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                   GRADE 1

                   ELA CCGPS UNIT PLANNER:   4th  9 WEEKS       

This unit is provided as a sample of available resources and tasks; it is for informational purposes only. It is your responsibility to investigate the resources listed here to determine their value and appropriateness for your district. GaDOE does not endorse or recommend the purchase or use of any particular resource.
      


	READING FOCUS:  LITERARY AND INFORMATIONAL

THEME:  Money, Money, Money



	PART  1 EXTENDED TEXT (4.5 WEEKS):  The Lemonade War  by Jacqueline Davies (630L)
THEMATICALLY CONNECTED SHORT TEXTS:

1. A Chair For My Mother  by Vera Williams (640L)

2. Alexander, Who Used To Be Rich Last Sunday  by Judith Viorst (570) 

3. The Doorbell Rang  by Pat Hutchins (340L)

4. Do I NEED It? or Do I WANT It? Making Budget Choices  by Jennifer S. Larson

SUPPLEMENTARY MATERIAL: 

1. The Difference Between Needs and Wants (United Streaming video)  http://player.discoveryeducation.com/index.cfm?guidAssetId=279EB2E7-5F86-48E8-BDC8-7701DD9B80A2&blnFromSearch=1&productcode=US
2. “Smart”  Where The Sidewalk Ends by Shel Silverstein     http://www.fi.edu/pieces/knox/smart.pdf  



	PART 2 EXTENDED TEXT (4.5 WEEKS):   The Get Rich Quick Club by Dan Gutman (640L)

THEMATICALLY CONNECTED SHORT TEXTS:
1. From Cow To Ice Cream  by Bertram T. Knight (710L)

2. From Wax To Crayon  by Michael H. Forman

3. The Giving Tree  by Shel Silverstein (530L)

4. What Can You Do With Money? Earning, Spending, and Saving  by Jennifer S. Larson

5. Earning Money by Mary Firestone

SUPPLEMENTARY MATERIAL: 

1. How Crayons Are Made (video)   http://pbskids.org/rogers/video_crayons.html 

2. How To Make Ice Cream In A Bag (recipe, how-to instructions and pictures, tips, and video)  http://www.wikihow.com/Make-Ice-Cream
3. How Ice Cream Treats Are Made (video)  http://science.discovery.com/videos/how-its-made-mini-episodes-ice-cream-treats.html


	PART 1 WRITING FOCUS - Narrative or Opinion

This prompt will be your first assessment for this 4.5 weeks: select an option below based upon the needs of your class
(Narrative Option)   “Alexander tried to save money in this story, but it was very difficult for him.  Have you ever saved your money for something special?  Was it hard for you too?  Why?   Write a narrative story to describe what happened.  Be sure you include your very best use of capitalization, punctuation, and spelling.”

                                                                                                                          -or-

(Opinion Option)   “If you have never saved your money for something before, what would you like to begin saving your money to buy?  Why?   Write an opinion piece that states the reasons why you would like to begin saving money.  Be sure you include your very best use of capitalization, punctuation, and spelling.”

This prompt will be your second assessment for this 4.5 weeks: select an option below based upon the needs of your class
(Narrative Option – complete after reading The Lemonade War)  “How do think Jessie and Evan will get the money back?  As you write remember to use as many details as you can to fully describe what Jessie and Evan could do.” 

                                                                                                                         -or-

(Opinion Option – complete after reading The Lemonade War)  “What plan could you come up with to help Jessie and Evan get the money back?  Using clear directions, write the steps they would need to take to implement the plan.” 

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

PART 2 WRITING FOCUS – Informational and Opinion

This prompt will be your third assessment for the second 4.5 weeks:  
Informational  – complete in conjunction with the goods and services home project.  Students will write an informational story about the person he/she interviewed.  Students should provide clear examples of how the person interviewed either provides a good or a service – in some cases it could be both.  You may wish to construct a grading rubric for this assignment.

This prompt will be your fourth assessment for the second 4.5 weeks:  
Opinion  – complete after reading The Get Rich Quick Club 

“What is your opinion about having a lot of money?  Would you want to be a millionaire?  Why or Why not?  Be sure to give reasons to support your opinion.”

	Research Connections:

· Community Helpers

http://themes.pppst.com/communityhelpers.html - powerpoint presentations

http://teacher.scholastic.com/commclub/ - one-on-one instruction using a computer or tablet to class instruction on an interactive whiteboard.
http://www.enchantedlearning.com/themes/communityhelpers.shtml - many ideas for researching community helpers

http://www.bcps.org/offices/lis/models/workers/ - process for researching many community helpers

· Money

http://www.coin-collecting-guide-for-beginners.com/how-coins-are-made.html - article on how coins are made

             http://www.schooltube.com/video/600f319c82e707972477/How-its-Made-Coins - video of how coins are made

             http://www.usmint.gov/kids/ - great resource for a computer center

· Kids Earning and Saving Money 

http://www.alexslemonade.org/about/video - learn how one child’s lemonade stand has grown into a multi-million dollar charity – very inspirational!

https://www.cibc.com/ca/youth/under-12/allowance-room/allowance-room.html - Find out how much you need to earn and save for items you may want

             http://www.primarygames.com/socstudies/lemonade/start.htm - See how much money you can make in 30 days with this virtual lemonade stand

             http://www.sunkist.com/kids/lemonade/ - instructions for opening a lemonade stand

             http://www.teachingkidsbusiness.com/lemonade-stand.htm - kid’s lemonade stand business model

             http://www.cdkitchen.com/recipes/everyday-cooking/kid-friendly/lemonade/ - many recipes (e.g., blue, cherry, grape, & orange lemonades)

Writing Response Prompts for The Lemonade War:   The following prompts are suggested for students to write about in a response journal after each read aloud time. Prompt ideas were taken from the following website:  http://www.lesliepreddy.com/yhba/09-10/Intermediate/Lemonade-Klopp.pdf
             Chapter 2

· Evan is so angry with his sister he can barely stand it!  Has Jessie done anything on purpose to hurt her brother? Explain why you think Evan is so angry.
Chapter 3

· Why is Megan laughing at Evan at the end of the chapter?

Chapter 4

· When Jessie started the lemonade stand do you think she was trying to hurt Evans feeling by stealing his customers away?  Explain.
Chapter 5

· Who do you think is going to win the competition? Why?
Chapter 6

· When Jessie was in 2nd grade, there were several girls who were very mean to her. What would you do in this situation?
Chapter 7

· Why did Even ask how much lemonade cost at the ice-cream store? Why do you think he would want to know this?
Chapter 8

· Why did the comment card make Jessie feel better? Can you think of someone you know who might be feeling bad about something?
Chapter 9

· Why do you think Evan suggested that they end the war?
Chapter 10

· What does Jessie mean when she imagines there would be some fireworks tonight? (page 142)
Chapter 11

· Why do you think Evan stole Jessie’s money?
Chapter 12

· What do you think Evan’s reaction is going to be when Jessie gets home from the beach?
Chapter 13

· What do you think Evan is going to do about Jessie’s money?
Routine Writing - 

A Chair For My Mother  

· “Do you think the chair in the story was a need or a want?  Write your opinion and give reasons and examples to support your opinion.”

Alexander Who Used To Be Rich Last Sunday  

· “Do you think not being able to save money was Alexander’s main problem in the story?  Why?  Is it hard for you to save money too?  Why?”

The Doorbell Rang  

· “Did the boy in the poem get a good deal?  How do you know?”  

Do I NEED It? or Do I WANT It? Making Budget Choices  

· “If this were your family how would you decide between buying new carpet or a new bike?  What would you have to consider?  Your response should reflect what you’ve learned about needs and wants and should include your very best use of capitalization, punctuation, and spelling.”

From Cow To Ice Cream  

· “We have just learned how factories make ice cream.  We all have a favorite flavor.  If you could invent a flavor of ice cream what would it be?  What ingredients would you need?  As you write remember to use your best capitalization, punctuation, and spelling.”

What Can You Do With Money? Earning, Spending, and Saving
· “Can you think of any examples of producers and consumers in your own home?”
Earning Money

· “What is the purpose of a glossary in a nonfiction text?  How do you use it?”

From Wax To Crayon  

· “Write about at least two things you learned about how crayons are made.  Include at least one compound sentence in your writing.”

The Giving Tree  

· “Do you think the boy in the story was mean or nice?  Why?  Be sure to provide reasons to support your opinion.”




	 PLANS FOR ASSESSMENT #1:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPTS:  select an option below based upon the needs of your class
(Narrative Option)   “Alexander tried to save money in this story, but it was very difficult for him.  Have you ever saved your money for something special?  Was it hard for you too?  Why?   Write a narrative story to describe what happened.  Be sure you include your very best use of capitalization, punctuation, and spelling.”

                                                                                                                         -or-

(Opinion Option)   “If you have never saved your money for something before, what would you like to begin saving your money to buy?  Why?   Write an opinion piece that states the reasons why you would like to begin saving money.  Be sure you include your very best use of capitalization, punctuation, and spelling.”



	SKILL BUILDING TASKS

This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program. Reading foundational standards (RF), while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.

A Chair For My Mother, Alexander, Who Used To Be Rich Last Sunday, and Do I NEED It? or Do I WANT It? Making Budget Choices, and The Doorbell Rang are to be used for shared reading and writing workshop lessons.  The Lemonade War is to be read during the class read-aloud time and is tied back to opinion writing for assessment.  The Lemonade War activities can be used intermittently throughout first 4.5 weeks or saved until completion of the book.

	ESSENTIAL QUESTION:   How can making predictions help me become a stronger reader?

	Task:  Begin Journal Response to Literature

	Standards: 

ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

b. Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

c. Ask questions to clear up any confusion about the topics and texts under discussion.

ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

ELACC1L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibility from an array of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

Instruction:  1 Day

· Ask students if they have ever had a lemonade stand.  Discuss their experiences.  Ask whether or not they made any money and if they had a partner who helped out.  If they had a stand, ask whether or not they would do again and why.

· Introduce the book The Lemonade War by Jacqueline Davies.  Explain this book is about a brother and sister who have competing lemonade stands.  Read aloud the synopsis on the back cover.

· Ask students if they know what the word slump means.  Explain words have more than one meaning.  Ask students where we could look to find out the meaning of the word slump.  After students suggest the use of a dictionary open The Lemonade War to the first chapter called “Slump” and point out the defined word at the beginning of the chapter.  Allow students to predict why the first chapter could be titled “Slump.”

· Read aloud the first  and second chapters.

· After reading, ask students why they think Evan is so upset with his sister Jessie.  Students may draw from their own experiences with siblings. Use this opportunity to build interest in what happens next.

· Explain that each day after reading from The Lemonade War students will write a short response in a special journal.  Today they will make their first entry.  Have students predict the reason why Evan is so upset with his younger sister Jessie.  Were there any clues in the text?  

· As this is the first response in the journal, be sure to circulate around the room to informally assess student understanding of the task and correct any misconceptions.

· Students share responses in the “Author’s Chair”.

*Continue reading The Lemonade War  and writing in the response journal throughout part 1 of this unit.  Pace your read aloud time in such a manner that you will complete the book and response journal at by the end of the 4.5 week period.



	ESSENTIAL QUESTION:   What is the difference between what you really need to live and what you just want? 

	Task:  Defining Needs and Wants

	Standards:

ELACCR13:  Describe the connection between two individuals, events, ideas, or pieces of information in a text.

ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

ELACC1L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibility from an array of strategies.

b. Use sentence-level context as a clue to the meaning of a word or phrase. 

ELACC1L5:  With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings

a. Sort words into categories to gain a sense of the concepts the categories represent.

b. Define words by category and by one or more key attributes.

Instruction:  1 DAY

· Teacher shows two items (e.g., bottle of water and a candy bar) and asks which one is a want and which one is a need. Students discuss what the difference is with a partner.
· Students view United Streaming video:  The Difference Between Wants and Needs (16:00)
http://player.discoveryeducation.com/index.cfm?guidAssetId=279EB2E7-5F86-48E8-BDC7701DD9B80A2&blnFromSearch=1&productcode=US
· Discuss the meanings of needs and wants.  Needs are things we need to live and survive.  Wants are things we would like to have but we don’t need to survive. 
· Construct an anchor chart with definitions and examples for each term.  




· As a summary activity have students name 3 needs and 3 wants as a Ticket-Out-The-Door.  
*Assessment Opportunity



	ESSENTIAL QUESTION:   How do I make choices between wants and needs?

	Task: Narrative Writing

	Standards: 

  ELACC1RI3: Describe the connection between two individuals, events, ideas, or pieces of information in a text. 

ELACC1W2: Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense of closure. 

  ELACC1L1: Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking. 

        j. Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to questions    

           and prompts.
ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

b. Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

c. Ask questions to clear up any confusion about the topics and texts under discussion

Instruction:  2 DAYS
             Day 1

· Review anchor chart for needs and wants.

· On interactive white board or chart paper construct a t-chart of needs and wants.  If time allows, students can construct their own t-charts using pictures from magazines.

· Ask, “How does your family make choices between wants and needs?  Can you think of any examples?”  

· Introduce the book Do I NEED It? or Do I WANT It? Making Budget Choices.  Explain this is a chapter book and we will only be reading certain chapters that go along with the focus of our lessons.  

· Turn to the table of contents and look for the chapter “Wants and Needs”.  Point out that it begins on page 14.  Turn to that page and begin reading through page 19.

· The text describes how a family makes choices between what it needs and wants.  As you read be sure to discuss text features included in the chapter.  

· The chapter ends with “How will they decide?”  Lead a discussion with students referring back to the anchor charts for wants and needs.

· Students respond in their writing journal to the following, “If this were your family how would you decide between buying new carpet or a new bike?  What would you have to consider?  Your response should reflect what you’ve learned about needs and wants and should include your very best use of capitalization, punctuation, and spelling.”

             Day 2

· The ability to make choices and live with that choice can be related to money.

· In order to understand this concept play the following game with the students.  The “Would You Rather” game.  To play this game start a sentence with “Would you rather . . .” The rule is that the child has to choose one of the options with the understanding that he or she can’t have both or neither, and then ask why he or she made that choice. For example, would you rather have a lion or a bear for a pet? Would you rather play a board game or an outdoor game? Make up silly choices and realistic ones.  Some examples of questions could be:

1. Would you rather only be able to whisper or only be able to shout?*

2. Would you rather be a giant hamster or a tiny rhino?

3. Would you rather only eat your favorite food for the rest of your life, or never eat it again?

4. Would you rather be a great big giant, or a little tiny person that can fit in my hand?

5. Would you rather be hairy all over or completely bald?

6. Would you rather have a freakishly huge smile or a freakishly small nose?

7. Would you rather always lose or never play?

· After playing the game discuss what needs to be taken into consideration when you make difficult decisions.  Relate this to money and purchases.

· As a culminating activity have students write their own “Would You Rather” questions.

· Review use of a question mark as the ending punctuation for these types of sentences since you asking a question of someone.

· As a summary to the lesson allow students to play the game in small groups using the questions they constructed.

· If time allows, go to the following website for an interactive activity where students will have to choose the best choice.
The Smart Choice  After each question, allow students time to discuss the reasons for their answers. 

	ESSENTIAL QUESTION:   How do I compare needs and wants?

	Task: Pronoun Usage

	Standards:

ELACC1RL2: Retell stories, including key details, and demonstrate understanding of their central message or lesson. 

  ELACC1L1: Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking. 

       j.  Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to questions    

           and prompts.

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

Instruction:  2 Days

             Day 1

· Review the needs and wants anchor charts and informally assess for student understanding.  You may have students turn to a partner, knee-to-knee, and list as many needs and wants as they can think of.
· Explain that today we will read a book called A Chair For My Mother.  Display the front cover of the book and allow students to make predictions based on the illustration and title. You may have to explain that the picture illustrates a diner and further explain a diner is a small restaurant.
· Read the book aloud, pausing for discussion at points of interest, especially when the house fire is presented.
· After reading the book ask students to turn to a partner and talk about whether or not the chair in the story was a need or a want for the family.  Have students refer to the anchor charts for the definitions and examples of each term.
· After students have had discussion time, take an informal vote as to whether they felt the chair was a want or a need.
· Before conducting a whole group discussion of reasons for their answers, ask students to return to their seats to begin adding their opinion and reasons to a graphic organizer. Use of a graphic organizer will help students map out their thoughts before writing.  Students may use the O.R.E.O. graphic organizer from the third nine weeks unit or one of your choosing.
Day 2

· Before students begin to write conduct a mini-lesson on pronouns.  
1. Ask students what a pronoun is – a word used in place of a noun.

2. Make a list of pronouns students use most often – I, me, my, they, them, their, you, etc.

3. Write the following sentence on chart paper, “Jack and Mary and Kate like to go shopping.”

4. Ask students which pronoun we could use in the place of Jack and Mary and Kate.

5. Replace this phrase with the pronoun they and reread the sentence.

6. Provide additional practice as necessary to meet the needs of your class.

· Students will use their graphic organizer to write an opinion piece stating their point of view regarding whether they feel the chair was a need or a want. Remind students to include reasons.  Encourage students to use text examples, if possible, to help persuade the reader to agree with their opinion.
· Teacher conferences with students as they write.
· Students present their pieces during “Author’s Chair” time.
· Afterward, discuss that sometimes trying to decide between a need and want can be difficult.  Ask whether or not students have had to make difficult decisions regarding needs and wants.  Explain that now that they know and understand the definitions of each maybe their decision might be a little easier to make in the future.
*Assessment Opportunity



	ESSENTIAL QUESTION:   How can a story map help me retell a story?

	Task:  Using A Story Map

	Standards:

ELACC1L1: Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.    
        f.  Use frequently occurring adjectives. 

ELACC1RL7: Use illustrations and details in a story to describe its characters, setting, or events. 

ELACC1RL3: Describe characters, settings, and major events in a story, using key details. 

ELACC1W3: Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what happened, use temporal words to signal event order, and provide some sense of closure. 

ELACC1SL1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups. 

       a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under discussion). 

Instruction:

             Day 1

· Ask students, “How much money would you need to have to feel rich?  Do you think you would enjoy feeling rich?  Why?”

· Introduce the book Alexander, Who Used To Be Rich Last Sunday.  Look through the pages at the illustrations and draw attention to the main character, Alexander, and how his facial expressions look throughout the book.  Ask students to offer suggestions as to what words they can think of that would describe the feelings he may be experiencing based on his facial expressions.  Make a list of these adjectives and explain that they suggest how Alexander may be feeling in the story.  

· Begin reading the book aloud.  Pause at the part where Alexander’s mom says it isn’t nice to say that the boys like money.  Ask students why the mom says this.

· As you continue reading ask students to pay careful attention to the illustrations.  Since the illustrations are in black and white and are also small, it may be best to use a document camera as you present this book.  It will allow students to easily follow the text and be able to more closely look at the detailed illustrations. 

· As Alexander makes purchases for things that he says he needs, ask students whether or not they agree with him based on what they have learned about needs and wants.  

· After reading ask students, “If the walkie-talkie was so important to Alexander, why was it so hard for him to save his money to buy one?”  

· Define the term saving as money that is not spent on items we need and want.

· Read aloud pages 4-7 in Do I NEED It? or Do I WANT It? Making Budget Choices.  This chapter is on spending money.  Discuss how saving money can help people afford things.  

· Ask students, “Do you think not being able to save money was Alexander’s main problem in the story?  Why?  Is it hard for you to save money too?  Why?”  This should bring about some rich conversation.  Allow students to pair up with a buddy for this discussion (think-pair-share).  Once back in whole group the teacher can conduct an overall discussion on saving.

             Introduce Economics Day to the students:  

· Explain that at the end of our money unit each student will have the opportunity to spend money they have earned at school in special shops teachers will open in their classrooms.  Students will need to understand that people earn money for the jobs they do.  Explain that a student’s job at school is to learn as much as they can.  In order to learn they must follow rules and expectations.  

· At this point you will introduce how students will earn their money at school. (As a team you will want to set clear, consistent expectations for behavior.)  As students earn their money they will save it for Economics Day.  On this day each teacher on the team will convert their classroom into a store.  Some ideas could be a beauty shop, movie theater, jewelry store, ice cream shop, etc.  (This would be a team decision.) At this time you should introduce the play money.  Using only $1.00 and $5.00 bills is highly suggested.  This way, students can trade up dollars bills for five dollar bills in the days ahead as they earn and save their money.  Your team will decide on the amount of money students will need to buy goods and services in each shop on Economics Day.  Parent participation in this activity is highly suggested. 

· Students will be extremely motivated to begin earning money.  Be sure to answer all questions about Economics Day for them.  Also, don’t forget to communicate with the parents regarding this culminating activity.

Day 2

· Present the book Alexander, Who Used To Be Rich Last Sunday again and silently turn the pages allowing students to be reminded of the events in the story.  Students can then turn knee-to-knee with a partner and retell the story.
· Clarify any misinterpretations in the retelling of the story.  Discuss the characters, setting, and events.  Model how to include these into a story map.  You can access story maps at the following website:  http://www.enchantedlearning.com/graphicorganizers/storymap/
· Teacher should conference with students as they write.
· Students partner with a classmate and use their story map to retell the story.
· Students can share their products during “Author’s Chair” time.
*Assessment Opportunity


	ESSENTIAL QUESTION:   How can I use a word map to help me understand what a word means?

	Task: Vocabulary

	Standards: 

ELACC1L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibly from an array of strategies. 

c. Use frequently occurring affixes as a clue to the meaning of a word. 

ELACC1L5: With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings. 

       c. Identify real-life connections between words and their use (e.g., note places at home that are cozy). 

ELACC1W3: Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what happened, use temporal words to signal event order, and provide some sense of closure. 

Instruction:  1 Day

· Ask students if they have ever heard the saying, “That money is burning a hole in your pocket.”  

· Explain this is a way of saying that you just got some money and you’re eager to spend it. 

· Relate this to the character of Alexander and how he spent money recklessly on bubble gum and items from a garage sale.

· Ask students if they have ever spent money recklessly or if they have ever bought anything before they thought it through completely.  Allow them to discuss and share these experiences.

· Explain that the feeling people have after spending their money recklessly is called remorse.

· Use a vocabulary map to present and define remorse.  Vocabulary maps can be downloaded from:  http://wvde.state.wv.us/strategybank/VocabularyGraphicOrganizers.html
· Have students complete and illustrate the saying “My money was burning a hole in my pocket once when ……”

· Remind students to be sure to include their very best use of capitalization, punctuation, and spelling.  Also, remind students to use appropriate spacing between words and sentences.
· Students can then share their completed work in the “Author’s Chair”. 

· You may be able to make these into a class book. 

· As a summarizing activity, relate this vocabulary lesson to the money students are saving for Economics Day.

*Assessment Opportunity



	ESSENTIAL QUESTION:   How can I write to describe an event? or How can I write to explain my opinion?  EQ depends upon your choice of assessment options

	Task:  Writing Assessment

	Standards: 

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

ELACC1W3: Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what happened, use temporal words to signal event order, and provide some sense of closure. 

ELACC1L2: Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. 

      a. Capitalize dates and names of people. 

      b. Use end punctuation for sentences. 

      c. Use commas in dates and to separate single words in a series. 

      d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

      e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction:  Assessment #1 – Base your assessment option upon the needs of your students.  Keep in mind that you will need at least one narrative, one informational, and one opinion assessment by the end of this unit of instruction.

(Narrative Option)   “Alexander tried to save money in this story, but it was very difficult for him.  Have you ever saved your money for something special?  Was it hard for you too?  Why?   Write a narrative story to describe what happened.  Be sure you include your very best use of capitalization, punctuation, and spelling.”

                                                                                                                        -or-

(Opinion Option)   “If you have never saved your money for something before, what would you like to begin saving your money to buy?  Why?   Write an opinion piece that states the reasons why you would like to begin saving money.  Be sure you include your very best use of capitalization, punctuation, and spelling.”




	PLANS FOR  ASSESSMENT #2:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPTS:  select an option below based upon the needs of your class

(Narrative Option – complete after reading The Lemonade War)  “How do think Jessie and Evan will get the money back?  As you write remember to use as many details as you can to fully describe what Jessie and Evan could do.” 

            -or-

(Opinion Option – complete after reading The Lemonade War)  “What plan could you come up with to help Jessie and Evan get the money back?  Using clear directions, write the steps they would need to take to implement the plan.” 



	SKILL BUILDING TASKS

This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program. Reading foundational standards, while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.   The Doorbell Rang, “Smart”, and are to be used for shared reading and writing workshop lessons.  The Lemonade War is to be read during the class read-aloud time and is tied back to opinion writing for assessment.  The Lemonade War activities can be used intermittently throughout first 4.5 weeks or saved until completion of the book.



	ESSENTIAL QUESTION:   What are goods and services?

	Task:  Vocabulary Acquisition  

	Standards: 

ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

b. Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

c. Ask questions to clear up any confusion about the topics and texts under discussion

ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

ELACC1L1: Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.

             j.  Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to questions    

                 and prompts.

ELACC1L2: Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. 

            e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction:  1 DAY

· Every student this age enjoys learning about animals.  In the 3rd nine week unit students learned about the basic needs of animals.  The following series of lessons will build upon this knowledge while focusing upon goods and services.

· Ask students to think about one of their favorite stores they enjoy shopping in.  Allow plenty of time for discussion.

· Make a list of businesses on the interactive whiteboard or on chart paper and ask students in one word to describe what that business sells.  An example of a list could be:

Grocery store (food), Clothing store (clothes), Jewelry store (jewelry), Toy store (toys), Book store (books)

· Explain that some businesses sell "goods" - material objects that you can touch, (in kid-terms….things you can put in your buggy at the store), which fulfill our wants and needs.
· Further explain that other businesses provide “services” – help that people give which fulfills the needs and wants of others.
· Make a list of businesses on the interactive whiteboard or on chart paper and ask students in one word to describe what that business provides.  An example of a list could be:

Dry cleaners (clothes, cleaning service), Pet sitting business (pet feeding and walking), Auto repair business (fixes cars)

· Use these definitions and lists as anchor charts for goods and services.
· As a summarizing activity, have students complete a 3-2-1 sheet:  list three goods, list two services, write one sentence explaining the difference between goods and services.

	ESSENTIAL QUESTION:   What are the differences between goods and services?

	Task:  Sounding Out Words Phonetically

	Standards:

      ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

ELACC1RF3: Know and apply grade-level phonics and word analysis skills in decoding words. 

d. Use knowledge that every syllable must have a vowel sound to determine the number of syllables in a printed word. 

e. Decode two-syllable words following basic patterns by breaking the words into syllables.

  ELACC1SL5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and  feelings

Instruction:   1 DAY

· Review the anchor charts for goods and services.  Students often get goods confused with needs and wants.   Use the following lesson to provide further explanation and practice with the differences between these.  

· Ask students what community helper they know about who provides goods and services to pets.  

· After they identify a veterinarian show the following United Streaming video:   When I Grow Up I Want To Be A Veterinarian (15:00) http://player.discoveryeducation.com/index.cfm?guidAssetId=069DFDAC-28EB-46DD-AD31-E9EE51233A0E&blnFromSearch=1&productcode=US 

· Discuss the goods a veterinarian provides and contrast with the services provided.  As students offer examples of goods and services add them to a class t-chart.


· If possible, have a local veterinarian come in to speak to the class.

· Before students begin their own t-chart review breaking words into syllables.  

1. Remind students that each syllable in a word needs to contain a vowel.  

2. Practice segmenting words into syllables.  Have students clap the following words:  puppy, grooming, kitten.

3. Write these words on chart paper separating them into syllables.       pup  py        groom  ing         kit  ten

4. Remind students that each syllable needs to have a vowel in it.

5. Students may need to be reminded that the letter “y” is sometimes identified as a vowel in words.

6. Provide more examples as necessary to meet the needs of your students.

· Have students construct their own t-chart labeled with goods and services.  Have students list as many under each category as they can.  Students can also add illustrations.  If copies of old magazines are available in your classroom you can allow students to cut out examples and label them on their t-charts.

· Allow students to share their t-charts in whole group.  

*Assessment Opportunity



	ESSENTIAL QUESTION:   How can I show what I know about needs, wants, and goods?

	Task: Sorting Words Into Categories

	Standards: 

  ELACC1L5:  With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meaning.

a. Sort words into categories to gain a sense of the concepts the categories represent.

ELACC1RF3: Know and apply grade-level phonics and word analysis skills in decoding words. 

ELACC1L2:  Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing.

b. Use end punctuation for sentences.

        d.    Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words.

        e.    Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.

Instruction:   1 DAY

· Review anchor charts for needs, wants, and goods.

· Explain that today students will have the opportunity to construct a graphic organizer which will help them better understand the differences between all of these terms.

· On an interactive white board or on chart paper construct word webs, one for needs and another for wants.  (example below)






· Next, add the definition of a good underneath the two webs and a list for examples.  (example below)


· Tell students you are now going to give them a graphic organizer to fill in on their own.  Construct one for the students that resembles the one above (example below).  Students will independently complete the graphic organizer.  

[image: image8.png]



        *Assessment Opportunity



	ESSENTIAL QUESTION:   What happens if there aren’t enough goods and services to meet my needs?

	Task:  Vocabulary Development

	Standards:

  ELACC1L5:  With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meaning.

c.  Identify real-life connections between words and their use

  ELACC1L6  Use words and phrases acquired through conversations , reading and being read to, and responding to texts, including using frequently occurring    conjunctions to signal simple relationships.

ELACC1SL1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups. 

     a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under discussion). 

     b. Build on others’ talk in conversations by responding to the comments of others through multiple exchanges. 

     c. Ask questions to clear up any confusion about the topics and texts under discussion. 

Instruction:  1 DAY

· To engage students, take a poll of the class and tally their favorite type of cookie.  

· Explain that today we will be reading a book titled The Doorbell Rang and it has a lot to do with cookies.  

· Read the book aloud pausing to discuss how the cookies can be shared as more children come to Sam and Victoria’s house.

· Explain that the children in the book are experiencing a problem.  Ask students to identify and explain the problem.

· After students explain that it looks like there won’t be enough cookies for everyone, introduce the word scarcity.  Define it as not having all of the goods and services that you want.

· Ask students what is “scarce” in the story.  Lead them to understand that as more friends arrive the number of cookies available to everyone is scarce.

· Ask students to predict what the solution to this problem could be.  Ask what they would do if this problem happened to them.

· Complete reading the story.  Discuss that when Grandma arrived she solved the scarcity problem by producing more cookies.

· This is a good opportunity for you to discuss that sometimes goods and services can become scarce.  Some students may have had experiences with scarcity.  Lead the discussion along the way of new toys or new games they may have tried to purchase, which because the demand was so high, may have become scarce.

· In some areas the discussion of scarcity may include basic needs, such as food and shelter.  Be sensitive to this situation and use your best judgment as to how deeply you go into this topic.

· Discuss the money students have been earning for Economics Day.  The purpose is for them to have enough money to purchase goods and services they want on that day.  However, explain that they may have to make some choices that day based upon scarcity.



	ESSENTIAL QUESTION:   How can I identify parts of speech in poetry?

	Task: Poetry Analysis

	Standards:

ELACC1RL10: With prompting and support, read prose and poetry of appropriate complexity for grade 1. 

ELACC1RF4: Read with sufficient accuracy and fluency to support comprehension. 

       a. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings. 

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the     opinion, and provide some sense of closure. 

ELACC1SL2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media. 

ELACC1SL4: Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 

ELACC1SL6: Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 for specific expectations.) 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

       b. Use end punctuation for sentences. 

       d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

       e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 
Instruction:  2 DAYS

             Day 1

· Ask students what they know about money.  Discuss the names of coins and their values.  Also, discuss what we’ve learned so far about earning and saving money to purchase goods and services.  This is a great opportunity to tie in information from The Lemonade War and the lessons Jessie and Evan have learned.  By this time you should be very close to completing this extended text if you have not already done so.
· Introduce the poem “Smart” by Shel Silverstein.  The poem can be downloaded from the following website:  http://www.fi.edu/pieces/knox/smart.pdf  

· It is best to use a document camera or interactive white board to display this poem.  If these are not available, lift the text onto chart paper.  This will enable you to point to the words as you read.  

· Read the poem to the students and then have students chorally read it through with you.  Be sure as you read to point to each word.  Emphasize reading with inflection.  Students can practice reading the poem chorally in several different ways; all boys, all girls, in a baby voice, in a spooky voice, whisper voice, etc.

· Next, ask student volunteers to identify nouns in the poem.  Remind students that a noun is a person, place, or thing.  Highlight the nouns in yellow.

· Review the definition of a verb.  Have student volunteers identify all action words in the poem.  Highlight the verbs in orange.

· Ask students if they see any other type of word we have learned about this year.  Guide students’ attention to the describing words in the poem.  Highlight the adjectives in green.

· Provide students with a copy of the poem.  Instruct students to highlight the nouns, verbs, and adjectives.

· Students can then practice reading the poem with inflection to a partner.

· The poem can be placed into students poetry notebooks.

Day 2

· Display the poem “Smart” and reread chorally.
· Ask students, “Did the boy in the poem get a good deal?  How do you know?”  Students can get knee-to-knee with a partner and discuss their thoughts.
· After a time of sharing and discussion ask students to write a response to the prompt above, including an explanation of how the boy lost money.  Remind students to use their best capitalization, punctuation, and spelling when writing. 
· Conference with students as they write.
· Students share their products during “Author’s Chair” time.  


	ESSENTIAL QUESTION:   How can I apply what I have learned about money to my own life?

	Task: Applying Learned Concepts to Real Life

	Standards: 

ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

            a.    Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

            b.    Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

            c.    Ask questions to clear up any confusion about the topics and texts under discussion

ELACC1SL2:  Ask and answer questions about key details in text read aloud or information presented orally or through other media.

ELACC1RL9:  Compare and contrast the adventures and experiences of characters in stories.

ELACC1W5:  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to strengthen writing as needed.

a. May include oral or written prewriting (graphic organizers).  

Instruction:  1 DAY  -  After completing The Lemonade War

             Day 1     

· Begin a discussion about the importance of money.
· Ask students why people work to earn money (to pay for goods and services that satisfy our needs and wants)
· Ask what Jessie and Evan did in this book to earn money (sell lemonade)
· Ask students, “Is this the only way kids can earn money?  Can you think of any other ways kids your age could earn money?”
· Begin brainstorming things children can do at home to earn money.  Some ideas and topics to get students thinking are:
1. Extra jobs around the house. These go beyond chores or normal household responsibilities. Typically, they are jobs adults would do themselves or pay someone else to do. Extra jobs can include such things as matching socks, washing cars, taking out the trash, etc.

2. Help neighbors and relatives. They have the same needs as parents when it comes to needing help around the house. Often, starting at a young age with small tasks such as pulling weeds and pet sitting can lead to bigger jobs like lawn care and baby-sitting when older.

3. Help with parent's work. From time to time, most parents' jobs involve some small task that their kids can do. Kids are anxious to get involved and generally work hard and do a good job. 

4. Start your own business. Kids can both make money and gain valuable business experience by starting their own businesses. They can provide a service, make their own product or sell someone else's goods.

· List student ideas on chart paper or interactive white board.

· Explain to students that people sometimes work to earn money for others in need.  Go to the following website for Alex’s Lemonade Stand and show the video to students:  http://www.alexslemonade.org/about/video .  The video explains how one child’s lemonade stand has grown into a multi-million dollar charity.

· Allow students to use a graphic organizer to expand one idea chosen from the brainstormed list.  Students could use a four-square graphic organizer like the one below:





· Students can then present their “business plan” to the class.


	ESSENTIAL QUESTION:   How do I write a persuasive letter?

	Task:  Writing Activity

	Standards: 

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the     opinion, and provide some sense of closure. 

ELACC1W5:  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to strengthen writing as needed.

b. May include oral or written prewriting (graphic organizers).  

Instruction:  

· Allow students to review their graphic organizers from yesterday.

· Explain that today they will be using it to write a persuasive letter to a friend asking them to become a partner in their business.

· Remind students they need to include reasons that will convince their friend to be their partner.

· Review letter writing format.

1. On chart paper or interactive white board display a friendly letter.  If you use a morning message each day you could use one of these for this mini-lesson.

2. Have students come to the board and identify the parts of a letter.

· Date

· Greeting

· Body

· Closing

· Signature

3. Remind students of the places in a letter which require capitalization.

· Proper nouns – names, months

· All words in the greeting and closing

· Beginning of each sentence

4. Provide students with writing paper which is constructed to support this type of writing.  (example below)

[image: image2.emf]
· Conference with students as they write.

· Provide “Author’s Chair” time.



	ESSENTIAL QUESTION:   How can I write my opinion?  How can I write a narrative story?

	Task: Writing Assessment

	Standards:

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

ELACC1W3: Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what happened, use temporal words to signal event order, and provide some sense of closure. 

ELACC1L2: Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. 

      a. Capitalize dates and names of people. 

      b. Use end punctuation for sentences. 

      c. Use commas in dates and to separate single words in a series. 

      d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

      e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction:  Assessment #2 – Base your assessment option upon the needs of your students.  Keep in mind that you will need at least one narrative, one informational, and one opinion assessment by the end of this unit of instruction.

(Narrative Option – complete after reading The Lemonade War)  “How do think Jessie and Evan will get the money back?  As you write remember to use as many details as you can to fully describe what Jessie and Evan could do.” 

            -or-

(Opinion Option – complete after reading The Lemonade War)  “What plan could you come up with to help Jessie and Evan get the money back?  Using clear directions, write the steps they would need to take to implement the plan.” 




	PLANS FOR ASSESSMENT #3:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

Informational  – complete in conjunction with the goods and services home project.  Students will write an informational story about the person he/she interviewed.  Students should provide clear examples of how the person interviewed either provides a good or a service – in some cases it could be both.  You may wish to construct a grading rubric for this assignment.



	SKILL BUILDING TASKS

 This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program. Reading foundational standards (RF), while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.  From Cow To Ice Cream,  What Can You Do With Money? Earning, Spending, and Saving and “Simple Simon” are to be used for shared reading and writing workshop lessons. The Get Rich Quick Club is to be read during the class read-aloud time. While this book is literary, instead of nonfiction, it offers opportunities for great conversations revolved around economics, entrepreneurship, teamwork and consequences.


	ESSENTIAL QUESTION:   How can making predictions help me become a stronger reader?

	Task:  Begin Journal Response to Literature

	Standards: 

ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

a.  Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

b.  Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

c. Ask questions to clear up any confusion about the topics and texts under discussion.

ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

ELACC1L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibility from an array of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

Instruction:  1 Day

· Ask students if they have ever been in a special club before.  Discuss their experiences.  

· Introduce the book The Get Rich Quick Club by Dan Gutman.  Explain this book is about a group of kids who want to make a million dollars over the summer.  Read aloud the synopsis on the back cover.

· Ask students to predict how the kids will earn a million dollars.  What plan do you think they will have to come up with?  You may have to explain exactly how much a million dollars is kid-friendly terms.   You can use the attached images to help the students get an idea about the concept of a million.
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                                            Image from the Huffington Post.                                                                   Image from http://mtwebsit.blogspot.com/2012/03/this-mornings-globe-features-engaging.html

· Allow students to partner with a friend and brainstorm ways they predict the kids in The Get Rich Club will earn a million dollars over the summer.

· Read aloud the introduction and the first chapter.

· After reading, ask students if they have ever had a goal.  Explain that a goal is something that you set for yourself, something you want to be able to do. A lot of practice is necessary in order to attain a goal.  Provide kid-friendly examples such as learning to ride a bike without training wheels, learning to read, scoring a goal in soccer, etc.  Today students will be writing in a response journal about a goal they would like to set for themselves and why.

· Each day after reading from The Get Rich Quick Club students will write in their response journal.  Today they will make their first entry.  

· As this is the first response in the journal, be sure to circulate around the room to informally assess student understanding of the task and correct any misconceptions.

· Students share responses in the “Author’s Chair”.

*Continue reading The Get Rich Quick Club and writing in the response journal throughout part 2 of this unit.  Pace your read aloud time in such a manner that you will complete the book and response journal at by the end of the 4.5 week period.



	ESSENTIAL QUESTION:   How can I collect information?

	Task:   Introduce Goods and Services Home Project

	Standards: 

ELACC1RF3: Know and apply grade-level phonics and word analysis skills in decoding words. 

ELACC1W2: Write informative / explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense of closure. 

ELACC1W5: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to strengthen writing as needed. 

ELACC1W6: With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration with peers. 

ELACC1W8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question. 

ELACC1L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

         b. Print all upper and lower case letters. 

         c. Use singular and plural nouns with matching verbs in basic sentences. 

         j. Produce and expand simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to questions or prompts. 

         k. Prints with appropriate spacing between words and sentences. 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

         b. Use end punctuation for sentences. 

         d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

         e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction: 1 DAY

· Introduce the book Earning Money.  Present the table of contents and discuss the purpose of it as a nonfiction text feature.  
· The topics to be read for this lesson include earning money, working, selling services, and selling goods.
· Read aloud pages 4 – 11.
· Answer all questions students may have regarding these topics.  Also, clear up any misconceptions students may have.
· After reading introduce the goods and services home project.  
1. Explain that students will be tasked with interviewing one of their parents about their job.

2. Students will be required to decide whether or not their parent has a job which provides a good, service, or both.

3. Construct a questionnaire which guides the students through the interview process.  Some sample questions you could include are:

· What type of job do you do?

· Do you make goods in your job?  If so, what kind?

· Do you do things to help others?  If so, what service do you provide?

· What do you like best about your job?

4. Students can participate in the development of questions for the interview.  Be careful not to include too many questions.  Include only those which will guide the students to the decision of whether the job their parent has provides goods, services, or both.

5. Students will be asked to orally present the results of their interview to the class at a later date.  You can encourage students to be as creative as you wish with their presentations.  Powerpoint presentations, display boards, posters, etc. could all be possibilities.

· As a summarizing activity have students write some possible interview questions.  Review how to write complete sentences using question marks at the end.



	ESSENTIAL QUESTION:   How can I write to inform?

	Task:  Opening and Closing Sentences

	Standards:

ELACC1W5: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to strengthen writing as needed. 

ELACC1SL1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups. 

ELACC1SL6: Produce complete sentences when appropriate to task and situation. 

ELACC1L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
Instruction:  1 DAY

· Ask students what their favorite flavor of ice cream is.

· Tally the results and construct a graph.

· Discuss the results.

· Ask students if they know where ice cream comes from.

· Introduce the book From Cow To Ice Cream.  Read through page 8 and stop to discuss where ice cream comes from.  Allow students to discuss any experiences they may have had at a dairy farm.

· Read through page 13 and discuss the various ingredients needed to make ice cream.  Discuss the large amounts of ingredients needed and how they are stored.  Compare this to the amounts we purchase at the grocery store and how we store them at home.  

· Read pages 14 – 25 and list the steps in making ice cream on chart paper as you read.  This is a good opportunity to use temporal words as you list the steps in order.

· Read pages 26 – 31 to complete the book.

· After reading, go back over the steps written on chart paper which were presented in the book for how to make ice cream.

· Ask students to get knee-to-knee with a partner and explain how ice cream is made.

· As a mini-lesson review opening and closing sentences.

1. Remind students that we have learned that an opening sentence is meant to get your reader interested in your story and tell them what is about.

2. Brainstorm some possible sentences students can use to begin their writing about inventing a new flavor of ice cream.

3. Now focus on the closing sentence and its purpose.  Remind students that the closing sentence should tie back to the opening sentence and also provide closure for your story.

4. Brainstorm some possible closing sentences students can use in their writing today.

5. Work with in a small group in order to support students requiring more support with this skill.

· Ask students to write a response to the story.  Use the prompt “We have just learned how factories make ice cream.  We all have a favorite flavor.  If you could invent a flavor of ice cream what would it be?  What ingredients would you need?  As you write remember to use your best capitalization, punctuation, and spelling.”

· Conference with students as they write.

· Allow students time to share in the “Author’s Chair”.

*Assessment Opportunity



	ESSENTIAL QUESTION:   Who are producers and consumers?

	Task: Vocabulary Development

	Standards: 

ELACC1L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibility from an array of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase

ELACC1RI1:  Ask and answer questions about key details in text.

ELACC1RI3:  Describe the connection between two individuals, events, ideas, or pieces of information in text.

ELACC1L5:  With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.

b. Identify real-life connections between words and their use. 

Instruction:  1 DAY

· Review with students the steps involved in making ice cream.  Chorally read over the steps written on chart paper from yesterday.  

· Have students identify the temporal words in the text on the chart.

· Explain that yesterday we read a book explaining how factories make large quantities of ice cream.  Companies which make ice cream for us are called producers because they produce a good for us to buy.  We are the people who buy the ice cream and we are called consumers.

· Begin an anchor chart for producers and consumers.  Kid friendly definitions are:

1. Consumer – people who use goods and services.  An interactive website which reinforces this definition can be found at:  http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?lid=564&filename=em457_story.swf  
2. Producer – people who make or provide goods and services.  An interactive website which reinforces this definition can be found at: http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?filename=em457_story2.swf&lid=457
· The websites above provide practice in comparing and contrasting producers and consumers.  After students have had practice using these websites you can access the following site for a t-chart in which students identify and sort producers and consumers:  http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?filename=em464_dragndrop_v2_save_2.swf&lid=464
· Have students complete the following prompt, “I am a consumer of _________.”  Students can do this in a writing journal or on a separate piece of paper provided by the teacher.  Ask students to draw and label at least three goods or services they like to consume.  They can circle their favorite one.

· After this is complete, provide the following prompt, “I am a producer of _________.”  Ask students to draw and label at least three goods or services they like to produce.  Students can circle their favorite one.

· Allow students to share their papers either in small groups or discussion or in whole group.

       *Assessment Opportunity



	ESSENTIAL QUESTION:  Why is it important to read and follow directions carefully? 

	Task: Making Ice Cream

	Standards:

ELACC1RI6:  Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

ELACC1L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
f.  Use frequently occurring adjectives 

ELACC1SL1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups. 

ELACC1SL2:  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

Instruction:  1 DAY – NOTE THAT THIS LESSON WILL TAKE EXTRA TIME TO CONDUCT

· Review the anchor charts for producers and consumers.  

· Provide the words “producer” and “consumer” written on the front and back of an index card.   Allow students to indicate their answers to your questions by holding up the appropriate word.

· Discuss the definitions and relate them back to the everyday lives of the students.  

· Ask students if they are a producer or a consumer when they buy their lunch in the cafeteria.  

· Ask if they are a producer or consumer when they paint a picture at school and give it to their parent.  

· Students indicate their answers to your questions by holding up the appropriate word on their card.

· Ask as many questions in this game as you feel are appropriate to meet the needs of your class.

· Explain that today we will be both a producer and a consumer by making our own ice cream and eating it.

· Consult the following website for instructions about how to make ice cream:  http://www.wikihow.com/Make-Ice-Cream .   This site offers several methods for making ice cream.  Be sure to read over the entire site prior to presenting it to the students so you can pick the method you would like to use.  The site provides pictures matching each step of whichever process you choose.

· Present the process and steps involved in making ice cream.  You will want to have parent volunteers come in to assist you with this activity.

· Assist students in the process of making their own ice cream.

· After the ice cream is ready allow students time to enjoy eating it.  As they are eating ask students to provide adjectives to you that describe how it tastes.  Reinforce describing words can have varying levels of intensity (e.g., good, fantastic).  Record these words on chart paper.

· As a summarizing activity, ask students to use describing words from the list to write about their ice cream.

· Students can share their writing with the class in the “Author’s Chair”. 



	ESSENTIAL QUESTION:   How can I write using correct grammar?

	Task: Singular and Plural Nouns

	Standards:

ELACC1RI5: Know and use various text features. 

  ELACC1RI10:  With prompting and support, read informational texts appropriately complex for grade 1. 

  ELACC1SL4:  Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.

  ELACC1L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

c. Use singular and plural nouns with matching verbs in basic sentences.

  ELACC1W2:  Write informative/explanatory text in which they name a topic, supply some facts about the topic, and provide some sense of closure.

Instruction: 1 DAY

· Introduce the book What Can You Do With Money? Earning, Spending, and Saving.  Open to the table of contents and explain that the information we need to read today is found in the first three chapters.  Ask students to look at the table of contents and identify the three chapters we will read today and the pages they are found on.

· Begin on page 4 with “Earning Money”.  Read through page 5 and then discuss.

Pages 6 – 11 review goods and services.  You can relate the text back to your anchor charts for these topics.

· Pages 12 – 17 go over the steps and processes involved in strawberries coming from the field to the store for purchase by consumers.  The text also reinforces to students the importance of money and wages.  Emphasis is also placed upon the fact that some goods and services are provided to us at no cost (e.g., mom cooking dinner for the family provides a good and helping wash the dishes provides a service).

· Point out to students that in the example above the family members cooking the dinner are producers and when everyone sits down to eat they are all consumers.  Ask students if they can think of any other examples in their own home of producers and consumers.

· After a time of discussion students will be asked to write about an example of producers and consumers in their own home.

· Before students begin writing conduct a short mini-lesson on singular and plural nouns matching verbs.

1. Write “We eat dinner.” and “We eats dinner.” on the interactive white board or chart paper.  Ask students which sentence sounds best and why.

2. Write “He wash the dishes.” and “He washes the dishes.”  Ask student to identify the sentence which sounds best and explain why.

3. Based upon the level of student understanding you can end the mini-lesson at this point or continue it with more examples in order to provide more practice.

4. Remind students that when they write today be sure to edit and make sure their sentences make sense and sound correct.

· Teacher should conference with students as they write.

· Students can share their products in the “Author’s Chair”.

*Assessment Opportunity



	ESSENTIAL QUESTION:   How is poetry similar and different from other texts? 

	Task: Poetry Analysis

	Standards: 

ELACC1RL10: With prompting and support, read prose and poetry of appropriate complexity for grade 1. 

ELACC1RF4: Read with sufficient accuracy and fluency to support comprehension. 

       a. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings. 

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the     opinion, and provide some sense of closure. 

ELACC1SL2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media. 

ELACC1SL4: Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 

ELACC1SL6: Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 for specific expectations.) 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

       b. Use end punctuation for sentences. 

       d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

       e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 
Instruction:  1 DAY

· Introduce the poem “Simple Simon” using the interactive website at:  http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?filename=em464_story.swf&lid=464
· Make predictions based on the title and illustration

· Chorally read through the poem pointing to each word.  Read through it several times in varied ways – all together, in a whisper voice, baby voice, silly voice, etc.

· Allow student volunteers to come up and act out the poem.

· Answer the questions about the poem on the interactive website:  http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?filename=em464_story_questions.swf&lid=464
· Provide the following prompt to students:  “What other goods and services do consumers buy from producers?  Name some producers and tell what they provide to consumers.  As you write use your best capitalization, punctuation, and spelling.”



	ESSENTIAL QUESTION:   How can using context clues help me read?

	Task:  Context Clues

	Standards: 

ELACC1RL10: With prompting and support, read prose and poetry of appropriate complexity for grade 1. 

ELACC1RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.

a. Know the spelling-sound correspondences foe common consonant digraphs.

b. Decode regularly spelled one-syllable words.

ELACC1RF4: Read with sufficient accuracy and fluency to support comprehension. 

      b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings. 

      c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

ELACC1SL2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media. 

ELACC1SL5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings. 

ELACC1SL6: Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 for specific expectations.) 

Instruction:  1 DAY

· Reread “Simple Simon” chorally several times.  http://www.econedlink.org/interactives/EconEdLink-interactive-tool-player.php?filename=em464_story.swf&lid=464
· Provide a copy of the poem to each student.

· Instruct students to cut the poem into sentence strips or individual words (depending on student ability). 
· Students then use context, beginning letter sounds, and word length as clues to piece the poem back together. 

· After the poem is pieced together students may glue it onto a clean piece of paper which will be placed into their poetry notebook.

· Students can illustrate the poem.

· If time allows, have students practice reading the poem to a partner.

       *Assessment Opportunity

	ESSENTIAL QUESTION:   How can I share my ideas in a meaningful way?

	Task: Student Presentations – Speaking and Listening Assessment in conjunction with Informational Writing

	Standards:

ELACC1SL4: Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 

ELACC1SL5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings. 

ELACC1SL6: Produce complete sentences when appropriate to task and situation. 

  ELACC1W3: Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what happened, use temporal        words to signal event order, and provide some sense of closure. 

Instruction:  2 DAYS  Assessment #3

Informational  – complete in conjunction with the goods and services home project.  Students will write an informational story about the person he/she interviewed.  Students should provide clear examples of how the person interviewed either provides a good or a service – in some cases it could be both.  You may wish to construct a grading rubric for this assignment.

· Students orally make their presentations about the job of one parent and how it provides a good, service, or both.

· Teacher models appropriate comments and questions and allows students to make comments and questions as well.

· Provide written commentary to each student using a grading rubric if you chose to construct one.

· You may wish to display these projects in your classroom for a period of time.




	PLANS FOR ASSESSMENT #4:  CONNECTING READING TO WRITING AT GRADE-APPROPRIATE LEVEL 

	PROMPT:

Opinion  – complete after reading The Get Rich Quick Club 

“What are your feelings about having a lot of money?  Would you want to be a millionaire?  Why or Why not?  Be sure to give reasons to support your opinion.”

	SKILL BUILDING TASKS

 This unit is intended to meet the shared reading and writing workshop segments of a balanced literacy program. Reading foundational standards (RF), while reinforced in this unit, should be taught directly during daily guided reading and explicit phonics instruction.  From Wax To Crayon, Earning Money, and The Giving Tree are to be used for shared reading and writing workshop lessons. The Get Rich Quick Club is to be read during the class read-aloud time. While this book is literary, instead of nonfiction, it offers opportunities for great conversations revolved around economics, entrepreneurship, teamwork and consequences.


	ESSENTIAL QUESTION:   How can I demonstrate understanding of text features? 

	Task:  Using A Glossary

	Standards: 

ELACC1RI5: Know and use various text features. 

ELACC1W6: With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration with peers. 

ELACCW8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question. 

ELACC1L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing flexibly from an array of strategies. 

       a. Use sentence-level context as a clue to the meaning of a word or phrase. 

ELACC1L5: With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings. 

       b. Define words by category and by one or more key attributes. 

Instruction: 1 DAY

· Turn to the glossary on page 22 of Earning Money.

· Ask students to explain the purpose of a glossary and how it is used in a nonfiction book.

· Read aloud the list of terms in the glossary.

· As you read each term ask student volunteers to offer a definition of the term.  Read the definition in the glossary to compare.

· Explain to students that these words will be important as we read the text.  They are words the author wants to be sure we understand.  Each word from the glossary will be printed in bold as we read.

· Begin reading and pause when a word in bold has been presented.  Have students explain what the word means.  Assess whether or not they can use context clues to help them understand the definition of the word.

· Follow this procedure as you read through the book.

· Divide students into small groups.  Provide each group with a list of all nine terms from the glossary and the definitions.  Instruct one group member to cut apart the words from the definitions.  All group members will then work collaboratively to match the word with the correct definition.   The teacher should circulate around to make sure groups are working collaboratively.  You can make this a competitive game to see which group can match them correctly first.

· Allow students to play the game multiple times in order to provide practice matching words with definitions and reading them.

· In student writing journals have students respond to the following prompt, “What is the purpose of a glossary in a nonfiction text?  How do you use it?”

· Remind students to write in complete sentences with proper capitalization, punctuation, and spelling.

	ESSENTIAL QUESTION:   How can I make my writing more interesting to read?

	Task:  Simple and Compound Sentences

	Standards:

ELACC1W2:  Write informative/explanatory text in which they name a topic, supply some facts about the topic, and provide some sense of closure.

ELACC1L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

        j.  Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to questions and prompts.

ELACC1RI7:  Use illustrations and details in text to describe its key ideas.

Instruction:   1 DAY

· Hold up a new box of 64 count crayons and open it to view all of the colors.  Pass the box around and allow students to take out one of their favorite colors.

· Assist students, if necessary, in reading the name of the color they pulled out of the box.

· Ask students to estimate the number of colors that the Crayola Company makes.  The answer is 120.  The following website contains all 120 colors and fun facts about them:  http://www.colourlovers.com/web/blog/2008/04/22/all-120-crayon-names-color-codes-and-fun-facts
· Allow students to go to their seat and draw a picture with the crayon the selected.  This should only take a few minutes.

· Once students return to the whole group ask them if they would have preferred to use many colors as opposed to only one.

· Ask students if they have ever thought about how all of the different colors of crayons are made.  Explain that today we will read a book titled From Wax To Crayons.  This book will go over the steps involved in crayon manufacturing.

· Read the book aloud, pausing for discussion as preselected points.  Point out that both the text and the illustrations help provide information about crayons.

· After reading have students turn to a partner to discuss what they learned from the text about how crayons are made.  Students can begin their discussions with “I didn’t know …….”

· As a mini-lesson, provide students with the opportunity to practice making compound sentences.  

1. Write the following simple sentences on chart paper.  “I learned crayons are made from wax.”  “I learned crayons are baked.”

2. Ask students how we can combine these two sentences into one compound sentence.

3. Demonstrate how to make the compound sentence “I learned crayons are made from wax and are baked.”

4. Point out that using both simple and compound sentences when you are writing helps make your story more interesting to read.  

5. Provide more examples and allow students to combine the simple sentences into compound ones.

6. Encourage students to use at least one compound sentence in their writing today.

· Have students return to their seat and respond in their writing journals to the text.  Ask students to write about two or more interesting things they learned about how crayons are made.  

· Conference with students as they write.

· Allow students to share their stories in the “Author’s Chair”.

*Assessment Opportunity



	ESSENTIAL QUESTION:   How can I compare information from a text and from a video? 

	Task: Commas In A Series

	Standards: 

ELACC1W2: Write informative/ explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense of closure. 

ELACC1W5: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to strengthen writing as needed. 

ELACC1W8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question. 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

       c. Use commas in dates and to separate single words in a series. 

Instruction:  1 DAY

· Explain that yesterday we learned about how crayons are made by reading a nonfiction book.  Today we will watch a short video which shows us how the crayons are made.

· Show the video from the following website:  http://pbskids.org/rogers/video_crayons.html 

· Compare and contrast the information learned from the text yesterday with that from the video today.  You could use a Venn diagram to illustrate the comparison.

· Ask students to now imagine that they are starting their own crayon company.  They will produce boxes of crayons for children to buy at a school store.  As a producer providing goods to a consumer, they will need to decide how many crayons should be in the box they wish to sell to school children.  They will also need to decide which colors to include.

· Conduct a mini-lesson on commas in a series.

1. Explain to students that you have many favorite colors and you want to include them all in one sentence.

2. Write the following on chart paper “My favorite colors are red yellow blue and green.”  

3. Go back and read the sentence without pausing between the different colors.  Ask students if they think it sounded right or not.

4. Go back to the sentence an add commas between the color words and reread it.  Ask students if it now sounds better.

5. Remind students that commas need to be included when you write items in a series.

6. Provide more practice as needed to meet the needs of your students.

7. Encourage students to use commas in a series as they write today.

· Have children return to their seats to begin writing.  They may wish to use a graphic organizer to map out their thoughts before beginning to write.

· Conference with students as they write.

· Provide an opportunity for students to share in the “Author’s Chair”.

	ESSENTIAL QUESTION:   How do I write to share my opinion?

	Task: Opinion Writing

	Standards:

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

ELACC1L2: Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. 

      a. Capitalize dates and names of people. 

      b. Use end punctuation for sentences. 

      c. Use commas in dates and to separate single words in a series. 

      d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

      e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction:  1 DAY

· Ask students what products they can name that come from trees - paper, lumber, baseball bats, syrup, etc.  A fun list of items can be accessed from the following website:  http://www.wipapercouncil.org/fun2.htm
· Introduce the book The Giving Tree.  Ask the students to predict from the cover illustration what they think this book will be about.

· Read aloud the book pausing for student discussion as various points in the text.

· After reading ask the students if they thought the boy in the book was nice or mean.  Allow time for students to turn to a partner to discuss.

· Many interesting interpretations come from the students regarding this text.  Explain that today students will be writing about their opinion using the O.R.E.O. strategy.

· Review the strategy with students – this was presented in the third nine week unit.  You can refer back to it for more information on the O.R.E.O strategy.

· Provide students with the O.R.E.O. graphic organizer for pre-writing.  After students have completed it they may use it to guide their writing.

· Teacher conferences with students as they write.

· Provide an opportunity for students to share in the “Author’s Chair”.

          *Assessment Opportunity



	ESSENTIAL QUESTION:   How can I read text orally with accuracy and fluency?

	Task: Reader’s Theater

	Standards:

ELACC1RF4:  Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.

ELACC1RL10:  With prompting and support, read prose and poetry of appropriate complexity for grade 1.  

ELACC1SL6:  Produce complete sentences when appropriate to task and situation.

Instruction:  1 DAY

· Reread The Giving Tree.

· This text lends itself well to a reader’s theater activity.  You can write your own script if you wish or you can access a free copy of one on the following website:  http://www.teacherspayteachers.com/Product/The-Giving-Tree-Readers-Theater-Adaptation
· Students can be paired to read the parts or the class can be divided into small groups.  You can assign parts based upon student ability.

· Make sure every child has a copy of the script.

· Assign students their parts and allow time for them to practice.

· You may want to highlight their lines in order to make it easier for them to follow.

· Make sure each group reads through the script several times.

· Reinforce to students that they need to read with the proper inflection in order to fully engage their audience.

· Model reading both with and without inflection and ask students which way sounds best.

· Allow student groups to present to the class.  Groups can further practice in order to perform for a kindergarten class.



	ESSENTIAL QUESTION:   

	Task: Making A Budget For Economics Day

	Standards: 

ELACC1RI5: Know and use various text features.

ELACCRI3:  Describe the connection between two individuals, events, ideas, or pieces of information in a text.

ELACC1SL2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media. 

Instruction:  1 DAY

· Tell students that Economics Day is tomorrow and they need to develop a budget so they can plan out the best way to spend the money they have earned.

· Read through pages 18 – 27 in What Can You Do With Money? Earning, Spending, and Saving.  These chapters focus on spending and saving money.

· Introduce the term budget to the students as a way to map out how money will be spent to fulfill wants and needs.  

· By this point your team should have decided the prices for the goods and services which will be available to the students during Economics Day.

· Construct a one page simple budget sheet which lists the prices of goods and services available to students.  

· Students count the money they have earned and indicate which goods and services they plan on purchasing on their budget sheet.  Explain that this sheet will guide them in spending their money wisely.
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	ESSENTIAL QUESTION:   How can I spend my money wisely to purchase the goods and services I want and need?

	Task: Economics Day! 

	Standards: 

ELACC1SL1:  Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

b.  Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about topics and texts under discussion).

c.  Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.

ELACC1SL6: Produce complete sentences when appropriate to task and situation.

Instruction:  1 DAY

· Students use their budget sheet to purchase goods and services during Economics Day.

· You will want to have at least ½ of a day set aside for this activity.

· Each “store” will require parent volunteers.

· Decide as a team whether you want the students to visit each store independently or as a class.  If they rotate as a class it may be best for you to escort your students and have the parent volunteers run the store.  

· Have Fun!



	ESSENTIAL QUESTION:   How can I write to explain what I have learned?

	Task: Writing Activity

	Standards:

  ELACC1W2: Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense of closure. 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

     b.   Use end punctuation for sentences. 

     d.   Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

     e.   Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

Instruction:  1 DAY

· Yesterday students participated in Economics Day.  Today they will discuss their experiences.

· Allow plenty of time for student discussion.

· Ask them to explain what they learned about earning and spending their money.

· Ask whether they had enough money to purchase all of the goods and services they wanted.

· After students have had ample time for discussion provide the following prompt, “Yesterday was Economics Day and we all had the opportunity to buy goods and services.  We have just finished talking about what we learned from this fun activity.  Now I want you to write about what you learned about earning and spending money.  Think about your experiences yesterday and all of the lessons we have learned about goods, services, needs, wants, consumers, and producers.  You can use the anchor charts here in the room to help you as you explain what you have learned.  Write as much as you can and don’t forget to use your best capitalization, punctuation, and spelling.”  




	ESSENTIAL QUESTION:   

	Task: Writing Assessment

	Standards:

ELACC1W1: Write opinion pieces in which they introduce the topic or the name of the book they are writing about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

ELACC1L2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

     b.   Use end punctuation for sentences. 

     d.   Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 

     e.   Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.
Instruction:  1 DAY

· You should have completed the book The Get Rich Quick Club.  Lead a discussion of the book with students.

· Students can partner with a friend and sit knee-to-knee as they discuss the main points of the book.

· Discussion questions you can use as prompts can be:

1. Why do you think Gina was so amazed by money?

2. Do you think they came up with a good idea to earn a million dollars?  Why?

3. Would you have believed the story about the UFO?  Why or why not?

4. Did you enjoy this story?

5. What did you learn about money from this story?

· After a time of sharing and discussion give students the following prompt:  “What is your opinion about having a lot of money?  Would you want to be a millionaire?  Why or Why not?  Be sure to give reasons to support your opinion.”
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             Wants:


things we would like to


have but we don’t need


          to survive





             Needs:


things we need to live


        and survive





video games





   toys





  water





    food





  candy





vacations





 clothing





shelter





      Services





       Goods





  check-ups


      baths


   grooming








        pet food


       medicine


          shots











Place student responses in the correct web.  B


Be sure students provide explanations and


reasons for each example.   


  





Wants





Needs





Goods are things people make or use to fulfill needs and


wants.  Make a list of goods.





1.                                                  5.


2.                                                  6.


3.                                                  7.


4.                                                  8.





        My Location





           My Idea





      My Goal $$$





     My Advertising





This is an example of a formatted writing sheet for


letter writing.  Many others are available online and are


also included in many teacher resource books.  





This is an example of a student budget sheet.


Students should have the money they have


earned available in denominations of $1.00 and


$5.00 bills as they divide it out.  This helps them


have a better understanding of budgeting it out. 


Adjust this sheet to meet the needs of you team.
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