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251658240         GRADE 2

         ELA CCGPS UNIT PLAN:  2nd 9 WEEKS

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.


	READING FOCUS:  LITERARY AND INFORMATIONAL 

THEME:  Growing and Changing



	PART  1 EXTENDED TEXT LITERARY (4.5 WEEKS):

Socks by Beverly Cleary (read-aloud) (890L)
THEMATICALLY CONNECTED SHORT TEXTS

1.     The Giving Tree by Shel Silverstein (530L)
2.     Truman's Loose Tooth by Kristine Wurm (360L)
3.     Peter's Chair by Ezra Jack Keats (390L)

4.     How Kids Grow by Jean Marzallo and Nancy Sheehan (330L)

5.     I Love You Forever by Robert Munsch (780L)
SUPPLEMENTARY MATERIAL: 

POEMS:

     "The First Tooth" by Charles and Mary Lamb

            http://www.storyit.com/Classics/JustPoems/firsttooth.htm
      "Masterpiece" by Stormy Lower

            http://www.familyfriendpoems.com/poem/arts-n-crafts
SONGS/AUDIO:

     "When I Grow Up" (song and lyrics)

            http://www.songsforteaching.com/intellitunes/whenigrowup.htm
     "Growing" (song and video)

            http://www.youtube.com/watch?v=Y5Vi3Nuf6NQ
VIDEOS:

     Knots on the Counting Rope  by Bill Martin, Jr. and John Archambalt (storylineonline)

           http://www.storylineonline.net/



	PART 2 EXTENDED TEXT (4.5 WEEKS): 
     From Seed to Plant (Informational) by Gail Gibbons (660L)

THEMATICALLY CONNECTED SHORT TEXTS (mixture of literary and informational):

1.     A Tiny Seed  by Eric Carle (400L)
2.     A Seed Grows - My first Look at a Plant's Life Cycle by Pamela Hickman (390L)
3.     I'm a Seed by Jean Marzallo (60L)

4.     Too Many Pumpkins by Linda White (770L)

5.     Pumpkin Fiesta by Caryn Yacowitz (640L)

6.     A Tree is a Plant by Clyde Robert Bulla (290L)

7.     The Season’s of Arnold’s Apple Tree by Gail Gibbons (580L)
SUPPLEMENTARY MATERIAL:    

POEMS:

     "The Little Plant" by The Reading Lady

          http://www.readinglady.com/index.php?module=pagemaster&PAGE_user_op=view_page&PAGE_id=38&MMN_position=29:20
     "Dig In" by George Shannon

          http://poetryforchildren.blogspot.com/2007/04/childrens-poetry-for-national-garden.html
SONGS/AUDIO/VIDEO:

     "In My Garden" (song)

          http://www.canteach.ca/elementary/songspoems79.html
     "How to Grow Pumpkins - Libby's Pumpkin"

          http://www.youtube.com/watch?v=2WOrSPxegiw
     "The Needs of Plants" (children's song)

          http://www.youtube.com/watch?v=OQT6piZOX7c


	PART 1 WRITING FOCUS (Informational)

This prompt will be your assessment for the first 4.5 weeks:

The Giving Tree

After modeling a time line of how the tree, in The Giving Tree, grows, have students create their own timeline (they may need to obtain milestones from their parents) of their growing journey thus far.  Students will then write an informational paper about how they have grown so far.  Students must include a strong beginning, middle with sequential events of their growing, and an ending.

Socks

Socks was an ordinary tabby cat, the most popular type of house cat.  However, there are many types of cats, such as Persians, tigers, panthers, etc.  Using books and websites, choose a cat that you would like to learn more about.  Write an informational paper telling about the cat’s habitat, body features, and diet.  Students should cite evidence from the texts throughout the paper.
PART 2 WRITING FOCUS (Informational/Narrative)

This prompt will be your assessment for the second 4.5 weeks:

A Tiny Seed

After reading A Tiny Seed, students will write an informational paper on how a seed grows.  Students must include all the steps in growing a seed and should refer to texts read in class to explain the process. They should use a graphic organizer to assist them.

From Seed to Plant
After reading From Seed to Plant, students will make up a name for their own farm that grows plants.  They will need to decide on a few plants that they would like to grow on their farm.  Then they will write narrative piece on how they care for the crops they choose to grow in a day on their farm.  They must provide details, within their narrative, on how they will provide the plant with all it needs to grow. 



	PLANS FOR ASSESSMENT 1:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

The Giving Tree

After modeling a time line of how the tree, in The Giving Tree, grows, have students create their own timeline (they may need to obtain milestones from their parents) of their growing journey thus far.  Students will then write an informational paper about how they have grown so far.  Students must include a strong beginning, middle with sequential events of their growing, and an ending.



	SKILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   What are the important elements of a literary piece of literature?

	Task:  Story Elements

	Standards: 

ELACC2RL5:  Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL1:  Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL7:  Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

ELACC2RF4: Read with sufficient accuracy and fluency to support comprehension.

a.  Read on-level text with purpose and understanding.

b.  Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

ELACC2SL3:   Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.

ELACC2SL4:  Tell a story or recount and experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.ELA

ELACC2SL6:  Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification.

ELACC2L1:   Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

                g.  Creates documents with legible handwriting.

ELACC2L2:  Demonstrates command of the conventions of Standard English capitalization, punctuation, and spelling and writing. 

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Instruction: (2 DAYS)

· Ask students to think about times in their lives when things have changed.  Provide an example for them (e.g. being able to walk, eating solid foods for the first time, etc.).  Make a list on chart paper, demonstrating proper spelling.

· Show students a timeline of the teacher’s life with pictures and words.  Have children provide comments on changes they notice as the teacher grew up. 

· Explain to the student’s that over the next few weeks, the class will be reading a story about a cat named Socks that goes through changes as he grows up.  Then, have students elicit responses as to what non-fiction is and record their responses on a chart.  Further, ask students what story elements should be included in a non-fiction piece of literature (e.g. characters, setting, problem, events, and solution).

· Place students in 7 groups.  Each group will be provided with a piece of chart paper labeled as follows:  characters, setting, problem, event #1, event #2, event #3, and solution. Read Peter’s Chair as a read-aloud.  As the story is being read, stop at particular places that provide the elements of the story so that the groups can fill in their charts when necessary.  When the story is finished being read, hang up the charts in order as the story occurred. Then, using a pre-made story map, use the students charts to complete the map.  Model proper sentence structure and spelling.
· *In small groups, provide students with various short literary books (use the reading series leveled readers).  After the group reads the book, they will complete a story map that includes the story elements and present it to the class.
.


	ESSENTIAL QUESTION:  How can using a variety of words make writing better?

	Task:  Adjectives/Vocabulary Development/Dictionary Skills

	Standards:

ELACC2RL5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RL1: Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL9: Compare and contrast two or more versions of the same story (characters).

ELACC2L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

      e.  Use adjectives and adverbs, and choose between them depending on what is to be modified.

      g.  Creates documents with legible handwriting.

ELACC2L4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibility from an array of strategies.

a.  Use sentence-level context as a clue to the meaning of a word or phrase.

b.  Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., happy/unhappy, tell/retell).

c.  Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition/additional)

d.  Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases.

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

 Instruction: (2-3 DAYS):

· Have a picture displayed from a magazine or a picture on the Smartboard.  Explain to students that adjectives describe something.  Have students describe the picture.  Explain how adjectives can explain color, size, shape, etc.
· *Before reading begins, have children create signs to advertise the selling of kittens.  Have them use adjectives and pictures to create posters.
· Read chapters 1-2 of Socks as a read-aloud.
· During the reading of chapters 1-2, use context clues to understand the meaning of words.  Create a chart ahead of time with specific words from the chapter that will assist students in figuring out the meaning of the vocabulary word.  Another option is to have the children work in small groups after they listen to the reading of chapters 1-2.  Provide them with a sheet that has the sentences directly from the story that will help them form a meaning of the word.  
· Demonstrate how to use a dictionary to look up words.  Once a few demonstrations are provided, they can look it up on dictionary.com or a hardbound dictionary to check their hypothesis of the word.  
Chapter 1 Vocabulary 

quarreled (pg. 12)

bickering (pg. 13)

fascinated (pg.13)

heap (pg. 14)

elderly (pg. 14)

spayed (pg.14) 

mongrel (pg. 19)

swelter (pg. 24)

commotion (pg. 24)

transaction (pg. 31) 

Chapter 2 Vocabulary  

rival (pg. 36)

dignity (pg. 37)

bewildered (pg. 40)

dejected (pg. 40)

· The next day, use as many of the words as possible during the day to enhance their vocabulary.  You can also do a ticket to enter, where they will have to tell you what a specific words is and use it in a sentence.
· After reading each chapter, complete the large summary chart posted in the room.  The summary chart should have the chapter(s) labeled so that the students have a sequence of events. Include, characters, setting, problem, events, solution, and prediction.  This will enhance the understanding of story mapping.  Model proper paragraph writing and sequential writing of the events in the chapter.  This will help the children to understand how chapters build upon each other in a novel.
Summary Chart Example:  

Chapter 1 – The Kitten Sale

Chapter 2 – The Brickers’ Other Pet

Characters:

Characters:

Setting:

Setting:

Problem:

Problem:

Events:

Events:

Solution:

Solution:

Predictions:

Predictions:

· Complete a character analysis for Socks and Mr. and Mrs. Bricker.  Have them provide adjectives to describe each character.  This can be completed in a whole group on a character chart, at table groups, in small cooperative groups, or a booklet of characters that each child will create.
· As a whole group, in cooperative groups, or pairs have students discuss and answer the following comprehension questions.
1.)  Explain why George feels it is silly for Debbie to use the “fresh” when referring to the kittens that are for sale.

2.)  Debbie did not want the three small children to have a kitten, especially Socks.  Why does she feel the children would not provide Socks with a good home?  (provide evidence from the chapter)

3.)  On page 24, the mother of the three children states, “I’ll buy you popsicles.  I need a kitten like a hole in the head.”  What does she mean by this?

4.)  What adjectives did Mrs., Bricker use to describe Socks?  (see page 30)

5.)  What does Mr. Bricker mean when she says to Mr. Bricker, “I know you and your heart of Jello?”

6.)  Now that the Bricker’s are having a baby, how has Socks’ life changed?

7.)  Socks continued to try to sit on Mr. Bricker’s lap while he was tending to the baby, however, Mr. Bricker continued to place him back on the floor.  Socks was feeling neglected.  Can you think of a time you may have felt neglected?



	ESSENTIAL QUESTION: How can synonyms and antonyms help with word choice in writing?

	Task: Synonyms/Antonyms

	Standards: 

ELACC2W8:  Recall information from experiences or gather information from provided sources to answer a question.

ELACC2RL1: Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when reading dialogue aloud.

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

ELACC2L4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibility from an array of strategies.

a.  Use sentence-level context as a clue to the meaning of a word or phrase.

b.  Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., happy/unhappy, tell/retell).

c.  Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition/additional)

d.  Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases.

ELACC2SL1:  Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a.  Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to other with care, speaking one at a time about the topics and texts under discussion)/

b.  Build on others’ talk in conversation by linking their comments to the remarks of others.

c.  Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL3:   Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.

ELACC2SL4:  Tell a story or recount and experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.

ELACC2SL5:  Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

Instruction (2-3 DAYS): 

· Before reading Chapter 3, have students complete a reader’s response. Students will write from Sock’s perception (pretending they are Socks the cat) how life has changed for him since living with the Bricker’s.  Have students share their reader responses and discuss.
· Read-aloud chapter 3-4. Continue the vocabulary log as stated above.  
Chapter 3 Vocabulary 

sparring (pg. 66) 

slacks (pg. 71) 

wieners (pg. 73) 

gnaw (pg. 76)

wits (pg. 76) 

Chapter 4 Vocabulary 

nuisance (pg. 81)

· Add Chapters 3-4 to the summary chart.
· Continue to add adjectives to the character analysis for Socks and Mr. and Mrs. Bricker.  For chapter 4 add Mrs. Risley.
· Introduce synonyms.  Create a box with several objects inside (sneaker, book, etc.)  As children pull out items have them brainstorm several names for the object.  You can demonstrate this visually by creating a web for the item and filling in the synonyms for the object that students provide.
· Use some of the vocabulary words from chapters 1-4 and have students create synonym webs.  Students can utilize a thesaurus for help via the thesaurus.com or a hardback.  Students may also utilize the technology program of Pixie to create their webs and add pictures.  Examples:  slacks, pants, trousers, etc., wieners, hot dogs, etc.
· *Introduce antonyms.  Have students use their webs to identify antonyms for the words they used.  Then, using white boards or paper, the teacher will call out some words from the story and ask the students to write a synonym or antonym, (which ever the teacher states), for that word.  Do this until the student show a positive understanding of antonyms and synonyms.  Then, provide each student with a small index card.  On the index card the teacher will provide a word and the letter “a” for antonym or “s” for synonym.  When the teacher says go, the students will walk around and find their match. Once all students are matched up, the pairs will discuss other antonyms or synonyms for the word.
· Think-pair-share.  Students will be provided with a set of questions from the teacher regarding chapters 3-4.  Students will work in pairs to think about the questions, and share their responses.  Students will share their answers to assess comprehension.
1.)  Charles William seems to be frightened of Uncle Walter’s bald head.  Can you provide some reasons as to why the bald head may upset him?

2.)  What was Mike, the cousin, doing to make Socks so nervous?

3.)  What has been making Socks gain so much weight?

4.)  When Socks decided he would have to live by his “wits,” what does that mean?  How will Socks survive?

5.)  If you were Socks and were hungry, where would go to look for food?

6.)  How is Mrs. Risley treating Socks differently than the Brickers?



	ESSENTIAL QUESTION:   How can organizing our thoughts help us write an information piece of writing?

	Task: Writing an Information Piece 

	Standards:

ELACC2W8:  Recall information from experiences or gather information from provided sources to answer a question.

ELACC2RL1: Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

ELACC2L4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibility from an array of strategies.

a.  Use sentence-level context as a clue to the meaning of a word or phrase.

b.  Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., happy/unhappy, tell/retell).

c.  Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition/additional)

d.  Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases.

ELACC2L6:  Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy).

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide concluding statement or section.

ELACC2W7:  Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science ELACC2W5:  With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by revising and editing.

a.  May include prewriting.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

Instruction (2-4 DAYS):

· Read How Kids Grow.  After reading, create a web of what the students learned from the story.  Then, categorize the responses and create a model using a graphic organizer for informational writing.  The hamburger model is a great tool  (see below).  Then, model how to take the ideas written on the hamburger model, or any other model used, to demonstrate how to write a well thought our informational paper.  Model sentence writing, punctuation, capitalization, and temporal words.  After writing, solicit any comments from the students on how to make the writing better (e.g. change of wording, adding more detail, etc.)

· Read Truman’s Tooth.  
· *Discuss with the students about a time when their tooth had fallen out (e.g., how did it fall out, what happened after it fell out, etc.)  Then provide students with an information graphic organizer in which they will plan about the time their tooth fell out.  Once the graphic organizer is completed, they will write an informational paper about the time they lost a tooth.  Provide students with a rubric for editing a friend’s paper.  The teacher  will conference with students about their paper.  Using a flip camera you can video the students reading their paper.  Students can also create the story in Pixie with pictures and record their voice as they tell the story.
· Read chapters 5-6.  After reading chapter 5, add Nana to the character chart and brainstorm adjectives to describe her character.  After each chapter complete the summary chart as well.
· Vocabulary using context clues, as mentioned in previous instructional days.  
Chapter 5 Vocabulary

nylon (pg. 104)

hoarse (pg. 106)  

peevish (pg. 118) 

Chapter 6 Vocabulary

Jowl (pg. 128)
· Choosing two of the characters, model creating a Venn Diagram of the two characters.  Examples of characters can be:  Brickers vs. Mrs. Risley, Charles William vs. Socks,  Nana vs. Mrs. Risley, and/or George vs. Debbie.
· *Have students complete a reader’s response journal at the end of chapter 6.  Have them relate to a time when they made a new friend like the baby and the cat and what it felt like.
· Answer the following comprehension questions for chapters 5-6.
1.)  Why would Nana seem to think that it is not good to have a cat and baby in the same house?

2.)  What did Nana mean when she said, “I just dropped ninety-four stitches?” (see page 105)

3.)  Did Socks really mean to bite Mrs. Bricker or was it in fear of Nana and his punishment?  Explain your reasoning?

4.)  What does Mr. Bricker mean when he says, “A cat’s heart is where his dish is?”

5.)  The Bricker’s finally have a change of heart towards letting Socks stay in the house and join the family again.  What caused this change of heart?

6.)  Why does Socks suddenly have a change of heart towards Charles William?

7.)  What do you predict will happen in the final chapter with Socks and the Brickers?


	ESSENTIAL QUESTION: How does our opinion shape the way we view a piece of literature? 

	Task: Opinion/Response to Literature 

	Standards: 

ELACC2W1:  Write opinion pieces in which they introduce the topic or book they are writing’ about, state an opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding statement or section.

ELACC2W5:  With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by revising and editing.

a.  May include prewriting.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

Instruction (1 Day):

· Explain to students that when a book is written, generally, there are reviews that are written about it.  Show the students a review of a children’s book that was written either recently or in the past.  Further explain that these opinions can directly affect if people choose to read the book or not.  

· Have students view the book Knots on the Counting Rope by Bill Martin Jr. and John Archambalt.  This story can be found on www.storylineonline.net or you can read from the actual book.

· When finished listening to the story elicit responses from the students as to their opinion of the book.  A simple good or okay is not the responses you should be looking for, but rather, details from the story that made is good or okay and why.  Elicit any connections they may have to the story as well.

· As a model, write a response to literature in which the following guide is followed for the story.

Beginning:  An introduction that included the name of the book and author.\

Summary:  A quick glimpse into what the story is about, not providing to many details to spoil the read for others

Opinion:  Is the book a good choice or not and provide specific reasons from the text that support the opinion

Conclusion:  Providing an feeling or connection 

· After the modeling, provide students with a graphic organizer to help them put their thoughts together.  Then have them write an opinion piece about the book Socks.  
· *After writing, have the students peer edit with a kid friendly rubric and then the teacher will edit. 

· Students can read their opinion piece aloud to the class, video tape it, or create a newspaper like article as a review of the book.



	ESSENTIAL QUESTION: How does story order affect the story telling?

	Task: Multiple Meaning Words/Sequencing

	Standards:

ELACC2RL2:  Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.
ELACC2RL3:  Describe how characters in a story respond to major events and challenges.

ELACC2RL1:  Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2L4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibility from an array of strategies.

a.  Use sentence-level context as a clue to the meaning of a word or phrase.

b.  Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., happy/unhappy, tell/retell).

c.  Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition/additional)

d.  Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases.

ELACC2RL5:  Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

Instruction (2-3 Days)

· Discuss multiple meaning words.  A wonderful way to introduce this is through Amelia Bedelia books.  After reading one such book, make a list of ways that Amelia Bedelia was confused by words and how words can have multiple meanings.
· Use multiple meanings from the story:
pg. 13, “Debbie said George should sell the kittens, because she didn’t know how to make change.” 

pg, 16, “Mark them down, I guess!”  

pg. 20, “Cut it out, you two!” 

pg. 24, “I need a kitten like I need a hole in my head.”
· Provide students with a list of words that have multiple meanings.  Have them write two sentences using the word two different ways and illustrate for both sentences.
· Read chapter 7 (last chapter).  Complete vocabulary and summary chart.
Chapter 7 Vocabulary

Contempt (pg. 142) 

· Complete a character analysis on Williams Charles Bricker (the baby).
· Have student’s think-pair-share questions provided by the teacher for chapter 7.  Teacher will circulate and listen to discussions to check for comprehension.
1.)  How was Socks communicating with Charles William?

2.)  Explain how Socks and Charles William’s relationship changed since when Charles William first came to live with the Brickers?

3.)  Explain how the Brickers have changed in how they treat Socks?

ESSENTIAL QUESTION:  How does the order of the story affect the comprehension?

Task:  Sequencing

Standards:

ELACC2RL2:  Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.
ELACC2RL3:  Describe how characters in a story respond to major events and challenges.

ELACC2RL1:  Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

Instruction  (1 Day):

· Introduce the 5 W’s + H (who, what, where, when, why, and how) as an important part of a literary story.  Have a chart prepared where students can provide responses for you to fill in from the story.  Model effective spelling, letter formation, and sentence structure.  Use the chart to model writing a summary of the story.  
· *Provide students with sentence strips of the story in random order and have them sequence them into the proper order to summarize the story.  When creating the sentence strips of events, use temporal words as a model of ordering events.
· As students read the sequenced strips, they will notice it reflects a summary of the story and included the 5W’s and H.


	ESSENTIAL QUESTION:   How is poetry different from a literary piece of writing?

	Task: Parts of Speech/Poetry

	Standards: 

ELACC2L1:  Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

      d.  Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid , told).

e.  Use adjectives and adverbs, and choose between them depending on what is to be modified.
g.  Creates documents with legible handwriting.

ELACC2L2:  Demonstrates command of the conventions of Standard English capitalization, punctuation, and spelling and writing. 

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

ELACC2L5:  Demonstrates understanding of word relationships and nuances in word meanings.  
ELACC2RL4: Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.

Instruction (1 DAY): 

· Provide students with copies of the poems, “The First Tooth” and “Masterpiece” and read aloud together.  Highlight and discuss the words the author uses to make the poem come to life.  Make a chart of nouns, adjectives, and verbs used in the poem. Discuss how the poems are different from the story Socks.
· *Have students create their own diamante poem (this will enhance the use of nouns, adjectives, and verbs).  They may choose to complete the diamante on cats (a specific cat is fine), a baby, or themselves in regards to growing and changing.  Share poems.


	ESSENTIAL QUESTION:   How are stories alike and different?

	Task: Compare/Contrast

	Standards: 

ELACC2SL2: Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.

ELACC2RL1: Ask and answer such questions who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RL3: Describe how characters in a story respond to major events and challenges.

ELACC2RL9: Compare and contrast two or more versions of the same story (characters).

ELACC2RL10:  By the end of the year, read and comprehend literature, including stories and poetry, in the grade 2-3 text complexity band proficiently, with scaffolding as needed at a high end of the range.

Instruction (2 DAYS): 

· *Refresh student’s memory of the story The Giving Tree.  Read the story I Love You Forever.  Have students compare/contrast the two stories using Venn Diagram.  
· *Then provide a cat outline and have the students choose one of the stories above to compare and contrast with Socks.  For students who need to be challenged further, have them create a three way Venn Diagram of all three stories.



	PLANS FOR ASSESSMENT 2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

Socks

Socks was an ordinary tabby cat, the most popular type of house cat.  However, there are many types of cats, such as Persians, tigers, panthers, etc.  Using books and websites, choose a cat that you would like to learn more about.  Write an informational paper telling about the cat’s habitat, body features, and diet.  Students must include evidence from texts to support their explanations. 


	SILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How can we improve upon writing an informational piece of writing?

	Task:  Writing an Informational Piece/Research

	Standards: 

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

ELACC2W7:  Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record science ELACC2W5:  With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by revising and editing.

a.  May include prewriting.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2L2:  Demonstrate command of the conversations of Standard English capitalization, punctuation, and spelling when writing.

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Instruction (2-4 DAYS):

· Choose an animal, such as a dog, as a model for informative writing.  Demonstrate how to research about the dog’s habitat, body features and diet.  Model using appropriate note taking skills and finding information.
· Use the hamburger graphic organizer to demonstrate how to take notes and make a plan for writing.  http://www.bing.com/images/search?q=hamburger+graphic+organizer+for+writing&id=FE26D9C9A3A7BD58E323CF207FB10AE4C9DADC6E&FORM=IQFRBA
[image: image1.jpg]



· Model writing an informational paper on the dog that was researched.
· Teacher will model editing for the students using the kid friendly rubric.  This will assist them in editing their own papers throughout the remainder of the unit.
· Provide students with a note taking sheet on cats for the informational writing.  Students will choose a type of cat they would like to research and use the internet to find information about each topic that they are to write about (habitat, body features, and diet).  It would be best to save some safe sights in your favorites for them to access.
· *Then provide the students with the hamburger (or another you would like to use) graphic organizer for their informational writing.  Have them complete the graphic organizer to assist in their writing.
· *Students will write their information paper using their graphic organizer as a guide.
· *Provide students with a kid friendly rubric for them to ensure they have met the standards for that writing.  Have some students share their writing on the morning announcements or to other classes to celebrate their writing.



	PLANS FOR ASSESSMENT 3:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	SKILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year. 

	ESSENTIAL QUESTION:   How can things that are different be the same?

	Task:  Critical Thinking/Compare/Contrast

	Standards: 

ELACC2RI1:  Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2:  Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI4:  Determine the meanings of words and phrases in a text relevant to a grade 2 topics or subject area.

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

ELACC2RI6:  Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI7:  Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2RI8:  Describe how reasons support specific points the author makes in a text.

ELACC2L1:   Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

      g.  Creates documents with legible handwriting.

Instruction (1-2 DAYS):

· With a large outline of a plant, have students provide the K (what they know) about plants and W (what they want to know) about plants.  Then at the bottom have them name as many plants as they can.
· Elicit from the students what a plant needs to grow strong and healthy.  Add this to the outline as well.
· Read A Tiny Seed.
· *After reading, have students create a sequenced flipbook of how a seed grows.  Encourage them to use details from the story when writing.  In addition, use temporal words, adjectives, and verbs that will make the process sound more interesting.
ESSENTIAL QUESTION:  How can comparing two things help us better understand the concept?

Task:  Comparing/Contrasting

Standards:

ELACC2RI3:  Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text.

ELACC2RI9:  Compares and contrast the most important points presented by two texts on the same topic.

Instruction (1 Day):

· Ask students if a tree is considered a plant.  Have the students who respond yes gather into a group and the same for the students who responded no.  Have each group write down reasons why they think the way they do.  Have the groups share.
· Without allowing students to see the title of the book, read A Tree is a Plant.  After reading ask students if their thinking has changed at all and why.
· *Have students compare/contrast the growth of a tree to the growth of a person.  Allow students to think on their own in think-pair-share.  Then have the students assist the teacher in creating a large Venn Diagram with their ideas and discuss.


	ESSENTIAL QUESTION:   How are plants different around the country?

	Task:  Research/Comparing/Contrasting/Paragraph Writing

	Standards:

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

ELACC2SL6:  Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification.

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

Instruction (2-4 DAYS):

· Showing a map of the United States, access prior knowledge by asking students if they know any states that are different from Georgia by their climate.
· Provide students with a map of the United States.  Explain to students that due to climate differences, certain plants grow better in some places than in others.  Allow them to use the internet (websites provided above) or an Atlas to write the various plants/trees that grow around our country.  Teacher may need to model a few for guidance.  Then students will research and fill in their maps.  Discuss findings with students.
· Students will choose three states from the map and research about why particular plants grow well in that state.
· *Then, students will create a three sectioned poster with a picture and paragraph about the plant/tree that grows in that state. Create a plant corner in the room where the posters can be displayed.


	ESSENTIAL QUESTION:   How can diagrams assist in understanding what is read?

	Task:  Diagramming

	Standards: 

ELACC2RI1:  Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

ELACC2RI2:  Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.

ELACC2RI4:  Determine the meanings of words and phrases in a text relevant to a grade 2 topics or subject area.

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.

ELACC2RI6:  Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

ELACC2RI7:  Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2RI8:  Describe how reasons support specific points the author makes in a text.
ELACC2SL6:  Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification.

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2L2:  Demonstrate command of the conversations of Standard English capitalization, punctuation, and spelling when writing.

Instruction (2-3 DAYS): 

· Have students brainstorm other materials that plants may be able to survive and grow use in lieu of what they have already learned (e.g. sand in lieu of soil, Kool-Aid in lieu of water, etc.)  Then provide students with three clear cups, seeds, and various materials to plant them in.  Have the students plant a seed in soil, use water and place it where it will receive sunlight.  Then allow the student’s to plant two other seeds changing the variables.  
· Provide students with a journal page to keep track of how their seeds grow.  This may go on for a few weeks.  Each time the student’s record in their plant journal have them make a prediction of what they will see the next time they see their plant.  Discuss findings throughout the two weeks.
· Read From Seed to Plant. Do not show students the pictures while reading.  When the story is completed, ask students what are the parts of a plant and what are their jobs to help the plant grow? (students should have some difficulty remembering all the parts of the plant and their job since they did not see any pictures)  Re-read the story, showing the pictures this time and discuss it.  Then, refer to a vocabulary chart that is pre-made to help students understand the parts of a plant and what their contributions are in helping the plant grow (use the vocabulary in the book on the diagram of the plant).  Have students provide, in their own words, from the context clues and pictures what that particular part of the plant does before showing the definition you have written.  Ask students if it was easier to understand the parts of a plant with or without seeing the pictures and diagram?
________________________________________________________________________________________________________________________________

ESSENTIAL QUESTION:  How can sequencing help us understand how a plant grows?

Task:  Sequencing

Standards:

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently

ELACC2RI7:  Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.

ELACC2SL6:  Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification.

Instruction (1 Day):

· Refer back to the chart that was created of the parts of a plant.  Then provide the students with an outline of the same flower from the story and have them create their own plant with labeled parts and descriptions of what each part does.
· After reading have students complete a graphic organizer outlining the steps in growing a seed to plant.  Encourage the students to use vivid adjectives and verbs when describing the steps.  Also, encourage the use of temporal words in listing the steps.
· *Then provide the students with a large sheet of construction paper to create a flap book in which they will sequence the steps through pictures and words.  This will assist them in writing their informational paper for the assessment.
· For further practice in sequencing utilize the following website (Quia) to place the story in order.  
http://www.quia.com/rd/42274.html?AP_rand=1908554976


	ESSENTIAL QUESTION:  How can the use of a graphic organizer and diagram assist in more effective writing?   

	Task: Writing an Informational Piece

	Standards:

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2L2:  Demonstrate command of the conversations of Standard English capitalization, punctuation, and spelling when writing.

Instruction (2-3 DAYS): 

· *Have students use their diagram with labeled parts of the plant and their flap booklet of the process of growing a seed to a plant.  Provide students with a graphic organizer, one that you are comfortable with, to outline what they will include in their writing.
· Students will then write a rough draft of their informational paper.  Teacher will provide students with a kid friendly rubric for them to use to edit their paper.  Students should have one classmate edit their paper as well.
· Students will write the final copy.  Display writing in the plant area of the classroom.


	PLANS FOR ASSESSMENT 4:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL   

	Prompt:

From Seed to Plant
After reading From Seed to Plant, students will make up a name for their own farm that grows plants.  Then they will write an informational piece on how they grow plants on their farm, providing detail on how they will provide the plant with all it needs to grow.  Students can choose which type of plants they want to grow on their farm.


	SKILL BUILDING TASKS

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION:   How can pre-planning assist in better writing?

	Task: Writing an Informational Piece

	Standards: 

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including collaboration with peers. 

observations).

ELACC2L2:  Demonstrate command of the conversations of Standard English capitalization, punctuation, and spelling when writing.

Instruction (2-3 DAYS):

· Have students listen to the song “In My Garden” and watch the video “How to Grow Pumpkins – Libby’s Pumpkins.”  Discuss with children what could grow in a garden and the work that goes into growing pumpkins.
· *Students will pretend they have a farm they are growing plants on.  They must create a plan that provides the name of the farm and what plants they are going to grow on their farm.  Provide students with a large sheet of paper in which they can draw their farm and label it with its farm name and plant names. 
· Provide students with a graphic organizer to plan their writing.  For this writing, encourage students to use as many details and vivid language as they can.  
· Provide students with a kid friendly rubric for editing.  Have two classmates edit their papers with the rubric.
· Students will write their final drafts.
· Have a sharing time where students can walk around the room and view the model of the farm and read the informational paper.


	ESSENTIAL QUESTION:   What have we learned from our unit on growing and changing?

	Task: Unit Wrap-Up 

	Standards: 

ELACC2L2:  Demonstrate command of the conversations of Standard English capitalization, punctuation, and spelling when writing

ELACC2SL1:  Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.

a.  Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to other with care, speaking one at a time about the topics and texts under discussion)/

b.  Build on others’ talk in conversation by linking their comments to the remarks of others.

c.  Ask for clarification and further explanation as needed about the topics and texts under discussion.

ELACC2SL4:  Tell a story or recount and experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.

ELACC2SL5:  Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.

Instruction (1 DAY):  Unit Wrap Up

· Have a center day in celebration of changing and growing.  Parents can come to assist with various activities.  Some center ideas are as follows: “Who Wants to be a Millionaire” power point game (http://www.theteachersguide.com/booklessons/fromseedtoplant/fromseedtoplantactivities.htm), parts of speech sort with plant words (common nouns, proper nouns, adjectives, and verbs), etc. 
· Have students share what they have written and created during the growing and changing unit.  You may also have some foods brought in that are plant derivates that the children can try.  Have fun!



Hv

