, characters, settings, problems / solutions (elements of fiction)




· Have students create a journal using construction paper or cardstock and decorate the cover.  Encourage students to decorate their journal with words and pictures that tell about them.  Think about what makes each one special.  What are your likes or dislikes?  What about your family or pets?  What are some things that you enjoy doing during your free time?  Title your journal “Dear Mrs. / Mr. (teacher’s name) with each student as the author of their journal.  Staple enough notebook paper inside to last throughout the novel. 

· After reading pages 1 – 11, instruct students to make their first entry.  Have students describe the main character, Leigh Botts, using descriptive language.  Remind students to think of the character’s inner qualities as well as their outside appearance.  As students make their journal entries, instruct them to find support for their descriptions.  What does the character say or do to give you that description of him/her? Have students denote page numbers from the text to provide support in their journal entry.

· Have students make a bookmark to use for this novel.  Leigh Botts asked his favorite author, Mr. Henshaw, to send him one. (pg. 8) Use words and illustrations that tell about themselves.  Laminate the bookmarks and have students use them daily as the novel is read.

· Work in groups to create a word splash that could be used to describe Leigh Botts, the main character.  Use various colors of markers to put each group’s descriptions on a piece of chart paper.  Have students present their word splash to the class.  Remind students that each descriptive word must be supported from the text and the page number.  Display these word splashes in the classroom for future reference.  

· Play the game “Match It”.  Put adjectives on index cards that would describe Leigh Botts.  Have students use a thesaurus to find synonyms for these adjectives.  Put the synonyms on another set of index cards.  Put the letter “A” on the back of each adjective card and the letter “S” on the back of the synonym cards.  Place cards face down in rows.  If a student matches an adjective with a synonym, their turn continues.  If a student doesn’t match a card, move to the next player.  The student with the most matches wins the game.  This can be played with 2-4 players.

*Assessment Opportunity



	ESSENTIAL QUESTION:  What is the difference between a friendly letter and a business letter?

	Task:  Follow the steps to writing a friendly letter and writing a business letter correctly.



	Standards:

ELACC4W4:  Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Writing Standards 1-3.)

ELACC4W5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language Standards 1-3 up to and including grade 4.)

ELACC4W6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

ELACC4SL6:  Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. (See grade 4 Language Standard 1 for specific expectations.)

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

b. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb aspects.

c. Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

d. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

e. Form and use prepositional phrases.

f. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.*

g. Correctly use frequently confused words (e.g., to, too, two; there, their).*

h. Writes legibly in cursive, leaving spaces between letters in a word and between words in a sentence.

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

ELACC4L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings (synonyms).

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction:

· Read aloud Dear Mrs. LaRue:  Letters from Obedience School by Mark Teague or Mr. Blueberry by Simon James.  These books are written in letter form and will help students understand what a friendly letter is and its goal.  Guide students to understand the parts of a friendly letter such as the heading, greeting, body, closing, and signature.  Model on chart paper these elements.  Have students write a friendly letter to one of their friends in school.  Have students address the envelope and put a sticker in the top right of the envelope to serve as a stamp.  Deliver these letters to the correct classroom in hopes of a response from their friend.

· Set up a mail service in your school.  Students can have a drop box outside their classroom and deliver the letters to the students in your school.  This delivery system works best once a week.  Encourage the entire school to participate in this program.

· Use the overhead to compare a friendly letter to a business letter.  The business letter includes the date, the inside address (who you are writing to), the greeting with a colon, the body, the complimentary closing, and the signature.  The date is located in the middle while the other parts of the letter are usually on the left margin.  Encourage students to write to companies that they have questions for, such as a video game question or a toy maker.  Locate the companies’ addresses using the internet.  Have students bring a stamp to put on their envelope and mail them.  Make sure all students include their return address on the envelope.  Model the correct steps to write a business letter on chart paper.  Post this for students to use as a reference.

· After completing students’ author studies, have students write letters to the author they researched.  Remind students that this will be a friendly letter and guide them to include the basic parts of a friendly letter.  These letters can be mailed to the author’s publisher.

· Have students write letters to their favorite teacher or their principal.

· Have students write letters to their grandparents. (Mr. Fridley reminds Leigh of a grandfather he wishes he had)

*Assessment Opportunity

Differentiation Option(s): 

Small groups



	ESSENTIAL QUESTION:   How can I relate to the main character?

	Task:   Compare and contrast student’s life with the main character in the text 

	Standards: 

ELACC4RL 1:  Refer to details and examples in a text when explain what the text says explicitly and when drawing inferences from the text.

ELACC4RL 3:  Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g, a character’s thought, words, or actions).

ELACC4W 1:   Write opinion pieces on topics or texts, supporting a point of view with reasons.

ELACC4W 9:  Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC4W 10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4SL 1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

ELACC4SL 3:  Identify the reasons and evidence a speaker provides to support particular points.

ELACC4L3.  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Instruction: 

· Read pages 12-30.  These are the pages in which Leigh must answer the questions Mr. Henshaw sent to him.  Leigh is angry at first that he must do more than the other students for their assignment and is especially angry at him mother for not repairing their television.  Reluctantly he begins to answer the ten questions from Mr. Henshaw.  Have students answer each of the questions in paragraph form about themselves.  Remind students to use correct mechanics and descriptive words.

Questions for students:

1.  Who are you?

2.  What do you look like?

3.  What is your family like?

4.  Where do you live?

5.  Do you have any pets?

6.  Do you like school?

7.  Who are your friends?

8.  Who is your favorite teacher?

9.  What bothers you?

10. What do you wish?

· Have students use each of the ten questions from Mr. Henshaw to Leigh and compare your answer with Leigh’s responses.  

· Give students time to share their responses with partners or with the class.

· Create a bulletin board of pictures showing students’ pets and a brief description on an index card.  Title the bulletin board “Our Special Pets”.

· Have students create a poster that tell about themselves.  Take pictures of each student to display on their poster.  Include student’s favorites ( e.g., foods, books, places, games, school subject, desserts, etc.)  Instruct students to create a timeline on their poster from birth to present day.  Display posters in the hallway to share with other classes.

· Review the meaning of an autobiography.  Read aloud from several of these books.  Brainstorm the important information found in an autobiography.  Have students create their own autobiography that tell about themselves. Encourage students to interview their parents for information to include in their mini – autobiography.  If possible, have students bring pictures to include in their books.  Have students illustrate their books with scenes that are described in their pages.

Differentiation Option(s): 

Small groups

*Assessment Opportunity



	ESSENTIAL QUESTION:   Why is it important to identify key vocabulary in a text?

	Task: Recognize and understand the meanings of key vocabulary words from a text

	Standards:

ELACC4RL4: Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

ELACC4RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC4RI4: Determine the meaning of general academic language and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.

ELACC4RF3: Know and apply grade-level phonics and word analysis skills in decoding words.

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multi-syllabic words in context and out of context.

ELACC4RF4: Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose and understanding.

b. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

Instruction: 

· Read through pages 34 noting key vocabulary terms from the text.  Have students make the following chart.  Use this chart as students come to unfamiliar words or key vocabulary terms in the text.  Continue this through each session or reading instruction.  It is important for students to understand how the term is used in the text.   Reinforce the importance of selecting the correct definition using a dictionary or the internet.  Guide students through this process for the first few terms.  Students could also make a column for synonyms and antonyms of these key terms.


          Key Vocabulary terms:

Pages 1-11 – amuse, urgent, tips, duplicated

Pages 12 – 30 – mobile home, tractor, cab, gondolas, refinery, duplex, bandanna, cautious, custodian, suspect, reefer, 

Pages 31 – 53 – catering, nuisance, partition, present, fictitious, retainer

Pages 53 – 67 – tourist, hibernated, scowling, wind, alfalfa,

Pages 68 - 87  -  reception, sagebrush, breakers, scowls, antique, quivering

Pages 89 – 103 –villains, desert, insulated, racket, partition, dash

Pages 103- 123 - casserole, snoop, submitted, garbanzo beans, rig, steep, imitate

Pages 125 -134 – bunk, hesitated

· Use index cards to make the game “Match It”.  Write the vocabulary on one index card and the definition on another one.  Have students work with a partner to play the game.  Line the cards with the vocabulary words in a uniform grid and the definitions in another uniform grid.  Have students take turns finding the matches.  If a student matches one, they go again.  The student with the most matches wins the game.

· Divide the class into groups of three or four.  Instruct students create an illustrated booklet of the key vocabulary words.  Each page should give the word, its definition and an illustration.  Give students time to share and compare each group’s booklets.

· After students understand the meaning of the vocabulary terms, have them play charades using them.  Divide the class into teams and use a timer to see which team had the shortest time.

· Use sentence strips to write example sentences using key vocabulary correctly.  Do this for each word as it is found in the text. Post these sentence strips in the classroom for reference.

· Use a thesaurus to find synonyms for key vocabulary terms.  Create sentences to include these synonyms ensuring the meaning of the text was not compromised.

Differentiation Option(s): 

Small groups

*Assessment Opportunity



	ESSENTIAL QUESTION:   What are some ways people express their feelings?

	Task: Create a booklet illustrating strong feelings people may show.

	Standards:

ELACC4W3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Standards 1–3 above.)

ELACC4W5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 4.)

ELACC4W8: Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a list of sources.

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

f. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.*

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction: 

· Read aloud The Way I Feel by Janan Cain and How Full Is Your Bucket?  For Kids by Tom Rath and Mary Reckmeyer.  Instruct students to show their feelings using their body as each feeling is read aloud. (e.g., silly, scared, disappointed, happy, sad, angry, thankful, frustrated, shy, bored, excited, jealous, and proud.)

· Have students write about times in their life that they experienced the same feelings mentioned in the read aloud book. Encourage students to use who, what, when, where, and why.  Give students time to share their writings with the class.

· Use old magazines to create a collage showing people’s feelings.  Instruct students to use only pictures, no words.  Glue pictures to student’s favorite color of construction paper under each of the various feelings.  Have students work in pairs to share their collages.

· Make booklets using cardstock, paper, and crayons to illustrate and give phrases about situations they experienced and mentioned in their previous paragraphs.

· Find pictures in newspapers, magazines, or posters that show a person’s feelings.  Glue these on construction paper for the students to guess which feeling is represented in the picture.  Discuss a person’s body language as well as their facial expressions.

· Use pistachio shells to create a comic strip of people showing various emotions.  Use a sharpie marker to draw the face on the nut shell showing the feelings in the comic strip.  Use stick figures to draw the body. Use liquid glue to glue the shells onto the construction paper.

· Have students sit in a circle and tear off 1-3 sheets from a toilet paper roll.  After all students have taken their sheets, tell them that each sheet represents a compliment for their classmates.  Take turns going around the circle as students direct a compliment for each sheet to specific students.  

Differentiation Option(s): 

Small groups

*Assessment Opportunity



	ESSENTIAL QUESTION:   Who was Vincent van Gogh?

	Task:  Present an oral report or a  PowerPoint about the famous painter Vincent van Gogh.

	Standards: 

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4SL2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

ELACC4SL3: Identify the reasons and evidence a speaker provides to support particular points.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

ELACC4SL6: Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. (See grade 4 Language standard 1 for specific expectations.)

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

f. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.*

g. Correctly use frequently confused words (e.g., to, too, two; there, their).*

h. Writes legibly in cursive, leaving spaces between letters in a word and between words in a sentence.

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

· Instruction:  Read aloud Vincent Van Gogh / Art For Young People by Peter Harrison.  Discuss the problems he endured during his short life.  Vincent Van Gogh was not a happy person and did not become famous until after his death.  His family moved around frequently and often lived in remote areas of the Netherlands, Belgium, Britain and France.  Leigh also moved around quite a bit and is struggling to find happiness in his life.  Provide students the opportunity to use the research about Vincent Van Gogh and take notes for their PowerPoint presentations.  Students should use the internet as well as reference books to find the information needed. After students have completed the information sheet about Van Gogh, they may begin creating their slides for their presentations.  Each slide should include the information needed to present to the class.  Students must include at least one painting of Van Gogh’s in their presentations.  Each presentation should include at least 5 – 10 slides, different transitions, sounds, and fonts.

· Instruct students to create their own impressionist painting that illustrates their inner feelings. Ask the school’s art teacher if you can use brushes and paints for this project.  

· Play the song Starry, Starry, Night by Don McLean.  Provide students the words to the song while the song is playing.  Instruct students to write down their feelings of the song and what they think the song is about.  Listen to the song again and tell students this song is about Vincent Van Gogh and the challenges he faced throughout his life.

· Make a Venn diagram comparing and contrasting Leigh Botts with Vincent Van Gogh.

· Use a world map to locate the many places Van Gogh lived when he was a child.

Differentiation:

Pair students to complete this project

Teacher/student 

*Assessment Opportunity



	ESSENTIAL QUESTION:   What are some strategies to use to improve fluency?

	Task: Read on- level text with accuracy and fluency

	Standards:

ELACC4RF4:  Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Instruction:

· Dear Mr. Henshaw is written in letter/journal form.  The text on the pages is often time very short.  Choose pages that are short in text and instruct students to practice reading the text as fast as they can.  Have students use a timer and work in groups of 3 or 4.  After all students are able to read the text quickly, have them slow down and read with expression as if they were Leigh Botts, the main character.  Repetition is a good strategy for student’s to build their confidence level.

· Read aloud Lives Of The Artists by M.B. Goffstein.  This text is a about the famous artists, Rembrandt, Guardi, Van Gogh, Bonnard, and Nevelson and written in prose form.  Make some overhead transparencies of these poems and read them aloud to model the rate at which they should be read.  Next, have children read aloud in unison several of the poems.

· Use pages 51-53 from the text.  This is a conversation between Leigh and his mother.  Pair students to practice reading these pages fluently.  Have students present their reading of the text for the class focusing on fluency.

· Use pages 68-72 from the text.  This is a conversation between Leigh and his father.  Pair students to practice reading these pages fluently.  Have students present their reading of the text for the class focusing on fluency.

· Choose a page from the text and have students use a timer to time themselves while they read the passage.  Remind students to read as fast as they can and record their times.  After students have recorded their fastest times, have them focus on reading the same text with expression.  Remind students that the goal is to read with fluency and expression.  This activity should be done several times throughout the unit.

· Use a tape recorder to record students reading aloud.  Choose a short passage from the text for students to read aloud.  Record them reading the same passage at least three times.  Have students focus on their fluency and expression.  Remind students that a good reader reads as if they were talking.

Differentiation Option(s): 

Small groups

*Assessment Opportunity



	At the end of this segment of instruction, re-read the assessment prompt with the students and provide time (either in class or as homework) for them to adequately address the prompt and work through the necessary steps of the writing process. 


	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:  Informative/Explanatory

The protagonist in the book Dear Mr. Henshaw by Beverly Cleary, feels as if he has no friends at his new school and shows his feelings of frustration to Mr. Fridley on pages 80-81. Mr. Fridley questions Leigh by asking him, “Who wants to be friends with someone who scowls all the time?”  It can be difficult for many children to make new friends, especially moving into a new school.  Think about Leigh’s attitude and actions thus far in the text.  What are some ways Leigh could begin to make new friends?  How can Leigh change his negative attitude towards his new school and begin to make new friends?  Try to put yourself in Leigh’s situation and explain to him the best way to make new friends and keep them.  



	SKILL BUILDING TASKS 

APPROXIMATELY 4 WEEKS FOR GRADES 3 AND 4

APPROXIMATELY 3  WEEKS FOR GRADE 5

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How are maps used to locate specific places?

	Task:  Use a road map to trace some of Leigh’s dad’s truck routes throughout the United States.

	Standards: 

ELACC4RI7: Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Instruction:

· Have students locate the page numbers of various places mentioned in the book  Dear Mr. Henshaw by Beverly Cleary.  Use the road maps to find these places and trace routes that Leigh’s father may have taken driving his truck.  Have students write down each highway they would have to use to find their final destination.

· Have each student choose a state from the maps.  Instruct students to choose two cities in their state to travel.  Students must write the directions using highway numbers, cities, and cardinal directions that they will give to another student.  Have student’s only give the starting location and their directions to a partner.  If time allows, students can exchange with additional partners.

· Give students a map of the state in which they live.  Choose a city for students to start and give them a second city to end.  Ask students which direction is the ending city from the beginning city.  Instruct students to use intermediate directions to describe the second city’s location.

· Learning the states and capitals is always a challenge for students.  Provide a political map of the United States that includes the capitals of each state.  Play a game in which the teacher calls out the state and the students respond with the capital city or the teacher calls out the capital city and the students respond with the state.  Use index cards to write the state on one side and the capital city on the other.  Use these cards to play Match It using only smaller regions of the United States.

· Play the game Wheel of Fortune.  Divide the class into two teams. The teacher writes blanks on the board that would spell a particular state.  Take turns asking for one letter at a time alternating turns for each team.  If a student gives a correct letter, they may go again.  If a student thinks they know the state named on the board before all the letters are revealed, they may make a guess.  If they guess the correct state, they must also identify the state’s capital city.  If guess correctly, they score one point.  The team that scores 10 points first is the winner.

· Invite a truck driver as a guest speaker.  If possible, allow the students to see inside the cab and trailer of an eighteen wheeler.



	ESSENTIAL QUESTION:   Why is a greater understanding of the English language important in writing and speaking?

	Task:  Recognize, understand, and use figurative language in text

	Standards:

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

g. Correctly use frequently confused words (e.g., to, too, two; there, their).*

ELACC4L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.

b. Recognize and explain the meaning of common idioms, adages, and proverbs.

Instruction:
· Have students create a table titled Figurative Language to use as they read through the text.  Give students page numbers in which figurative language is used and have them complete each column for each example in the text.  Use the following outline.

Figurative Language

                                             Example                         Page # in Text                            Meaning                                   Correct Use of Figurative (example sentence)

                                     1.  “hanging around”                   23                         being in a specific place             We like to hang around the playground and just talk.

Some figurative language examples found in the text:

”falling apart” – page 21

“stuck up” – page 26

“whooping it up” – page 26

“keep your nose clean” – page 28

“give you a lift” – page 29

“hangs his hat” – page 31

“starve to death” – page 39

“foil the thief” – page 40 

“dodge” – 41

“a heart as big as a football stadium” – page 44

“trip over your lower lip” – page 48

“Time is money” – page 63

“take it easy” – page 68

”keep your shirt on” – page 71

“dollars to doughnuts” – page72

“knight in shining armor” – page 75

“keeping an eye on” – page 101

“let you down” – page 134

· Hold a writing contest in the classroom.  Have students complete a piece of writing to enter into the contest.  The main character, Leigh, can’t decide what he should write about for his school’s Young Authors Contest.  Encourage students to use some figurative language in their story that fits.  Students should take their piece through the writing process and enter their final copy for the contest.  Ask another teacher or one of the administrators to be the judge.  Provide lunch one day for the winner.

*Assessment Opportunity



	ESSENTIAL QUESTION:  How do characters change from the beginning of a book to the end of a book?

	Task:  Analyze the importance of building and maintaining relationships.

	Standards: 

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RI5: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

ELACC4RI7: Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Standards 1–3 above.)

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction: 

· Leigh Botts begins his letters to Mr. Henshaw in somewhat of an angry manner.  He continues to write letters and make journal entries to Mr. Henshaw for several years.  Not only did Leigh grow older, he learned valuable lessons through his writing and his relationships with other characters (e.g., Mom, Dad, Mr. Henshaw, Mr. Fridley).  Think about the troubling situations he has experienced from the beginning to the end and how he was able to cope with them.  Find specific examples of Leigh’s rudeness in the beginning and specific examples of him showing understanding and maturity.  Use index cards to write these examples.  Use one side for the book’s beginning and the other side for the book’s ending.  Include the page number of the text for all students to reread.

· Make a character mobile using cardstock paper and a wire coat hanger.  Draw pictures using crayons or markers that describe Leigh at the end of the book.  Use a hole punch to make holes and attach the cards using string or yarn to the coat hanger.

· Reread pages 79 – 81 and discuss how Leigh is showing his frustrations about not having any friends.  Mr. Fridley gives Leigh the advice that in order to have friends, you must be a friend first.  He reminds Leigh that all people have problems and he should stop feeling sorry for himself.  Leigh must figure out what Mr. Fridley meant.  Have students write a short essay about what it means to be a friend.  What do friends do for each other?  Why is it important to have friends?  How can you make new friends?  What is the most important thing about being a good friend?  Use descriptive details to explain your advice.

· Reread pages 102 – 103. Leigh is able to make a friend towards the end of the book.  Write a letter to Leigh explaining the reasons you think he was finally able to make a friend.  Think about the changes Leigh was able to make.  Include ways that will ensure he is able to keep the friends he makes.

· Provide students with a monthly calendar to note the days of Leigh’s diary/journal entries.  As student’s mark the dates of the entries, have them write several key elements from each entry.  Guide students to notice how Leigh’s feelings have changed from the beginning to the end.  Discuss why Leigh may have changed his attitude towards the other characters in the text.  When did this change occur?  Have students work in small groups or pairs to compare their ideas.



	ESSENTIAL QUESTION:   How can I relate to characters in a literary text?

	Task:  Write a short personal narrative essay.

	Standards:

ELACC4W3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use dialogue and description to develop experiences and events or show the responses of characters to situations.

c. Use a variety of transitional words and phrases to manage the sequence of events.

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated experiences or events.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Standards 1–3 above.)

ELACC4W5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 4.)

Tasks:

· Make a Venn diagram comparing Leigh Botts to yourself.




· Make a list of events that Leigh finds hard to deal with (e.g., changing schools, parent’s divorce, no friends, relationship with father).  Discuss these events as a whole group.  Give students the opportunity to share some of their experiences.   Extend the class discussion to share how they were able to deal with their situations.

· Set a timer for ten minutes.  Have students move around to choose partners to discuss their thoughts and ideas.  Many students deal with the same issues and can relate to each other’s circumstances. After ten minutes, have students move to a different partner. 

· Dear Mr. Henshaw,  written by Beverly Cleary,  is about a boy named Leigh Botts whose parents have recently divorced.  Leigh feels miserable after moving to a new school and can’t seem to” find his way”.   To make things worse, someone is stealing his lunch every day.  Leigh’s classroom assignment turns into something special as he begins to write to a famous author.  Sometimes it is difficult being a kid and learning how to cope with difficult situations like divorce.  Think about an experience you have had that was hard for you to understand and deal with.  Explain what the situation was and how you were able to “find your way” through it.  Use the five “W” to write your essay.  (Who, what, when, where, why)  

· Have students take their narratives through the writing process.  Students can peer edit and rewrite making corrections and incorporating new ideas into their final draft.

· Leigh describes a perfect day with his father as he rides along in his father’s rig.  He describes this perfect day with his dad and wishes he could relive that day.  Think of a special day that you remember with one of your parents.  What did you do?  What made the day so special?  How did you feel?  Think of who, what, when, where, and why.  Use details in your writing that gives the reader a vivid picture of your perfect day.

Other narrative writing ideas:

What is special about you?  What makes you a unique individual?

Describe a family celebration that has a special meaning for you.

Tell how you could make a new friend.

Describe a typical day in your life.

Explain how to choose a good pet for you.

Describe your school.

Describe the chores and responsibilities you have at home.

Describe the steps you would take to trace your family tree.

Describe how to show appreciation for your family / parents.

Discuss the reasons for appreciating your parents.

Describe the perfect picnic at the beach for a day.



	ESSENTIAL QUESTION:   What are the elements of a realistic fiction text?

	Task:  Identify and comprehend the elements of a literary text

	Standards:

. ELACC4RL1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RL2: Determine a theme of a story, drama, or poem from details in the text; summarize the text.

ELACC4RL3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).

ELACC4RL4: Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

ELACC4RL6: Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.

ELACC4RL7: Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where each version reflects specific descriptions and directions in the text.

ELACC4RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RI5: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

ELACC4RF4: Read with sufficient accuracy and fluency to support comprehension.

c. Read on-level text with purpose and understanding.

d. b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

Instruction: 

· Dear Mr. Henshaw written by Beverly Cleary is a realistic fiction story about a young boy who is learning to deal with his parent’s divorce, moving to a new town, making new friends, and most of all, his father’s absence in his life.  As students read aloud and independently, guide them to identify the elements of a realistic fiction text.  Use chart paper to make a table with the following headings:
Characters                       Setting                               Problems                                  Solutions                                  Pages from text

· Have students complete a smaller copy of this table to keep in their Reading notebook.  Each time students read from the text, they must complete the Elements of Fiction table.  The setting, problem, and solution will change as each section is read aloud or independently.  Check for student’s understanding after each reading.
· Give weekly comprehension assessments using a literature guide or teacher generated questions.
· Have students work in pairs to create comprehension questions for their classmates.
· Play “Comprehension Jeopardy”.  Divide the class into three groups.  Have each group create answers to questions that could be answered about the text.  These questions should reflect correct short answers.  Instruct students to write them on slips of paper and put them in a container.  Have all three groups draw from the container and discuss their response before presenting it to the teacher for accuracy.  Each team that comes up with the correct “question” earns a point.  The team that has the most points at the end of the time period wins “Comprehension Jeopardy”.
· Instruct students to summarize their independent reading in their reading journals.


	ESSENTIAL QUESTION:   What are steps in building a butterfly garden?

	Task: Build a butterfly garden

	Standards: 

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4W6: With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

ELACC4W7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8:  Recall relevant information from experiences of gather relevant information from print and digital sources; take note and categorize information, and provide a list of sources.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4SL2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

ELACC4SL4:  Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes: speak clearly at an understandable pace.

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction: 

· Reread pages 81-84.  Leigh finds solace as he stumbles upon a grove with the millions of butterflies.  Pretend your school has given your class the funding to create a butterfly garden on your school grounds.  This could become a reality at many schools by applying for a mini-grant or asking your school’s parent / teacher organization. Divide your class into four groups and begin making plans for your school’s butterfly garden.  Research the steps that should be taken to create your garden.  Group one:  Research which species are in your area and decide which one to make the garden for.  Group two:  Research which plants the butterflies need in order to lay their eggs and to eat.  Group three:  Investigate your school’s grounds and decide the perfect place to build your garden.  Group four:  Design the garden to build for the butterflies.  Have groups present their findings for the class.  After the research and planning is complete, begin building your garden.  Encourage parents to help by inviting them in for one day and asking them to bring their shovels and any materials needed to complete the project.  The following websites are kid friendly and easy to follow as you create your garden.

http://www.mygreathome.com/outdoors/garden_butterfly.htm
http://www.extension.umn.edu/distribution/horticulture/components/DG6711e.html
http://www.thebutterflysite.com/gardening.shtml
· Each group is responsible for a specific part of this project.  This project allows students the opportunity to research and follow steps to create something as a whole class.  As each part is equally valuable in order to produce the desired result.
· Contact the local newspaper and invite them to your classroom during and after the project is complete.
· Have students create short news articles explaining the class project and invite all grade levels to visit the garden when it is completed.
· Make posters to place around the school inviting teachers and students to visit the garden.

	ESSENTIAL QUESTION:   What can I learn about my favorite author?

	Task: Complete an author study 

	Standards: 

ELACC4W7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8:  Recall relevant information from experiences of gather relevant information from print and digital sources; take note and categorize information, and provide a list of sources.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

ELACC4SL2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

ELACC4SL3: Identify the reasons and evidence a speaker provides to support particular points.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

ELACC4SL5: Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or themes.

ELACC4SL6: Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. (See grade 4 Language standard 1 for specific expectations.)

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

b. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb aspects.

c. Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

d. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

e. Form and use prepositional phrases.

f. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.*

g. Correctly use frequently confused words (e.g., to, too, two; there, their).*

h. Writes legibly in cursive, leaving spaces between letters in a word and between words in a sentence.

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

ELACC4L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

Instruction:  

· Divide the class into small groups to complete this project.  Assign groups the following information needed to locate through research using the internet, nonfiction books, and reference books.

· Have groups create a board game using the information gathered about their favorite author.  Create a game board that is related to their favorite author and write questions about their author or their books on index cards.  Use dice to determine how many spaces to move.  Each question that is answered correctly allows the student to continue around the board until the finish line.  The first student to cross the finish line is the winner.

Name of author:

Place of birth:

Date of birth:

How are the books an author writes related to their own life?:

Purpose for writing children’s books:

Education:

Previous jobs:

Update on what the author is doing today:

Other books written by this author:

· Have students present an oral report of their favorite author in first person.  Encourage children to dress accordingly and provide a copy of a book by that author.  Video tape students presentations and share them with the class.  Take pictures of each student and create a bulletin board.

· Have students write letters to their favorite author.  Use the publisher’s address to mail these letters.

· Conduct an interview with your favorite author.  Have students develop questions, assign parts, and present interviews for the class.

· Create and present a PowerPoint presentation of your research.  Encourage students to use clip art, transitions, and sounds to their presentation.



	ESSENTIAL QUESTION:   What are the traits of various types of poetry?

	Task:   To write a variety of poems using the proper elements for each

	Standards:

ELACC4RL5: Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in Standards 1–3 above.)

ELACC4W5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 4.)

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.*

b. Choose punctuation for effect.*

Instruction: 

· Read aloud from several books of poetry for children.  Pizza, Pigs, and Poetry by Jack Prelutsky and A Light in the Attic by Shel Silverstein are two very good resources.  Review the structural elements of the poems read aloud.

· Allow students the opportunity to listen to poems from the internet site “The Children’s Archive”.  Ask students to note which poems they like the best and why.  What do they notice about the poems as they listened?  Did the poems rhyme?  Was the poem funny or more serious?  What do you picture in your mind as you listen to the poem?  Could you write a poem that has rhyme and rhythm?  

· Instruct students that limericks are funny poems and also fun to write.  Remind them that limericks are silly poems with 5 lines.  Lines 1, 4, and 5 rhyme, while lines 2 and 3 rhyme.  It is helpful to provide students with books or websites that show rhyming words.  The following are a couple of good websites: 

· www.wikirhymer.com
      www.rhymeit.com
· Model a limerick of your own to give the students a better understanding of the elements of a limerick.  For example:  

There once was a precious little dog

That barked and barked like a frog.

Then finally it came

He wasn’t the same

And now he barks like a hog.

· Have student’s illustrate their limericks and display them for students to enjoy.

· Haiku is a poem usually about nature.  These poems have 3 lines and 17 syllables in the poem.  Line one has 5 syllables, line two has 7 syllables, and line three has 5 syllables.   Allow children the opportunity to choose a topic in nature (e.g.; trees, birds, sky, flowers).  Remind students that each line must have the exact number of syllables listed previously.  This takes practice and sometimes can be tricky.  After students have created their haiku, have them work with a partner to check for the correct elements of their poem.  Have students rewrite their haiku with their changes and illustrate it.  Display students’ poems for other classes to enjoy. For example:

The smell in the air

Ever so gently it blows

The warmth on my face

· Make several Venn diagrams comparing the elements of each type of poetry.  For more advanced groups, have them complete a triple Venn diagram of all three types of poetry learned.



	At the end of this segment of instruction, re-read the assessment prompt with the students and provide time (either in class or as homework) for them to adequately address the prompt and work through the necessary steps of the writing process.
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