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B004AQMKOE

                   GRADE 2

                   ELA CCGPS UNIT PLAN:   3rd 9 WEEKS 

                   


	READING FOCUS:  LITERARY AND INFORMATIONAL 

THEME:  Life Cycle Investigators 



	PART  1 EXTENDED TEXT (4.5 WEEKS):

Gooney Bird on the Map by Lois Lowry (Pull for small group reading throughout first 4.5 weeks during Part 1 lessons)
THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

Maps

1.  Me On The Map by Joan Sweeney

2.  Maps and Globes (Reading Rainbow Book) by Jack Knowlton (available online) 

3. There's a Map on My Lap!: All About Maps (Cat in the Hat's Learning Library) by Tish Rabe (available online) 

Regions

1. Georgia, My State: Geographical Regions By Doraine Bennett

    -series of six books; one for each region

(You may use any reference material on the state’s geographical regions as substitutes for these books)

Rivers 

1. The Raft by Jim LaMarche  
2. Where the River Begins by Thomas Locker

3.  Website: http://www.brownsguides.com/blog/georgia-rivers-posters/ 

SUPPLEMENTARY MATERIAL:    

-Webpage to provide background knowledge for teachers on the 5 regions in Georgia; http://dromus.nhm.uga.edu/~gmnh/gawildlife/index.php?page=information/regions 

-Webpage that can be used to introduce the basic facts about the 5 regions in Georgia; http://library.thinkquest.org/CR0213900/ 

-Webpage for follow up lesson on introduction of Georgia’s regions http://www.slideshare.net/JenniferWilson2/the-five-regions-of-georgia-10043656 

-Example of book created by a second grade classroom; http://www.mixbook.com/photo-books/education/the-regions-and-rivers-of-georgia-4145701 


-Me On The Map read aloud on video; http://www.youtube.com/watch?v=1f7ebZMLn08


	PART 2 EXTENDED TEXT (4.5 WEEKS): 
Velma Gratch & the Way Cool Butterfly by Alan Madison, illustrated by Kevin Hawkes (Schwartz & Wade, 2007). (Pull for small group reading during Part 2 lessons)
THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1. What is a Life Cycle? (Science of Living Things) by By Bobby Kalman and Jacqueline Langille. (1998, Crabtree Publishing)
2. Fish is Fish By Leo Lionni. (1987, Knopf Paperback)

3. A Monarch Butterfly’s Life By John Himmelman. (1999, Children’s Press)

4. The Magic School Bus Plants Seeds: A Book about How Living Things Grow By Joanna Cole. (1995, Scholastic)

5. A Log’s Life By Wendy Pfeffer, illustrated by Robin Brickman. (1997, Simon & Schuster)

SUPPLEMENTARY MATERIAL:    

Link to several great life cycle books that are second grade readability: http://www.sciencecompanion.com/for-sc-teachers/resources-by-module/life-cycles-resources/life-cycles-recommended-reading/
Great book containing great life cycle vocabulary, activities and projects. Explore Life Cycles!: 25 Great Projects, Activities, Experiments (Explore Your World series) [Paperback] Kathleen M. Reilly [image: image5.png]


Kathleen M. Reilly (Author) 

› Visit Amazon's Kathleen M. Reilly Page
Find all the books, read about the author, and more.

See search results for this author 

Are you an author? Learn about Author Central 
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(Author), Bryan Stone (Illustrator) 

Website gives several links to hands on life cycle projects: http://www.kidskonnect.com/subject-index/15-science/87-life-cycles.html


	PART 1 WRITING FOCUS Opinion 

This prompt will be your assessment for the first 4.5 weeks:

PROMPT: Explain, with specific examples from books in our unit, what kinds of things students learn from both fiction and non-fiction books. How are the lessons learned from each type of book alike, and how are they different?  In your opinion, is fiction or non-fiction the best way for second graders to learn about life?

Provide a list of books used in the first 4.5 weeks of the unit…

Me On The Map 
Maps and Globes 
There's a Map on My Lap
Georgia, My State: Geographical Regions 
The Raft 
Where the River Begins

Browns’ Guide to Georgia Website
PART 2 WRITING FOCUS Opinion

This prompt will be your assessment for the second 4.5 weeks:

PROMPT: (Each student in the class will write an article to create a classroom magazine.) Review your journal topics and decide on a subject for your topic. Your job is to persuade the reader to believe something. Some examples could be…

The best life cycle book we explored is…

The most interesting life cycle is…

Learning about adjectives and adverbs can be fun…

Learning about collective nouns can be fun…

If you come up with your own topic to write an opinion on, it must be approved by the teacher.

Students could also create advertisements for made up products for butterflies, frogs, or fish to add to the classroom magazine.



	Research Connections:

1. Discover where you are located. Use http://www.google.com/earth/index.html to type in your current location. Start at the picture of the school, then to the town, state, continent, Earth and back again as the story Me on The Map describes.
2. Introduce the six books, Georgia, My State: Geographical Regions By Doraine Bennett, on the regions of Georgia. Explain to the class that for several days small groups will rotate to each book. Each group is required to research each book to find several facts for their journals. Each journal page should be labeled with the name of the region. The topics for each region include: Location in Georgia, Type of Land, Plants, and Animals. 

Routine Writing:
Journal Entry 1: (Students are asked to describe in detail the answer to this journal prompt for their first journal entry, citing specific information from the story.)

                          -Before I read “Me on the Map” by Joan Sweeney I did not know _________________ 

Journal Entry 2: State an opinion and support the opinion with several reasons.

                          -If maps did not exist, I think the most difficult problem we would face  _____________________________________

Journal entry 3: 

As a class or in small groups define the following words and add to personal journals: map key, scale, grid, compass, globe, legend

Journal entry 4-10:

Information on the 5 regions of Georgia

Journal entry 11:

I am like Nicky from the story The Raft by Jim LaMarche in a few ways.

Journal entry 12:

The two stories The Raft and Where the River Begins have similarities and differences. In your opinion, which story is the best story? Use the similarities and differences to support your opinion.

Journal entry 13: Information from your own research: 1. Plants 2. Animals 3. Where your river is located 4. History Fact 5. Two interesting facts that you think will be different from any of the other rivers presented by the class. 

Journal entry 14-19: Notes taken from other group’s presentations about their river.

Journal entry 20: Shared non-fiction writing on introducing life cycles.

Journal entry 21: The book The Life Cycle of Fish, by Darlene Stille introduces the stages in a fish’s life. In my opinion the most dangerous stage for survival is …

Journal entry 22: Write the noun and irregular plural noun grouped according to spelling pattern. Label each group.

Journal entry 23: Glossary page for Fish is Fish by Leo Lionni, including definition and sentence for each word
Journal entry 24: Write the original, rearranged and combined sentences about your butterfly.
Journal entry 25: Record the list of collective nouns in your journal. 

Journal entry 26: Lima bean experiment.

Journal entry 27: Pretend that you are one of the animals that depend on the tree. Discuss which part of the life cycle the tree is in and why you need the tree to survive.




	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT: Explain, with specific examples from books in our unit, how students learn from both fiction and non-fiction books. In your opinion are fiction or non-fiction books the best way for second graders to learn?

Provide a list of books used in the first 4.5 weeks of the unit…

Me On The Map 
Maps and Globes 
There's a Map on My Lap
Georgia, My State: Geographical Regions 
The Raft 
Where the River Begins

Browns’ Guide to Georgia Website


	SKILL BUILDING TASKS

This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program.  Reading foundation standards (RF), while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.



	ESSENTIAL QUESTION:   How can a fiction book teach me facts?

	Task:  Introduce Unit/Find facts from a fiction book 

	Standards: 

ELACC2RI1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI5: Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

ELACC2RI6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI7: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups. 

ELACC2W2: Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section. 

ELACC2L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Capitalize holidays, product names, and geographic names.

b. Use commas in greetings and closings of letters.

c. Use an apostrophe to form contractions and frequently occurring possessives.

d. Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil).

e. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.

Instruction 1-2 days: Introduce the unit by reading the ‘Dear Second Grade’ letter. Explain to the students that they are on a mission to solve the animal mix up problem and they will start this investigation by exploring maps about Georgia. As a group, discuss several ways the class can keep all of their information organized during this mission. (Journal, typing notes, folder, etc.) Decide as a class how each student will organize the gathered information. This will give you time to prepare materials for the students to record their information on for the unit when you start the map investigation portion. Post the ‘Where we are’ paper in a visible location and clip a paperclip next to maps. Move the clip at the appropriate times in the lesson so that the students have visual to their progress throughout the unit.

Before Reading:

As a class generate a list of ideas about maps labeled ‘We think maps…’ Explain that these might be facts and they might not. The class will have to determine if they are true during their investigation. Show the class the book “Me on the Map” and ask the students if they think this story will give them facts about real maps, non-fiction, or if this is a make-believe, fiction book. Explain that sometimes it can be a little bit of both. This book gives facts about maps through a fiction story. Ask the students to watch for ways that the author teaches facts through this fiction book and through the diagrams and illustrations. 

During Reading:

Discuss the illustrations on each page. Compare them to the previous pages; How are they similar/different? Where else have you seen this type of map?

After Reading:

Compare the illustrations and discuss. Discuss how the map starts out showing a small space (the child’s bedroom) all the way to a huge space (the world). How did the illustrations help you understand the story?

In partners, or small groups, challenge the students to recall each map in the correct sequence from the story. Then review the correct order from the book. Turn to the page that shows the map of the state. Explain to the students that during the first part of this unit you will concentrate on this type of map, but our state. Ask the students to observe the picture and make a guess at what is missing from this map that should be on an official map. (Title, map key, map symbols, compass)

Use http://www.google.com/earth/index.html to type in your current location. Start at the picture of the school, then to the town, state, continent, Earth and back again as the story did.
Journal Entry 1: (Students are asked to describe in detail the answer to this journal prompt for their first journal entry, citing specific information from the story.)

Before I read “Me on the Map” by Joan Sweeney I did not know _________________ 



	ESSENTIAL QUESTION:   How is learning from a non-fiction book different/similar to learning from a fiction book?

	Task:  Discover the beginning/need for maps

	Standards:

ELACC2RI1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI4: Determine the meanings of words and phrases in a text relevant to a grade 2 topic or subject area.

ELACC2RI6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI8: Describe how reasons support specific points the author makes in a text.

ELACC2RI9: Compares and contrast the most important points presented by two texts on the same topic.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
                     a. Read on-level text with purpose and understanding.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups. 

ELACC2W1: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding statement or section. 

ELACC2L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Capitalize holidays, product names, and geographic names.

b. Use commas in greetings and closings of letters.

c. Use an apostrophe to form contractions and frequently occurring possessives.

d. Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil).

e. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.
g. Creates documents with legible handwriting. 

Instruction: 1 day

Before Reading-

Read the following questions to the students: 

          -List reasons the book gives that explain why maps might have been created?

          -What material are the oldest existing maps made out of?

          -About when did the age of Exploration begin?

          -Why do you think maps were made out of clay in one part of the world and silk in another part of the world?

          -Explain the Stick Chart Map.

Tell the students that they will know the answers to these questions if they listen actively during the story “Maps and Globes” by Jack Knowlton. Discuss with students how important it is to read with fluency and to have a purpose when reading. Ask the students what they think the purpose of reading this book is when thinking about their unit of Life Cycle Investigators. Why are maps important to me? Explain to students that fluency and inflection are different depending on the type of book you are reading. The first book, “Me on the Map” had a character that was talking. This is a non-fiction book without characters. Tell the students to listen how you read this story differently from the previous book. 

After reading the story read through each question one at a time and then ‘Think, Pair, Share’ to answer.

Journal Entry 2: State an opinion and support the opinion with several reasons.

If maps did not exist, I think the most difficult problem we would face  _____________________________________

 

	ESSENTIAL QUESTION:   Can words that have a different rime still sound the same? 

	Task: Identify rhyming words and sort between same/different rime

	Standards: 

ELACC2RF3: Know and apply grade-level phonics and word analysis skills in decoding words.

a. Distinguish long and short vowels when reading regularly spelled one-syllable words.

b. Know spelling-sound correspondences for additional common vowel teams.

e. Identify words with inconsistent but common spelling-sound correspondences. 

f. Recognize and read grade-appropriate irregularly spelled words.

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

                      f. Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy). 

ELACC2L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Capitalize holidays, product names, and geographic names.

b. Use commas in greetings and closings of letters.

d. Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil).

e. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.
g. Creates documents with legible handwriting. 

Instruction: 1 day

Ask students to give you examples of words that rhyme. Record their answers on the board. As you record them sort the words between words that have the same rime (hot got), in one circle and words that don’t have the same rime ( go snow). Ask the students to think about why you sorted the words and ask for an explanation. As a class, create a rule for each circle (i.e. words that rhyme and have the same ending letters and words that rhyme that have different endings. 

Introduce the book There's a Map on My Lap!: All About Maps (Cat in the Hat's Learning Library) by Tish Rabe with a picture walk. Explain that this book has a ton of great information about maps and that it explains many useful facts. However, today they will be concentrating on the rhyming words. As  you read the book to the class ask someone to record the rhyming words in a list on the board in the order that you hear them. The list will look like this…

map lap, say way USA day, are far, who do, all ball, flat that, down around, show so, use choose, roam home, neat sheet, got-um bottom, be see, way say, are

 star, carefully see, lot hot, green mean, know below, been begin, hike like, steep deep, dots lots, disaster faster, far car, did grid, side guide, four door, today 

USA, knowing going

After the book as the students to work in partners to sort the words as you did before following the same rules that you created…words with the same letters at the end and words with different letters at the end. Allow groups to check work together before coming back as a whole group. 

Explain that sometimes when authors want to create two sentences that rhyme they have to rearrange the order of a sentence (The dog sat on my lap. The map was on my leg.-----changed to ----The dog was on my lap. On my leg was the map. Dr. Seuss was a master at rearranging sentences so that his stories would rhyme. Tell the students that they will use the list of rhyming words to create sentences that rhyme. Ask them to practice a few with you before they work on their own.

Change the first or second sentence to make hot and dot at the end of the sentence…

      -The bug jumped on the dot. It was hot so he fell off.  (Example: He fell off because it was hot.)

      -Don’t bounce the ball in the house. Keep your hands off the wall. (Example: In the house, don’t bounce the ball.)

Before starting the sentence writing task, remind students of the standards that you expect from their writing. 

The story is also read online at http://www.youtube.com/watch?v=NazvXwWumaQ


	ESSENTIAL QUESTION:   Why is it important to continue to learn new words?

	Task: Define map vocabulary words from book.

	Standards:

ELACC2RI4: Determine the meanings of words and phrases in a text relevant to a grade 2 topic or subject area.

ELACC2RI5: Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

ELACC2RI7: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase.

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: 2-3 days

Read the class the following sentence and ask the corresponding questions…

1. I have several drabies on my dresser.

Questions: What is a draby? (We don’t know) What hints does the sentence give us about drabies? (They must not be big.) How do you know that? (because several can fit on a dresser).

Explain that drabies is a made up word. Sometimes you can read a word by sounding it out but you don’t know what it means. By reading the words before and after the word you don’t know, you can get enough hints to start figuring out the meaning of a word. Sometimes you will have enough information in the passage to figure the word out and sometimes you will have to stop and look up the meaning of the word. Where can we find the meaning of words? (Dictionaries, Thesaurus, Friend, Teacher, Parent, Online)

When you don’t know the meaning of a word in a book you are reading, it makes it very difficult to understand the book. Just like if I asked you to close your eyes and try to see what a draby is by listening to our sentence, “I have several drabies on my dresser.” you would not be able to see this picture in your head. Now let’s try that sentence again and see if you can imagine this picture in your head, “I have several books on my dresser.” Can you picture that? Yes much easier.

Today we are going to look up the definition to many great map vocabulary words from the book “There’s a Map On My Lap” that we read yesterday. This will ensure that we know the information that the book is teaching us. We will be able to create a picture in our brain when we read over these words. We are going to add the definition of these words to our Map Journal.

Journal entry 3: 

As a class or in small groups define the following words and add to personal journals: map key, scale, grid, compass, globe, legend

After the class has added the definitions to the journal, reread the book and talk about how it is easier to understand the book now that the vocabulary words have been discovered. 

Allow students to create a map of the classroom. Explain that the map must include a map key, scale or grid, compass, and legend. When maps are complete let the students get with a partner and give each group a small post-it note. The group decorates the post-it note with a unique design so that they will be able to identify their note. One partner hides the post-it note in the room and puts a small pencil mark on their map. The other partner must use the map created to find the post-it note.


	ESSENTIAL QUESTION:   What difference does it make where I look to find information? 

	Task: Research the 5 regions of Georgia.

	Standards: 

ELACC2RI10: By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2-3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC2W7: Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science observations).

ELACC2W8: Recall information from experiences or gather information from provided sources to answer a question.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2SL3: Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.
ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.) 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: Several days

Today the class gets to move the paperclip from maps to regions on the Where We Are in Our Life Cycle Investigation paper. Introduce the six books, Georgia, My State: Geographical Regions By Doraine Bennett, on the regions of Georgia. Explain to the class that for several days small groups will rotate to each book. Each group is required to research each book to find several facts for their journals. Each journal page should be labeled with the name of the region. The topics for each region include: Location in Georgia, Type of Land, Plants, and Animals. 

Each Journal Page should look like…

Name of Region

Location in Georgia

Type of Land

Plants

Animals

Interesting Fact

After each group visits all six books put students in groups of three to four and allow the students to share the notes they gathered in their journals. Tell students to make sure their information is correct and if there is discrepancies between papers go back to the book to prove the answer. 



	ESSENTIAL QUESTION:   What do the things we do and say reveal about us to others, and how?

	Task: Make a connection to a character in a book.

	Standards: 

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.
ELACC2SL4: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences. 

ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.) 
ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RL10: By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2-3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC2W3: Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

ELACC2W8: Recall information from experiences or gather information from provided sources to answer a question. 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction:  Today the class will move the clip from regions to rivers on the Where We Are in Our Life Cycle Investigation paper. Explain to the class that Georgia has 7 major rivers: Ocmulgee, Oconee, Altamaha, Savannah, St. Mary’s, Chattahoochee, and Flint. Show a map of Georgia that outlines the major rivers, http://geology.com/lakes-rivers-water/georgia.shtml . Find the major rivers on the map.

Explain to the students that you will be discovering many things about rivers and animals that live on or in rivers. To begin let’s make a list of everything we think about rivers: Label Chart paper What we Think About Rivers. When we can prove these facts about rivers through our research we will transfer those facts to this chart paper labeled Facts about Rivers.

Today we will start our research in a different way than typical research. We will read the book The Raft by Jim LaMarche, which is a realistic fiction book. This means that the story is not real facts, but it is a story that could really happen. We will not see the boy flying across the sky or animals talking to the boy. Sometimes, even when a book is not a non-fiction book, you can learn facts from fiction books, like The Raft. 

Before Reading

Ask the students if their parents have ever told them to do something that they really didn’t want to do. (Clean your room, play a sport, play with a cousin or friend, eat vegetables, etc.). Tell the students that the character in this book has to go stay with his Grandmother for the summer and he is not looking forward to it. He thinks he will have a terrible time. You now have two clues to this story, what I just told you and the title of the book. Thinking about these two hints, let’s make some predictions together about the middle and ending of this story. To do this you have to pretend that you are this little boy. How would you feel? Why do you think the story is called the raft? I told you that this is a realistic fiction book and you will learn facts about rivers. This is another hint that helps us predict what might happen in this book. As we read the story we will look for things that we think are facts about rivers and river animals and add them to our What We Think list.

During Reading

Add to the What we Think chart about rivers and animals on or in the river. Discuss how the character’s emotions change throughout the story.

After Reading

List characters, setting, and problem; try to pin point in the story when the problem started to dissolve. In partners discuss a time that you felt the same way as Nicky. Talk about the setting of your own problem and who was there. Next, discuss the how the problem was solved. If it is still a problem talk about how the problem might be resolved.

Journal 11: I am like Nicky from the story The Raft by Jim LaMarche in a few ways. 

	ESSENTIAL QUESTION:   How are different books related?

	Task: Read story and compare two fiction books

	Standards:

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.
ELACC2SL4: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences. 

ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.) 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RL10: By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2-3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

ELACC2W1: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding statement or section. 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: We have listed several things on our What We Think About Rivers Chart. Tomorrow we will verify this information as facts and then transfer the facts to our Facts About Rivers chart when we start our non-fiction book. Today we will read a fiction book by Thomas Locker Where the River Begins. Let’s think about this title for a minute. Have you ever wondered where the beginning of a river is? Raise your hand if you have ever seen a river. If you were standing on the river and looked both ways, what did the river look like up and down the river? Did you see the beginning or the end? We know that a river flows in one direction, but where do you think it starts? and ends? We are going to write our predictions down and see if this book explains the answers to the questions we have talked about. As I read this book, remember our story from yesterday, The Raft, because we will compare these two books when we are finished reading. 

Read the book Where the River Begins by Thomas Locker. Identify, as a group the story elements (character, setting, problem, solution, sequence of events). Draw a ven-diagram on the board. Label one circle The Raft and the other circle Where the River Begins. As a class find similarities and differences between the two stories.

Journal 12:

The two stories The Raft and Where the River Begins have similarities and differences. In your opinion, which story is the best story? Use the similarities and differences to support your opinion.

Read your journal to a partner with a different opinion than yours. After both partners have shared their journal discuss the differences in opinions, the evidence used to support that opinion and decide if you still believe that the story you chose as the best is actually the best.



	ESSENTIAL QUESTION:   How can researching aid my learning?

	Task: Groups research one of the seven major rivers of Georgia

	Standards:

ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI4: Determine the meanings of words and phrases in a text relevant to a grade 2 topic or subject area.

ELACC2W7: Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science observations). 

ELACC2W8: Recall information from experiences or gather information from provided sources to answer a question. 

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2SL3: Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.

ELACC2SL4: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.

ELACC2SL5: Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.

ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.)

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: 3-5 days 

Before dividing the class into seven groups, demonstrate how to research from a website with a river that is not one of the seven major rivers of Georgia at the Brown’s Guide to Georgia website, http://www.brownsguides.com/blog/georgia-rivers-posters/ . For example, you can use the Coosa River to demonstrate how to research from the poster and the website. Guide students to scan for key words instead of reading every word, asking for clarification when needed and working as a team. Must have information from research: 1. Plants 2. Animals 3. Where your river is located 4. History Fact 5. Two interesting facts that you think will be different from any of the other rivers presented by the class. 

Divide class into seven groups and assign each group one of the major rivers in Georgia: Ocmulgee, Oconee, Altamaha, Savannah, St. Mary’s, Chattahoochee, and Flint. Explain to the groups that they will record the answers to the five must have categories into their personal journals. Next, they will decide as a group how they will present their information: poster or any computer program that has already been introduced to your class. Explain to the students that you will be looking for the following things in their presentation: correct facts, presentation, correct spelling and grammar, effort and team work. Groups should present to the entire class when all work is complete.

Journal 13: Information from your own research: 1. Plants 2. Animals 3. Where your river is located 4. History Fact 5. Two interesting facts that you think will be different from any of the other rivers presented by the class. 

Journal 14-19: Notes taken from other group’s presentations about their river.




	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT: (Each student in the class will write an article to create a classroom magazine.) Review your journal topics and decide on a subject for your topic. Your job is to persuade the reader to believe something. Some examples could be…

The best life cycle book we explored is…

The most interesting life cycle is…

Learning about adjectives and adverbs can be fun…

Learning about collective nouns can be fun…

If you come up with your own topic to write an opinion writing on, it must be approved by the teacher.

Students could also create advertisements for made up products for butterflies, frogs, or fish to add to the classroom magazine.



	SKILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How can working in a group improve my writing?

	Task:  Shared Writing.

	Standards: 

ELACC2RI1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.
ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI7: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2W2: Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section. 

ELACC2W5: With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by revising and editing. 

ELACC2W7: Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science observations). 

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media. 

ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.) 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

ELACC2L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

Instruction:

Ask one volunteer to look up the word life in the dictionary and another volunteer to look up the word cycle. While the volunteers are looking up the definitions, ask the class to share with a neighbor what they think the dictionary will say. Allow the volunteers to read the definitions to the class. Today we move our clip to Life Cycles. We will discover and explore many different life cycles of plants and animals.  Then we will determine if these plants and animals live in Georgia. Before we read our story, tell me what you think we will learn about life cycles. Read What is a Life Cycle? (Science of Living Things) By Bobby Kalman and Jacqueline Langille. (1998, Crabtree Publishing). This book has a ton of information. You will have to read the book prior to introducing to the class so that you can pick out the most important sections to share with your class. Stop and discuss each chosen chapter to ensure that the students are engaged and understand the content of the book. 

After reading ask the students to write down on a note card one interesting fact that they learned from the book. Then ask students to form groups of three by reading your fact out loud and making sure that they are all completely different facts. Groups of three will then work together to complete a shared, non-fiction writing on life-cycles. Groups will have to create a beginning and ending sentence to complement the three facts from each team member. Groups should work on editing, grammar, word choice and spelling together and then write the final draft in their journal.

Journal # 20: Shared non-fiction writing on introducing life cycles. 



	ESSENTIAL QUESTION:   How do I decide what to believe and what not to believe in non-fiction books? How do I form reliable opinions? 

	Task:  Fish Life Cycle. 

	Standards:

ELACC2RI1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI3: Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text.

ELACC2RI4: Determine the meanings of words and phrases in a text relevant to a grade 2 topic or subject area.

ELACC2RI6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI7: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2RI8: Describe how reasons support specific points the author makes in a text.

ELACC2W1: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding statement or section. 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: 

Raise your hand if you have a baby living in your house. Raise your hand if you have ever seen a baby. Do they look the same as kids your age? Do they look the same as an adult or a grandparent? Let’s name some similarities between a baby, a second grader, an adult, and a grandparent. Now let’s name some differences. Yesterday we read a book that told us a little bit of information on many different life cycles. Today we are going to investigate this book on only one life cycle. Can you guess what we will learn about just by looking at the cover of the book?

A fish has its own life cycle. Today when we are reading our book, The Life Cycle of Fish (Life Cycles) By: Darlene Stille , I want you to listen for the stages in a fish’s life cycle and then decide, from the facts given, which is the most dangerous stage for the fish to survive in. What do you think could be a danger to a fish’s survival? You will need to listen for reasons you can state to support your argument. After reading the book list the life cycle stages on the board and assign each stage to a section of the room. Ask the students to decide which stage is most difficult stage for the fish to survive in and then close their eyes and put their head down. Call one section at a time to lift up their head and walk to the assigned location in the room. Once all students are in a group tell the class that their job is to discuss as a group and create a list of reasons why their stage is the most dangerous. Next guide the class in a debate allowing each group to share their argument with the class. Tell the students that when they write their journal today they can stay with their original stage or to another stage if they were persuaded during the debate. 

Journal # 21: The book The Life Cycle of Fish, by Darlene Stille introduces the stages in a fish’s life. In my opinion the most dangerous stage for survival is …



	ESSENTIAL QUESTION:   How can recognizing patterns help us in English Language Arts and grammar study? 

	Task: Determine the irregular plural noun and then categorize the nouns.

	Standards: 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

b. Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish).
Instruction: 

Discuss the word fish with the class by asking a student to tell you a sentence about one fish. Write the sentence on the board and underline the word fish. (For example: I only caught one fish today when I went to the lake.) Then ask another student to tell you a sentence about several fish. Write this sentence and underline the word fish. (For example: Three fish at the aquarium are bigger than me.) Ask the students to read to you the two underlined words. Ask the students to show on their hands how many fish the first sentence is talking about and then again how many in the second sentence. Know lets change the underlined word fish, to the word dog and see what it sounds like. (I only caught one dog today when I went to the lake; Three dogs at the aquarium are bigger than me.) When we use the word dog, it makes a silly sentence but we had to add the s to the end of dog or the sentence would not sound correct. We make nouns from singular to plural in many ways, sometimes we add s, sometimes we keep it the same as in the word fish. Can you think of any other way we make nouns mean more than one? (Add s, add -es, add –ies) Today we are going to learn about nouns like the word fish that are called irregular plural nouns. I will say a word out loud and I want you to give me the plural form. For example if I say ‘one dog’ your answer would be ‘two dogs’. 

One foot: (two feet)

One child: (two children)

One tooth: (two teeth)

One mouse: (two mice)

One man: (two men)

One woman: (two women)

One deer: (two deer)

One goose:  (two geese)

One life: (two lives)

One knife: (two knives)

One person: (two people)

One loaf: (two loaves)

One fish: (two fish)

Provide both the singular and plural words above, or create your own list, to the students for the following activities. Cut note cards in half and provide a card for each noun and irregular plural noun. If you are using the list above you will need 26 cards for each student. Students should decorate one side of the card and write one noun (plural noun) on the other side. Partners can play “Memory” by using only one partner’s set of cards. Each time a card is turned over the students create a sentence to say out loud. When the student gets a match the sentence should contain both the singular and plural noun. (For example: the student turns over foot and feet. The sentence could be ‘My left foot is bigger than Susan’s feet.’ Partners can also play “Go Fish” if both partner’s cards are used then it is only a set when two nouns and their plural nouns are together (foot, foot, feet, feet)

Explain to students that when you put something in categories your sort the objects to try to find similarities and split them apart because of differences. The final step in categorizing something is to label it. Each student is asked to place their note cards word side up on their desk. Match the noun with the irregular plural and tell them that the only rule is that these pairs have to stay together. Instruct the students to put these words into categories, glue down on a large construction paper and the label the category to explain why you matched the words together in each group. When the students have categorized and labeled each group allow the students to share how they grouped the words. 

If someone grouped them according to how the words changed, use theirs as an example. If no one grouped it this way, use your cards to show the students how to group the words this way in order to remember the different spelling patterns.

Grouped according to spelling pattern:

OO changed to EE---- tooth/teeth, goose/geese, foot/feet

No change—deer, fish

A to E—man/men, woman, women

f or fe to ves—loaf/loaves, knife/knives, life/lives

Ending changes—mouse/mice, person/people, child/children

Journal 22: Write the noun and irregular plural noun, grouped according to spelling pattern. Label each group.

	ESSENTIAL QUESTION:   When are resource and reference documents used in ELA and why? 

	Task: Choose vocabulary words to create a glossary.

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase.
e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

Instruction: Today we will read another life cycle book about a new animal. Yesterday we explored the life cycle of a fish and by the name of our book today, Fish is Fish By Leo Lionni, it seems that it is another book about fish. However, the life cycle that we are going to learn about today is not a fish, it is a new animal. I’m going to start reading and I would like for you to raise your hand when you think you can guess what the next animal life cycle that this book illustrates. After we read this book and examine the stages in this animal’s life cycle, you will be responsible for creating a glossary of vocabulary words from this book. While I read, listen for words that you think should be defined in a glossary for this book. 

After reading, ask the students what animal’s life cycle is shown in this story. (Frogs) Tell the students that this is not a real book but it does have some facts in it. It shows through conversation and pictures the different stages in a frog’s life cycle.  These are the names of the stages in a frog’s life cycle, but they are out of order: tadpole with legs, froglet, egg, tadpole, adult. Work in partners to put this life cycle in the correct order and then we will compare everyone’s guess. You can view real pictures of a frogs life cycle at http://gets.gc.k12.va.us/elementary/lifecycles/frogs.htm however the video link does not work. 

Ask students to recall words from the story that should be placed in a glossary to help the reader understand the meaning of challenging words. Some examples could be…minnow, tadpole, bank, pond, weightless, luminous. Ask the students to create the glossary page for this book by putting the words in ABC order, looking up the definition, writing the definition and creating a sentence with each word.

Journal entry 23: Glossary page for Fish is Fish by Leo Lionni, including definition and sentence for each word



	ESSENTIAL QUESTION:   Who makes the rules of grammar and why? 

	Task: Produce and Identify adjectives and adverbs.

	Standards:

ELACC2RI1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI3: Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text.

ELACC2RI4: Determine the meanings of words and phrases in a text relevant to a grade 2 topic or subject area.

ELACC2RI6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

e. Use adjectives and adverbs, and choose between them depending on what is to be modified. 

f. Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy). 

g. Creates documents with legible handwriting. 

Instruction:

Today we will learn the life cycle of a certain type of butterfly, a Monarch Butterfly. We have studied two other animal life cycles the fish and the frog. This will be the last animal life cycle that we examine; next we will move to plant life cycles. Remind me what we have learned about life cycles so far. With this information let’s make some guesses about what we think we will learn in this book, A Monarch Butterfly’s Life By John Himmelman. (1999, Children’s Press). Chart the guesses on the board before reading. After reading the story, ask the students to look at the list of information they put on the board before the book. Ask the students to see if anyone made a guess that was a fact from the book and then highlight that fact or add to it to make it similar to a fact from the book.

Life Cycle Activity: Choose one activity prior to writing lesson.

Butterfly Life Cycle with pasta:

Detailed directions can be found at http://www.lasm.org/AP/images/pdf_prepost/BBB_pasta.pdf or several other sites if you search ‘pasta metamorphosis’. Each student will need a paper plate and one piece from four types of pasta. (Orzo pasta: butterfly eggs; Corkscrew pasta: caterpillar; Shell pasta: cocoon; and Bowtie pasta: butterfly) Plates are divided into four sections and the different stages of the life cycle are represented by the pasta with detailed picture and labels for each section.  

Butterfly and Cocoon: 

Detailed directions can be found at http://www.hhmi.org/coolscience/forkids/butterfly/index.html . Students will each need a popsicle stick and toilet paper roll. The toilet paper roll is decorated like the butterfly’s cocoon. Students draw and cut out a butterfly that is then glued to the popsicle stick. Hide the butterfly in the ‘cocoon’ and push the stick through to see the butterfly spread its wings.

Students will use their art project to create the sentences for the following writing activity. 
Review this incredible website on adjectives and adverbs, http://www.grammarbook.com/grammar/adjAdv.asp . A great website to introduce or review many grammar skills. 

Ask students to place their project on their desks. They will need to compose several sentences about their project, describing in detail what it looks like, how it might move, where it could go or live, what it wants to eat, how it eats, etc. Next, with a partner, the students will decide which words are adjectives and highlight in yellow. Decide which words are adverbs and highlight in orange. The student should count how many adjectives they used and mark it at the top of the page and do the same for adverbs. Explain to students that words in sentences can be rearranged and also two or more sentences can be combined when they have similar topics. For example: The blue butterfly sitting on the flower waits patiently to fly.—Waiting patiently to fly, the blue butterfly sits on the flower. Ask the students to work in pairs to determine if they have sentences that can be rearranged and sentences that they can combine into one. (The blue butterfly flaps his wings. The blue butterfly eats. Into The blue butterfly eats and flaps his wings. 

Journal 24: Write the original, rearranged and combined sentences about your butterfly.



	ESSENTIAL QUESTION:   How do things get their names and get categorized? 

	Task: Exploring Collective Nouns

	Standards: 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Use collective nouns (e.g., group).

g. Creates documents with legible handwriting. 

Instruction: 

Ask the students to recall the three life cycles that have been discussed so far: fish, frog, and butterfly. Tell them that those three words (fish, frog and butterfly) are the hint for the next question. We are going to learn about a new term today. It is called collective nouns. We already know that a noun is a person, place, or thing. That is what you learn in first grade, but in second grade we find out that there are several types of nouns. Do you think the words army, school, and flight are nouns? They can all be nouns depending how you use them. Recall the words I said were your hint and think about the words army, school and flight. I want you to talk with your neighbor to decide how these words are nouns and why did I give you those words as a hint? Allow several minutes for partners to discuss words and hint. Ask several students to give their guess. The words army, school, and flight are all collective nouns. When there is a group of frogs it is called an army of frogs; a group of fish is a school of fish; and a group of butterflies is called a flight of butterflies.

 Choose a variety of collective nouns from http://users.tinyonline.co.uk/gswithenbank/collnoun.htm Some should be easy, ‘A swarm of bees’, and some should be a challenge, ‘A bike of hornets’. Split the words up between two note cards, ‘a swarm’ on one card and ‘of bees’ on the other. Make enough so that each student gets one card. Review with the students that there is a special type of noun called collective nouns that name a group of things. Pass out one card to each student and tell them that their ‘match’ is in someone else’s hand. They will be challenged to try to find their match. When all students are standing with the person that they think is their match walk around to read each pair out loud. If it is the correct match ask the two students to tape them together, tape them on the board and then return to their seat. The remaining students will have one more chance to try to find their match before you read out the correct answers and tape them to the board with the others. 

Journal #25: Record the list of collective nouns in your journal. 



	ESSENTIAL QUESTION: How do text features and characteristics of non-fiction books help me comprehend facts?

	Task: Lima Bean Experiment 

	Standards: 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: Today we move our life cycle investigation from animals to plants. We will read the book, The Magic School Bus Plants Seeds: A Book about How Living Things Grow By Joanna Cole. (1995, Scholastic). As we read we will stop and discuss the different personalities that the characters in this book have and the facts that are given in this fiction book. I want you to pay close attention to the plant life cycle in this book because we will experiment with our own plant life cycle starting today. Read through The Magic School Bus Plants Seeds: A Book about How Living Things Grow, stopping to discuss facts and character personalities on each page. After reading ask the students how the book Fish is Fish and this book are similar. (They are both fiction stories that teach life cycle facts) If you have access to YouTube you can watch the movie version of this book at http://www.youtube.com/watch?v=MOKB6B6ROZE . 

Lima Bean Experiment:

We will watch each stage in a plant’s life cycle. We will take a lima bean and place it in a sandwich bag with a wet paper towel. Next we will place the bag in a sunny location and watch the seed start the plants life cycle. We will guess how long it will take the plant to go through each stage and then record the actual time in our journals. Detailed steps for experiment can be found at… http://loving2learn.com/Portals/0/Super_Subjects/Super%20Science/Growing%20Lima%20Beans/Growing%20a%20Lima%20Bean.pdf
The following is taken directly from http://www.kwiznet.com/p/takeQuiz.php?ChapterID=1580&CurriculumID=7&Num=2.24 

What happens when a seed is planted in the ground? 

With the right combination of soil, water, and temperature, the seed sprouts and a plant starts growing. Roots grow down and leaves grow up. The plant grows bigger until it is mature enough to make flowers. Flowers help the plant reproduce. Part of the flower makes male pollen. Then the wind blows or maybe a bee lands on the flower and carries the male pollen to the female part of the flower, called the ovule. Ovule means little egg. When this happens, it is said that the ovule has been fertilized and now it can grow until it becomes a seed. If you plant that seed in the ground it sprouts and a new plant grows. It makes new seeds, and the plants life cycle goes on. 
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Journal entry 26: Lima bean experiment

Guess

Actual

Seed with root…

Seed with small leaves…

Small plant

  

	ESSENTIAL QUESTION:   How do living things depend on each other?

	Task: Work in groups to describe how the tree’s life cycle is important to animals

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2W3: Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL5: Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 

ELACC2SL6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 Language standards 1 and 3 for specific expectations.) 

ELACC2L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

g. Creates documents with legible handwriting. 

Instruction: 

This is the last life cycle that we will explore in our unit. This life cycle is different from the other life cycles that we have learned about because so many animals depend on each stage of this tree’s life. Before we read A Log’s Life By Wendy Pfeffer, illustrated by Robin Brickman. (1997, Simon & Schuster), let’s name some animals that we think need trees and why do they need them to survive.  The first time we read through this book I want you to just listen and look for all of the animals that need this tree and identify each stage in this plant’s life cycle. 

After reading the first time, give each student a large piece of paper and ask them to fold the paper so that there is a section for each stage in the tree’s life. Place a label at the top of each section and then reread the story. Students should draw/write what animals need the plant during each stage.

Assign students into groups of three. Students will decide which stage they will be responsible for: tree, log, soil/seed. The groups should fold a poster or large piece of paper into three sections. Each student will produce an illustration of the specific stage, the animals that are in that stage, and a story in their section of the poster. The students will pretend that they are one of the animals living in or by the tree. They will give us a story that depicts ‘the day in the life’ of their animal. Students should record their writing portion in their journal. The groups present their lifecycle illustration and writings as a group. 

Journal entry 27: Pretend that you are one of the animals that depend on the tree. Discuss which part of the life cycle the tree is in and why you need the tree to survive.




	PLANS FOR ASSESSMENT 3:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT: When authors write a book they add details and writing style to entertain the audience. In your opinion, which author did a better job creating a story that kept your attention and interest between the stories “Gooney Bird on the Map” and “Velma Gratch & the Way Cool Butterfly”?



	SKILL BUILDING TASKS

The lessons in this section should be taught during your small group guided reading times starting at the beginning of the unit. There is one lesson for each week that corresponds to the two chapter books. Weeks 1-4 lessons align with “Gooney Bird on the Map”; Weeks 5-8 lessons align with “Velma Gratch & the Way Cool Butterfly”  Some questions are adapted from Houghton Mifflin Harcourt Children’s Books Discussion Guide and from Jackee Brigman Bell from http://www.lesliepreddy.com/yhba/09-10/picturebook/velma-bell.pdf

This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program.  Reading foundation standards (RF), while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.



	ESSENTIAL QUESTION:    How can predicting and making connections with a character help me comprehend?

Lesson During Week 1 Gooney Bird on the Map

	Task:  Predictions, Self to Text connections

	Standards: 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

Instruction:  Before beginning to read Gooney Bird on the Map discuss the front cover and title of the book. Let’s make some prediction about our chapter book based on the picture on the front and the title. At the end of the book I will ask you to fill out this story elements map. Let’s make some predictions about each element. We don’t have to guess the title or the author because we can see it on the front cover, Gooney Bird on the Map by Lois Lowry. The front cover and title give us clues for the character section. Can you tell me a character that will be in this book? (The girl) Do you think her real name is Gooney Bird? Why do you think the title calls her this name? The title also contains the word map. What do you know about maps? Can we tell where the setting for this book is by looking at the cover or reading the title? No. Can we tell what kind of events or problems might happen yet? No 

Here are a few vocabulary words from the book that we will come across while we are reading:

When we find these words in our book we will record the page we find them on, the sentence we find it in, the real definition from the dictionary and then create our own sentences for them.

                          Page #                   Sentence from book                   Definition                       My sentence

Occasional

Daub

Fashionable

Latitude

Tentacles

Exasperated

Glumly
Let’s read until we can answer the questions… “Why is February an exciting month for the second-graders at Watertower Elementary? What are they studying in Mrs. Pidgeon’s class?”

After reading: What characters did we meet? What is the setting? Is there more than one setting so far? Is there a problem yet? Who is the main character? Let’s make a list naming the ways that you are similar to her? Will everyone’s list be the same?



	ESSENTIAL QUESTION:  How does reading with fluency help me understand a character?

 Lesson During Week 2 Gooney Bird on the Map

	Task:  Fluency with expression and text to character connection

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

Instruction:

Let’s review what we already know about our book. Name the main character and any other character that you remember. Today when we read, I want you to concentrate on changing your voice when characters are talking. I will read the first few pages to show you what I mean.

After reading: Today in our reading Gooney Bird tells her teacher, “I like to be different.” Do you? Why do you think some children like to stick out while others prefer to blend in? Is there a right or a wrong way to be? What are some good times to be silly? What are some bad times to be silly? 

We have only just started to get to know Gooney Bird.  Do you think you would be good friends with her if she was in our class? Today your chapter book reflection writing needs to tell me why you would or wouldn’t be good friends with Gooney Bird. Use at least three examples from our reading.



	ESSENTIAL QUESTION:  How am I similar to characters in a book?

 Lesson During Week 3 Gooney Bird on the Map

	Task: Fluency and Text to Self Connection

	Standards: 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

Instruction: 

What holidays do people usually celebrate in the month of February? (Valentine’s Day and Presidents Day) Today we will continue to read with fluency and expression. When we read out loud it is kind of like we are the actors in a play, except we don’t move around and we also read the narration part. Who is the person telling this story? How do you know who is telling the story?

After reading: How do the candy hearts that Mrs. Pidgeon shares with the children at lunch seem to match the children and adults who get them? What would you like your candy heart to say?

Pick three class mates that you could share a candy heart with. What would it say? Draw three big candy hearts and write your message to your classmate on the inside.



	ESSENTIAL QUESTION:   How am I similar to characters in a book?

Lesson During Week 4 Gooney Bird on the Map

	Task: Text to Self Connection

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

Instruction: 

What is the next big break we have from school, before summer break? (Spring Break) How are the students in the story that are going on their spring break vacation acting toward the other students? What would you say to them if you were in their class? We need to read carefully through the section that talks about the project that Gooney Bird comes up with out in the snow. When we are finished reading today you will need to describe the project, explain why it does not work out and how do they revise the project to be more beneficial? What other changes would you make to the project to make it better?

After reading begin a group discussion about the project, changes the class makes and what changes you could add to make it better. Students should then write a reflection on the project and add illustrations if needed. 
Final Reflection on book: Explain, by using several examples from our story, how this story teaches about geography and why bragging is not a good idea.



	ESSENTIAL QUESTION:   How does story element predictions help me with comprehension?

Lesson During Week 5 Velma Gratch & the Way Cool Butterfly

	Task: Story Element Predictions 

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

Instruction:  Before we start our new chapter book I want our group to talk about a few things. What do you think the word family means? Do all families look alike? Raise your hand if you have a brother (how many do you have)…if you have a sister (how many do you have)…if you have a brother and a sister. Do siblings always get along?

Let’s look at our new book and discuss the front cover and title of the book. Let’s make some prediction about our chapter book based on the picture on the front and the title. At the end of the book I will ask you to fill out this story elements map. Let’s make some predictions about each element. We don’t have to guess the title or the author because we can see it on the front cover, Velma Gratch & the Way Cool Butterfly by Alan Madison. The front cover and title give us clues for the character section. Can you tell me a character that will be in this book? (The girl) What do you think her name is?  What do you know about butterflies? Can we tell where the setting for this book is by looking at the cover or reading the title? No. Can we tell what kind of events or problems might happen yet? No

 Let’s read to find out the following questions: Is Velma happy about being in first grade? What did she like best about school? (Page 4 and page 8)

Writing reflection: Have you ever felt like Velma is feeling? If so explain why you felt that way. If you have not felt like Velma, suggest a few ideas that might make her feel better.

	ESSENTIAL QUESTION:  How can vocabulary knowledge help me with comprehension?

 Lesson During Week 6 Velma Gratch & the Way Cool Butterfly

	Task: Define Vocabulary from chapter book

	Standards: 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

Instruction: Remind me who the main character in our story is. Where are the setting(s) of this story? Have we come across any problems for Velma yet? When we read today I want you to make sure to use your expression when there are speaking parts in the story. If the character is happy, your voice should be happy, if the character is mad, your voice should be mad. Today we find out about something that Velma really likes.

After reading reflections: What does Velma like? Why do you think she likes them? (page 12) Why is Velma excited to go on her first grade field trip? (Page 14)

Look for the word butterfly and metamorphosis on page 8. Read the sentences that they are in. What do you think these words mean? Let’s look them up in a dictionary. Now look for coincidence on page 12. Read the sentence that it is in. What do you think this word means? What is the definition in the dictionary? Look up the word conservatory on page 13. What do you think this word means? What is the definition in the dictionary? Look up aquarium and museum on page 14. Read the sentences that they are in. What do you think these words mean? What is the definition in the dictionary? 
If the word we are looking for is not in our classroom dictionaries, where else can I look up the meaning of a word? (Online dictionary)


	ESSENTIAL QUESTION:   How can vocabulary knowledge help me with comprehension?

Lesson During Week 7 Velma Gratch & the Way Cool Butterfly

	Task: Define Vocabulary from chapter book

	Standards: 

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

Instruction:  

If you could give me one word that told me how Velma felt at the beginning of the book what would it be? Would you give me that same word to describe her now? Let’s see if you would change your word after we read again today. 

After reading:  Look at the illustrations on page 17-18. Why do you think they included these in a chapter book? When Velma leaves the conservatory what happens? (Page 21) What word would you use to describe how Velma feels now?

We looked up several vocabulary words together the last time we met. Today you will look up three words on your own: Migration on page 18, Monarch on page 20, and Antennae on page 21. You will need to record the sentence they are used in from the book and your guess as to what they mean before you can look them up in the classroom dictionary or the online dictionary.



	ESSENTIAL QUESTION:   How can two different chapter books be similar?

	Task: Compare and Contrast two chapter books

	Standards:

ELACC2RL1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2RL7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.
a. Read on-level text with purpose and understanding.

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC2SL1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

b. Build on others’ talk in conversations by linking their comments to the remarks of others.

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

Instruction:

Today we will finish our book Velma Gratch & the Way Cool Butterfly.  We have one more vocabulary word to look up. This time let’s make a definition guess and look up the actual definition before we read. What do you think the word commotion means? Let’s look it up. Now that we know the definition, how do you think the author will use this word at the end of the story?

Let’s read to find out what the commotion in the story is and how Velma gets a butterfly to leave her finger. 

After reading: What is different at the end of the story about the way Velma feels

Now we have read two chapter books, Gooney Bird on the Map and Velma Gratch & the Way Cool Butterfly. We are going to make a venn diagram to compare the similarities and differences. It has been awhile since we read about Gooney Bird so let’s try to remember as much as we can about her before you work on your own. At the bottom of the page list all of the ways that you are similar to both characters as well. 
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