

​​​​​​

	[image: image1]                   GRADE4

                   ELA CCGPS UNIT PLAN:   3RD  9 WEEKS 

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.


	PRIMARY READING FOCUS:  Informational  

THEME:  Responsibility



	EXTENDED TEXT: Our World of Water by Beatrice Hollyer (890 Lexile)

THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1.  Letting Swift River Go by Jane Yolen (860 Lexile)  (In creating a water supply for Boston, the state created the Quabbin wildlife refuge – provided work when work was needed)

2.  Daisy Comes Home by Jan Brett (540 Lexile) The Story of Ping (920 Lexile) – (compare the books)

3.  Canoe Days by Gary Paulsen (840 Lexile)

4.  Quest for The Tree Kangaroo by Sy Montgomery (830 Lexile)

5.  Shiloh by Phyllis Reynolds Naylor (890 Lexile)

SUPPLEMENTARY MATERIAL:    

http://www.foquabbin.org/  (At the bottom of the What’s New? page you will find “Questions and Answers” and “Facts and Figures”.)

http://www.foquabbin.org/q_a.html
http://westfordcomp.com/quabbin/index.html
http://www.georgiaencyclopedia.org/nge/Article.jsp?id=h-1180 

http://greatlakesofgeorgia.com/learnmore/boating.asp  (Choose destination lake then History and Facts tab on left)



	PRIMARY WRITING FOCUS:  Opinion 

1. All life needs clean water.  After reading pages 44 – 45 and exploring Internet sites such as http://www.watereducation.org/doc.asp?id=1022, write a paper that speaks to your friends of each person’s responsibility in conserving water including tips to use in their daily lives to develop habits of conserving water.

2. As Mrs. Yolen so eloquently states in her author’s note, “such reservoirs are trade-offs, which, like all trades, are never easy, never perfectly fair.”  Consider the people of the Swift River Valley, the people of Boston, and the Quabbin Reservoir today.  Write a letter to the editor of the newspaper supporting the building of the reservoir or opposing the building of the reservoir.  

3. Think about everything you have learned about the care of animals in the wild and in zoos.  Write an essay taking the position that people either should help endangered animals or allow them to exist on their own.  Be sure to use what you to state your claim clearly and back it up with evidence from your research to support your claim.  Use relevant facts and details along with quotations from your research to back up your claim.

Narratives:

1.  Imagine yourself traveling down a river in a raft, kayak, canoe or inner tube.  Write a story about the animals and natural elements that
     you find along your way.  Describe the encounters in detail using vivid descriptions.  Plan your introduction and conclusion so they are of almost 
     equal length and add to the story.

Research Connections:
1.  Research man-made lakes in Georgia.  What company developed the lake?  When did it open?  Why was it needed?

Routine Writing Opportunities:

1.   Journals

2.  Summaries

3.  Response to reading



	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL

	PROMPT:  

1.  All life needs clean water.  After reading pages 44 – 45 and exploring Internet sites such as http://www.watereducation.org/doc.asp?id=1022, write a paper that speaks to your friends of each person’s responsibility in conserving water and tips to use in their daily lives to develop habits of conserving water.

2.  As Mrs. Yolen so eloquently states in her author’s note, “such reservoirs are trade-offs, which, like all trades, are never easy, never perfectly fair.”  Consider the people of the Swift River Valley, the people of Boston, and the Quabbin Reservoir today.  Write a letter to the editor of the newspaper supporting the building of the reservoir or opposing the building of the reservoir.  

3.  Research manmade lakes in Georgia.  What company developed the lake?  When did it open?  Why was it needed?

4.  Narrative:  Imagine yourself traveling down a river in a raft, kayak, canoe or inner tube.  Write a story about the animals and natural elements that
     you find along your way.  Describe the encounters in detail using vivid descriptions.  Plan your introduction and conclusion so they are of almost 
     equal length and add to the story.



	SKILL BUILDING TASKS 

APPROXIMATELY 4 WEEKS FOR GRADES 3 AND 4

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How do good readers use literature to learn about their world?

	Task:  Pre-reading, vocabulary

	Standards: 

ELACC4RI10  By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC4RF3: Know and apply grade-level phonics and word analysis skills in decoding words.

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multi-syllabic words in context and out of context.

ELACCW10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

Instruction:

· Have students begin a section in their journals for daily entries and vocabulary studies.

· Show the cover of the book, Our World of Water by Beatrice Hollyer.  Have students turn to the contents page with the map of the world.  On this page the six children featured in the books are shown with map inserts of their countries.  Introduce each child and have a student read the child’s comment.  Discuss the similarities and differences in the children’s homes (country locations / locations).  Review the Contents with the class.  Point out the Glossary and About the Countries pages at the end of the book.

· Read the Foreword by Zadie Smith to the class.

· Have students work in small groups to list ways they use water each day.  Have each group make a chart and present their findings to the class.

· Discuss with your students how water is obtained for your city.  

· Introduce the root hydr, hydra, hydro meaning water.  Some examples are: hydrant (a pipe with a spout or nozzle for drawing water), hydrate (to add water), dehydrate (to take away water), hydraulic (operated by a force created by a liquid), hydrogen, hydrophobia (fear of water), hydroponic (growing plants in liquid nutrient solution).  Present these words to groups to define and write a sentence with the word.  Have students check their definition using a dictionary.  Share sentences and definitions with the class.  Students should write the root, meaning, word examples, and sentences in their journals.  Other words can be added as the study is continued on other days.



	ESSENTIAL QUESTION:   How do good readers use literature to learn about life in other parts of the world?

	Task:  Read for information, main idea and details

	Standards:

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RF4: Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

Instruction: 

· Have students in small groups or partnerships read the selection about Lucas Riquelme in Peru.  Groups should create a graphic organizer by brainstorming main idea topics and details about Lucas’ life.  Discuss as a whole class.  Have students create the graphic organizer in their journals then write a paragraph summarizing the information.  Have students edit and revise their paragraphs with a partner focusing on capital letters.

Example of a Graphic organizer (not fully developed) 
[image: image4.png]



· Create a large class chart to record each country’s world of water.  The chart could be on paper or an interactive board, visible daily for student reference.  Groups will add information to the chart as each country is discussed.
Example of a Class chart (not fully developed)


[image: image2.emf] Family’s work  Source of water   /  Storage  Children’s A ctivities  Interesting facts   /  ecosystem  

Peru      

Mauritania      

USA      

Bangladesh      

Ethiopia      

Tajikistan      

 




· Display sentences with vocabulary words.  Ask students to use the context of the sentences to decide the meaning of the words.  
Sample sentences:
His family has always farmed alpacas for their wool, but when Lucas grows up he wants to be a civil engineer. (page 8)
He helps to give them medicine, check their teeth, and make sure their fleece is free of ticks. (page 12)
As students give definitions, write them on cards and display with sentences.  Have students add the words and definitions to their journals.



	ESSENTIAL QUESTION:  How do literature help us learn about life in other countries

	Task: Re-read for information, main idea and details

	Standards:

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RF3: Know and apply grade-level phonics and word analysis skills in decoding words.

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multi-syllabic words in context and out of context.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

ELACC4SL2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

Instruction: 

· Assign each student to one of five groups.  Each group will read about one child and water in his/her country.  The group should complete the graphic organizer with information learned, then present the information to the class posing questions as well as making comments to guide discussion.   Each group should paraphrase the information to the class chart for other groups to view, comparing and contrasting the countries.  Be sure the students understand that a paraphrase puts the ideas into their own words but still communicates the central idea.

· Have each group choose three – four vocabulary words.  They should display the sentences on strips of paper to share with the class.  As students identify the meanings of the words, write the definition on a card to post with the sentence.  Have students add the words and definitions to their journals.

· After each group report, have each student write a summative paragraph for the country in their journals using the information added to the chart.  Summaries should include the main ideas giving an overview of each country.

· Have students edit and revise their paragraphs with a partner, focusing on complete sentences.   

*Assessment Opportunity



	ESSENTIAL QUESTION:   How does an author show evidence to support points in a text?

	Task: Identifying evidence to support author’s points

	Standards: 

ELACC4RI4: Determine the meaning of general academic language and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.

ELACC4RI8: Explain how an author uses reasons and evidence to support particular points in a text.

ELACC4W1: Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose.

b. Provide reasons that are supported by facts and details.

c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

d. Provide a concluding statement or section related to the opinion presented.

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being and words and phrases basic to a particular topic.

Instruction: 

· Review the academic vocabulary words reasons, evidence, argument, and support.  
Display an opinion paper from earlier class writings or choose one from Internet samples.  Have students identify the sentences telling the argument, reasons, evidence, and support/not support.

· Present the argument to the class:  “Water is precious”.  Have students find supporting evidence in the class chart and/or chapter about Peru in support of or against the argument.
Display the statement then add the evidence the students provide from the text.

· Each group should also present an argument about water and the country they are studying, supporting the argument with evidence from the text.  Have groups share their arguments and supporting evidence from the text.

*Assessment Opportunity



	ESSENTIAL QUESTION:  How can writers let others know their opinions?

	Task:  Write an opinion paper 

	Standards: 

ELACC4RI9: Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.

ELACC4W1: Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose.

b. Provide reasons that are supported by facts and details.

c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

d. Provide a concluding statement or section related to the opinion presented.

Instruction: 
· Review the prompt and rubric with your class.  
Prompt:  All life needs clean water.  After reading pages 44 – 45 and exploring Internet sites such as http://www.watereducation.org/doc.asp?id=1022, write a paper that speaks to your friends of each person’s responsibility in conserving water including tips to use in their daily lives to develop habits of conserving water.
Allow time for students to research tips to conserve water using books or Internet sources before writing their papers.
· Have students edit and revise their papers with partners before publishing them with a word processing program or have small groups create PowerPoint slide shows that give reasons we should conserve water and tips on how to conserve water.  Students should present their papers and/or slide shows to the class.  If possible, show the slideshows to the school.

*Assessment Opportunity



	ESSENTIAL QUESTION:   How can we learn about historical events through literature?

	Task: Pre-reading, vocabulary

	Standards:

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.
c: Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

Instruction: 

· Preview the book Letting Swift River Go by Jane Yolen.  Take a picture walk with students through the book.  Encourage students to predict what may happen in the story.  Read the Author’s Note to the class.
In partnerships or small groups have students read Letting Swift River Go by Jane Yolen.  Have students discuss the events of the book creating a timeline for the creation of the Quabbin Reservoir.  

· Choose vocabulary words.  Introduce vocabulary words by displaying sentences with the words in them:
I thought I could see the faint outlines, but I could not read the past.
Boston had what Papa called “a mighty long thirst,” and no water to quench it.
No one wanted to bother with them but I thought it right they remain in sacred ground.
I slept under three eiderdowns and Grandma’s quilt.
Papa harvested ice from Greenwich Lake, and Mama kept the stove going all night.
One great push and they went over after one and two centuries of standing strong against wind and rain and snow.

· Students should add these vocabulary words to their journal vocabulary pages.

	ESSENTIAL QUESTION:   How can we learn about historical events through literature?

	Task: Finding more information through other sources, comparing sources

	Standards: 

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4RI5: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

ELACC4RI6: Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus and the information provided.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

ELACC4SL3: Identify the reasons and evidence a speaker provides to support particular points.

Instruction:  

· Introduce the class to the Quabbin Reservoir as it exists today.  http://www.foquabbin.org  Show the pictures in the gallery of activities today.  “The Valley” page link shows the town of Enfield in 1927, 1939, and 1987.  Read and discuss “A Brief History of the Valley”.  Read the “Introduction” and “From River to Reservoir” on “The Reservoir” page link.  “The Chronology” page link provides a timeline.  Share the years from 1920 – 1935 discussing the populations of the towns, comparing it to Boston’s population.  Note that in the early 1900’s a centennial and a 150th birthday for two of the towns were celebrated.  Allow students time to explore the Newsletters posted on the site.

· Play Lois Barnes audio selection from http://insideout.wbur.org/documentaries/hauntingquabbin/portraits.asp.  Have students turn and talk to discuss her feelings about the building of the reservoir.  Discuss the difference in focus of her account  as compared to the account on the webpage.

· In small groups. have a student give a firsthand account of a camping trip (family outing or vacation, birthday party, day at a lake) adding many details and feelings.  Have other students take notes.  After the student finishes his/her story, have another child stand and retell the event.  Have the students discuss the differences in the accounts (narrative point of view, descriptive words, amount of detail, length of account).  Continue with a class discussion of differences in focus and information provided.

· Read page 12 of Letting Swift River Go (meeting at Grange Hall) aloud to the class.  Ask who the class feels was responsible for the decision to build the reservoir.  Were the people living in the area included in the decision?  What did the people in the towns receive in compensation for giving up their homes?

· Display the sentence from the Author’s Note:  “Such reservoirs are trade-offs, which, like all trades, are never easy, never perfectly fair.”  Discuss the meaning of the word reservoir, then ask what the author may have meant in the sentence.  Discuss how the lives of the residents changed following the building of the reservoir.


	ESSENTIAL QUESTION:  How do authors use similes and metaphors to make their writing more interesting?

	Task: Similes and metaphors

	Standards: 

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4L5a: Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.

ELACC4W3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

d: Use concrete words and phrases and sensory details to convey experiences and events precisely.

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

h. Writes legibly in cursive, leaving spaces between letters in a word and between words in a sentence.

Instruction:  

· Jane Yolen’s beautiful poetic writing will allow the sharing of similes found in Letting Swift River Go with your class. Some examples are:
“They were stacked like drinking straws along the road.”
“winking on and off like fireflies”
“they rose like unfriendly neighbors”
Challenge students to find other examples in the book.  Allow time for groups to discuss the meaning of the similes.  Have children write similes or metaphors to describe topics in the book:  water, river, reservoir, friends, homes, etc.

· Compare passages of Yolen’s writing to the descriptions on the website.  Discuss the flow and descriptions that she uses.

Yolen:

First we moved the graves:
Granpa Will’s black stone,

and the Doubledays and the Downigns,

 the Metcalfs and the halls.
Papa read the headstones on the trucks 

as he helped gather the small remains,

hauling them to the new cemetery 

where everything would be fresh and green.

Friends of Quabbin website:  (“The Valley” page link)

Systematically, the valley was transformed. The 2,500 residents left their homes, with prized possessions and memories, and started over in other towns. Their empty houses were razed or moved; factories were demolished; large tracts of land were clear cut and burned; roads were relocated. The 7,500 bodies buried in the towns' 34 cemeteries were removed, most were reinterred at Quabbin Park Cemetery in Ware.

· Have students choose examples of Yolen’s writing to discuss.  Using the similes and/or metaphors they used to describe topics, have the students write a description of a lake or river they have visited.  They should revise and edit their papers with a partner.  Have students write the final copy of the paper in cursive before sharing it with the class.

*Assessment Opportunity



	ESSENTIAL QUESTION:  How can writers let others know their opinions?

	Task:  Write an opinion paper 

	Standards: 

ELACC4W1: Write opinion pieces on topics or texts, supporting a point of view with reasons.

a:  Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose.

b:  Provide reasons that are supported by facts and details

c:  Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

d:  Provide a concluding statement or section related to the opinion presented.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

ELACC4W5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.

ELACC4W6 :With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

ELACC4SL6: Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation.

Instruction:  

· Write an opinion paper.  
Prompt 2:  As Mrs. Yolen so eloquently states in her author’s note, “such reservoirs are trade-offs, which, like all trades, are never easy, never perfectly fair.”  Consider the people of the Swift River Valley, the people of Boston, and the Quabbin Reservoir today.  Write a letter to the editor of the newspaper supporting the building of the reservoir or opposing the building of the reservoir.  
· Provide a graphic organizer for students to use in developing their topic.  Have students edit and revise their papers with partners before publishing them with a word processing program in letter form.

· Share papers with the class.

*Assessment Opportunity



	ESSENTIAL QUESTION:  How do good readers and writers use research to learn about a topic.

	Task:  Research about rivers and lakes in Georgia

	Standards: 

ELACC4RI7: Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

ELACC4RF4: Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC4W2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

c. Link ideas within categories of information using words and phrases. (e.g., another, for example, also, because).

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Provide a concluding statement or section related to the information or explanation presented.

ELACC4W7: Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W8: Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a list of sources.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

Instruction:  

· Investigate the creation of man-made lakes in Georgia.  Use the website http://www.georgiaencyclopedia.org/nge/Article.jsp?id=h-1180 or http://greatlakesofgeorgia.com/learnmore/boating.asp  (Choose destination lake then History and Facts tab on left) for information.  Have students work in partnerships, small groups, or whole class to find the company that developed, reasons development needed, year created.  Students can take notes on index cards then create a timeline of the development in Georgia.  

· Have students discuss the timelines and the reasons for development of the lakes.

· Students should create a timeline in their journal detailing at least 6 man-made lakes in Georgia, then write about the reasons for the development.

· Write a research paper describing the development of man-made lakes in Georgia. 

*Assessment Opportunity



	ESSENTIAL QUESTION:  How do I read narratives in a way that the listener can imagine the event?

	Task:  Reading for differences between prose and poetic writings

	Standards: 

ELACC4RL5: Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text.
ELACC4W3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

b. Use dialogue and description to develop experiences and events or show the responses of characters to situations.

c. Use a variety of transitional words and phrases to manage the sequence of events.

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated experiences or events.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.

b. Choose punctuation for effect.

Instruction:  

· Read Canoe Days by Gary Paulsen aloud to class.  Reread to focus on the prose poetry of this book.  Display sentences from the book, asking students to identify how the sentence is prose but has features of poetry.  (Example:  The water is a window into the skylake. – The reflection creates the window, a metaphor.)

· Review the use of commas in reading and writing. Display and read several pages from Canoe Days to students pausing for an extra beat when you reach a comma.  Read the passage again without pausing.  Have students turn and talk in small groups to discuss the differences in meaning and effect.

· Ask students to think of a day spent traveling down a river.  Have them list in their journals words and phrases that create images connected to the trip.  Then ask them to add adjectives to describe the images, adding poetic language as much as possible.  Challenge students to construct a few sentences that use commas for effect.

· Write a narrative paper.  Imagine yourself traveling down a river in a raft, kayak, canoe or inner tube.  Write a story about the animals and natural elements that you find along your way.  Describe the encounters in detail using vivid descriptions.  Plan your introduction and conclusion so they are of almost equal length and add to the story.  Students should edit and revise the narrative independently using a checklist, then with a partner, before writing the final draft.

*Assessment Opportunity

Differentiation Options:

· Read (or have students read) Daisy Comes Home by Jan Brett and The Story of Ping by Marjorie Flack.  Using a Venn diagram, have students compare and contrast the adventures of the animals in the story.

· Have students make illustrations for their river trip.  Scan the illustrations and have the students use their voices to read the story as they make a slide show using IMovie or Windows Photo Story (free download for Windows computers).


	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

· Think about everything you have learned about the care of animals in the wild and in zoos.  Write an opinion essay convincing your readers that people can either help or harm endangered animals.  Be sure to use what you to state your claim clearly and back it up with evidence from your research to support your claim.  Use relevant facts and details along with quotations from your research to back up your claim.  


	SKILL BUILDING TASKS 

APPROXIMATELY 4 WEEKS FOR GRADES 3 AND 4

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How do I learn new vocabulary from informational text?

	Task:  Reading for information; new vocabulary

	Standards: 

ELACC4RI1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

ELACC4L6: Acquire and use accurately grade-appropriate general academic and domain-specific vocabulary, including words and phrases that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and words and phrases basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

Instruction:

· Give students clues about the animal featured in Quest for the Tree Kangaroo by Sy Montgomery.  Create a table that shows what it is and what it is not.  Add the clues one at a time until the students guess the tree kangaroo. (what it is:  looks like a bear, lives in a tree, eats leaves; what it is not:  looks like a fish, lives in a river, eats mice)

· Introduce the students to the book, the author, and the photographer, Nic Bishop.  Share the interview with Lisa Dabek and Sy Montgomery at http://www.loe.org/shows/segments.html?programID=06-P13-00045&segmentID=5.  Look at the maps of the earth and the map of Papua New Guinea on pages 4 – 5. Discuss the animals shown.   Read the first few pages aloud to the class focusing on the descriptions of the cloud forest.       

· Have students begin a section in their journals to record information about the book as they read.  Have students read the first section of the book, A “Big Stuffed Animal” on a Stone Age Island (pages 6 – 13) in partnerships, taking notes about the setting and kinds of animals.  Have students set up a table with headings (setting, kinds of animals) and bullet the information they locate.  Point out the captions in red near the pictures.  Students should understand that captions are found in many informational books and provide information about the picture not always included in the text.

· Students discuss the notes they have taken in small group, then as a class.  Make a class list of the animals.

· Discuss the vocabulary words hobbit (page 7), cannibal (page 9), expedition (page 11), and conservationists (page 12).  Using a vocabulary organizer, such as word detective, found at http://wvde.state.wv.us/strategybank/WordDetective.html, have students locate the words on the page, read the sentences aloud, discuss what they think the meaning is, then check the meaning in a dictionary.

· After reading, discuss the point of view the book written.  Point out that the author, Sy Montogmery, is a member of the team.

· Students should choose one topic from their notes to write a paragraph about the reading in their journals.

	ESSENTIAL QUESTION:   What details from the story help me identify character traits?

	Task:  Learning about the team members (characters)

	Standards:

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and carry out assigned roles.

c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

Instruction: 

· Introduce the vocabulary for the section, The Adventure Begins – tracker (page 15), ethanol (page 18) and thatched (page 20).  As students read this section they should begin a table in their journals showing each member of the team, their responsibility to the team, and traits of the team member.  Information can be added to the table as the book is read.  


Team Member

Responsibility

Traits

Lisa Dabek

Team leader

· Age 45 

· passionate about tree kangaroos and conservation 

· determined

· energetic

Sy Montgomery

Author of the book

· excited author

· passionate conservationist

· lover of animals

· Review the list of supplies on page 18.  Discuss the foods the team will eat and the preparation needed.  Make predictions as to how long the expedition will last.

· In partnerships, have the students read An Amazing Island (page 22) and Marsupial Mania (page 23).  Add marsupial (page 23) to the vocabulary list.  Have each partnership prepare three questions for class discussion.  Review the rules for class discussions before the discussion.

· Have students write a summary of today’s reading in their journals.


	ESSENTIAL QUESTION:   What is a preposition?

	Task:  Understanding prepositions

	Standards: 

ELACC4RI8: Explain how an author uses reasons and evidence to support particular points in a text.

ELACC4RF4: Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose and understanding.

b. Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

e. Form and use prepositional phrases.

Instruction: 
· Have students read Partners in Conservation (pages 25 – 31).  After reading, read aloud the paragraph on page 31 that begins “Josh explains: ”.  Add the vocabulary word bush (page 31).  Have students begin a word splash with bush.  They can add adjectives to describe the flowers, trees, mosses, etc. as they continue in the book.  

· On page 29 Lisa talks about the future of conservation.  Read her statement to students then have them discuss the responsibility Lisa’s team is showing and the responsibility the students in your class can show in their world (picking up trash, caring for animals, etc.).  Include the reasons and evidence given by the author.

· Display a picture of a tree.  Using a picture of an animal, place the animal on the tree, beside the tree, down the tree, etc. using prepositions.  Show students a list of prepositions (http://www.abcteach.com/free/l/list_prepositions.pdf).  Have students work in small groups to write prepositional phrases that go with a picture from the story.  (For example, on page 28 – He blows in the shell.  His hand is on the shell.)  Have groups find sentences in the book that contain prepositional phrases.

· Have students independently write a prepositional poem to go with a picture from the book.
Tree Kangaroo (page 8)

On a branch

In the tree

Under the leaves from above

Near the trunk

Beside a vine

*Assessment Opportunity

 

	ESSENTIAL QUESTION:   How do I interpret information presented in an informational text?

	Task: Reading for information

	Standards:

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Instruction: 
· Read The Hike to Heaven (pages 33- 35) and Welcome to the Cloud Forest (pages 37 – 41).  Add the vocabulary words leeches (page 33), nettles (page 33), saplings (page 35), canopy (page 35), and botanist (page 38).  Have students read the sentences with the words and discuss the meanings.

· Have students describe in their journals the physical difficulties of the trip.



	ESSENTIAL QUESTION:   How do I choose relevant information to include in my writing?

	Task: Reading for information

	Standards:

ELACC4RI9: Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.

ELACC4W5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 4.)

ELACC4W7: Conduct short research projects that build knowledge through investigation of different aspects of a topic.

ELACC4W2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

c. Link ideas within categories of information using words and phrases. (e.g., another, for example, also, because).

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Provide a concluding statement or section related to the information or explanation presented.

ELACC4W6: With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

ELACC4SL4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

ELACC4SL5: Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or themes.

ELACC4L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

f. Produce complete sentences, recognizing and correcting rhetorically poor fragments and run-ons.*

Instruction: 
· Read Capture! (pages 42 – 44), Fantastic Cloud Forests (page 45), and Life in the Bush (pages 47 – 53).

· Have students take notes in their journals about the cloud forest.  Have students complete research from a different source (informational books or Internet sources such as http://www.cloudforestconservation.org/cloud_forest) to learn more about cloud forests.  You may play a soundscape of the cloud forest at http://www.cloudforestconservation.org/cloud_forest/soundscape.php.

· Students should illustrate and write a paragraph about the cloud forest.  Have students work with a partner to revise and edit their paragraph.  Have students publish their paragraph by creating a PowerPoint slide show with sounds of the cloud forest.

*Assessment Opportunity

Differentiation Options:

· Some students may like to research the bush.



	ESSENTIAL QUESTION:   How do I record information related to a topic?

	Task:  Creating a flow chart 

	Standards: 

ELACC4RI3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

ELACC4RI5: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

Instruction: 
· Read Man Na Meri (pages 55 – 63) and The Crucial Test (pages 65 – 71).  Have students work in small groups to create a flow chart of the steps in collaring and tagging the tree kangaroo (pages 60 – 61).

· Share the flow charts while discussing the procedures used in the procedure



	ESSENTIAL QUESTION:   How do I choose relevant information to use in my writings?

	Task: Determining the main idea; details to supporting opinion

	Standards: 

ELACC4RI2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

ELACC4RI10: By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC4W1: Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose.

b. Provide reasons that are supported by facts and details.

c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

d. Provide a concluding statement or section related to the opinion presented.

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

b. Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in a text”).
ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

Instruction:  

· Read Conservation at Home and Around the World (pages 73 – 78).

· Lisa advises students to learn more about animals.  Choose an animal to research.  Learn about its habitat and ecosystem.  Find out if any problems are affecting its survival.  

· Write a paper telling about the animal.  Using a checklist, edit the paper for capital letters, punctuation, and spelling.  Revise and edit the paper with a partner.

· In small groups or whole class discuss the animals.  

· Prompt:  Think about everything you have learned about the care of animals in the wild and in zoos.  Write an essay taking the position that people either should help endangered animals or allow them to exist on their own.  Be sure to use what you to state your claim clearly and back it up with evidence from your research to support your claim.  Use relevant facts and details along with quotations from your research to back up your claim..  

*Assessment Opportunity



	ESSENTIAL QUESTION:  What details in the story help me identify literary elements?

	Task: Describe characters and setting

	Standards:

ELACC4RL1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RL3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).

ELACC4RL6: Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.

ELACC4RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Instruction: 

· Introduce the students to the book, Shiloh, by Phyllis Reynolds Naylor.  Discuss the picture on the cover, including the responsibility a boy would have in the care of a dog.  Show a map of West Virginia.  The towns of Sistersville, Friendly, and Middlebourne that mentioned in the story are real places.  Show the video clip, The Real Shiloh, with Phyllis Reynolds Naylor (http://www.readingrockets.org/books/interviews/naylor). 

· Read chapter one aloud to the class.  Discuss the point of view in Shiloh.  Compare the point of view of Shiloh to Quest for the Tree Kangaroo.  Have students name other books written in first person.  Discuss other books the class has read this year and the point of view in which they were narrated (The Sign of the Beaver is third person).   Have students describe the differences in first and third person point of view.

· Discuss the main characters introduced in the first chapter, Marty and his family.  Have students begin a character web to show Marty’s personal qualities.  They should add to this web as they read the book looking for details in what he says and thinks, from his actions, and from what other characters say about him.



	ESSENTIAL QUESTION:   How do good readers use inferences to determine the theme of a story?

	Task: Determine theme from details; understand vocabulary

	Standards:

ELACC4RL2: Determine a theme of a story, drama, or poem from details in the text; summarize the text.

ELACC4L5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings (synonyms).

ELACC4W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Instruction: 

· Display the vocabulary words: abandoned (page 14), commences (page 41), grovel (page ), jowls (page 41), sickle (page 24), and ticks (page 11).  As students read have them make predictions as to the meaning of the word in context, then think of antonyms and synonyms for the word.  Have students write the sentence in which the word is found, the definition and the synonyms and antonyms in their journals.  They can use a thesaurus or http://thesaurus.com to check their answers.  

· Have students read chapters 2 – 5.

· Marty walks a thin line between the truth and a falsehood.  Have students work in small groups to decide to find examples of what Marty says discussing what he said and what the person he is talking to thinks about what he said.  For example, choose students to read aloud pages 42 – 44.  Assign students to be Marty, Judd, Dad, and a narrator.  Lead students to show the example of Marty saying, “H-his dog?  Here in this yard?  Haven’t seen any dog of any kind in our yard all day.”  Marty leads Judd and Dad to believe he has not seen the dog.  He is telling the truth that Shiloh was not in his yard but misleading because he has seen Shiloh in the pen.

· On pages 12 – 14 Marty tells four reasons that he does not like Judd Travers.  Marty’s observations of Judd’s actions differ from Judd’s explanations.  Have students turn and talk about the differences.  Who do they believe?

· Have students write a summary of today’s reading in their journals.  They should add to the character web of Marty.

*Assessment Opportunity

Differentiation Options:

· Some students may choose to make a table to write details about the setting and characters other than Marty.

	ESSENTIAL QUESTION:   What strategies do I use to monitor my comprehension

	Task: differences in formal and informal English; comprehension

	Standards:

ELACC4RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC4W10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

ELACC4L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

Instruction: 
· Have students read chapters 6 – 10.

· Display the vocabulary words: frankfurter (page 62), welts (page 54), and yelp (page 78).  Have students add them to their journals, writing the sentences from the story along with antonyms and synonyms.

· Display examples the author uses that show the characters’ spoken words differ from formal English.
(page 50 – “What you figure is wrong with that boy, Lou?” Dad’s voice.
“Just being eleven, I guess,” Ma tells him.  “Eleven’s a moody age.  Was for me, anyways (no subject in sentence).”)  
Have students find other examples and tell how the sentences would be worded in formal English.

· In partnerships or small groups have students discuss the reading, continuing with the theme of honesty.

· Have students write a summary of today’s reading in their journals then add to the character web of Marty.

*Assessment Opportunity



	ESSENTIAL QUESTION:   How do good readers use events from the story to make judgments and opinions?

	Task:  Understanding theme of honesty

	Standards:

ELACC4RL1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

ELACC4RL2: Determine a theme of a story, drama, or poem from details in the text; summarize the text.

Instruction: 
· Have students read chapters 11 - 15.  

· Add the vocabulary words antibiotics (page 95), omission (page 123), warble (page 94) to their journals with sentences, antonyms, and synonyms.

· At the end of the novel (page 137), Marty thinks to himself, “nothing is as simple as you guess – not right or wrong, not Judd Travers, not even me or this dog”.  Discuss in small group what Marty means in the context of the story.  Write a summary of today’s reading including how Marty has changed in his attitudes toward himself and others.    How has Marty taken responsibility for his actions?  



	ESSENTIAL QUESTION:   How do I make connections between the text and a visual presentation of the text? 

	Task:  Comparing a book to a video

	Standards:

ELACC4RL7: Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where each version reflects specific descriptions and directions in the text.

ELACC4W4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

ELACC4L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Use a comma before a coordinating conjunction in a compound sentence.

d. Spell grade-appropriate words correctly, consulting references as needed.

Instruction: 

· Show the video or DVD of Shiloh.  Have students take notes in their journal during the movie of similarities and differences they notice.

· Have students write a paper telling the similarities and differences between the movie and the book.  

*Assessment Opportunity
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